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			Introduction

	
			This unit is aimed at geography teachers, or those with an interest in studying or teaching geography. This unit looks at the contribution that geography can make in the education of young people and the characteristics and purpose of geography as a subject.

					This unit is from our archive it is an adapted extracted from the Teaching and Learning club that is no longer in presentation, although other courses in this topic are available to study. Education


		Learning outcomes

The learning outcomes of this unit are:	review some of the recent debates about the place of geography in the school curriculum;
	consider the different aims of geographical education;
	links for further study


				1. Visions of geography: an introduction

				
				
				
				
				In considering the image which best reflects your ‘vision’ of geography, perhaps it is the volcano, which is a testament to the ‘awe and wonder’ of the natural world? Or is your vision to help young people make sense of the gross inequalities that exist in the world?

				Geography teaching is also about providing young people with the skills that help them fit into the demands of an increasingly globalised economy. There is the argument that geography teaching is at its best when it enables young people to ‘discover’ themselves, perhaps in a unique and unusual setting.

				Both of the quotations below express a degree of uncertainty about the contribution that geography can play in the education of young people. 

				
					It is important to explore and explain the disjunction between ‘the vision’ – what geographers think the subject has to offer to the education of young people – and the ‘reality’ – what contribution it is allowed to make and what status it really has in the school curriculum for the new millennium.

					
				(Rawling, 2001, p. 18)


				
					Do pupils at large see the relevance of geography lessons to their lives, both now and in the future? Can they spot how the discipline helps them understand how the big, booming world works?

					
				(Lambert and Machon, 2001, p. 201)

			
				You may consider these quotes to be fair reflections of the state of geography today, or you may think they underplay the importance of the subject. The statements, together with the ‘visions’ of geography neatly sum up some of the challenges that face geography teaching in schools at the moment.

				The intention of this unit is to help geography teachers carry out a review of their department, and in doing this to deepen their knowledge and understanding of recent debates about the place of geography in the school curriculum. Teachers will be able to look at their departmental handbook and decide whether the statement about the aims and objectives of the geography department need revising.

			
				2. The purposes of geography in schools

				
					The evidence shows that students who study geography through their school lives become some of the most employable people in our society. The organisation [the Geographical Association] comments: ‘Surely all parents would wish their children to engage with a subject that improves their life chances and helps them to develop an informed concern for the world and an ability and willingness to take positive action, both locally and globally.’

					
				(Brown, 2001)


				The quotation above comes from an article in The Guardian entitled ‘The erosion of geography’. The article suggests that geography in schools was under threat, and tried to argue why geography matters as part of a general education.

				The article seems to reflect a genuine concern about the status of geography in schools. In recent years, the numbers of students studying the subject nationally has declined, and the recruitment of geography teachers has been sluggish. This perhaps begins to explain the concerns of Rawling, Lambert and Machon in the quotations in the first section.

				
					‘The erosion of geography’
				

				How do you react to this article?

				Activity 2


						Click on 'View document' below and read the extract from the ‘Letters’ section of The Guardian, 27 November 2001, which features some reactions to the article ‘The erosion of geography’.
View
                  document


						
									
								Now think about your own teaching, and consider what letter you would have written to The Guardian.

							

								
								Undertake a review of what you think are the ‘strengths’ of your geography department and any areas which are ripe for further development.

							

								
								Share your review with colleagues; do they agree with your assessment?

							

							

					

				So far, we have been talking about ‘geography’ in a way that assumes we all share a common understanding of its characteristics and purposes. But is this really the case? The next sections consider a wider view of school geography.

			
				3. A diversity of views

				
					Another vital strategy for survival (or for the justification of survival) is for geography teachers to teach well. Given the wealth and range of lively material available to geography teachers and the richness of life in the real world, it ought to be rare for a geography teacher not to be able to interest or stimulate students in some part of the subject on its own merits

					
				(Walford, 2001, p. 238)


				
					The introduction of the national curriculum in the 1990s alienated many geography teachers and pupils. Teachers lost control of their work and the curriculum, and pupils failed to discover answers through geographical enquiry to pressing questions raised by their everyday lives

					
				(Huckle, 2002, p. 86)


				These quotations highlight the diversity of views about the aims and purposes of geography education.

				Walford's comment is an example of the view that there is a worthwhile body of knowledge that is intrinsically interesting and which needs to be passed on to the next generation (we might call this geography cultural transmission).

				Where school geography is informed by this approach, the focus is likely to be on topics and themes that are considered essential for students to learn about, for example the belief that students must learn about limestone scenery or different settlement types.

				Huckle adopts a more radical position, suggesting that geography has lost touch with the lived experiences of young people, and that it needs to provide students with a means of critical literacy.

				Where school geography is informed by this approach, an important factor is the social relevance of what is studied. It is likely that issues close to students’ experiences will be emphasised, such as patterns of consumption or local environmental concerns.

				Another set of aims is the idea that geography provides students with the functional skills to work in a modern economy (we might call this geography skills).

				Where school geography is informed by this approach, it is likely that teachers will focus on developing basic skills of literacy, numeracy and information and communications technology (ICT) through their learning.

				Finally, there is a tradition of geography teaching that focuses on the process of developing or nurturing the ‘whole child’ and of encouraging the child to reflect on his or her own feelings and ideas about places and environments (the child-centred approach).

				What this suggests is that there is a range of educational ideologies that influence how geographers see their work. Of course, no one individual or department is likely to adhere to one ideology in its pure form, but it is likely that through discussion with teachers about their vision of geography teaching, one of these views may become dominant.

				Activity 3


					
								In order to clarify your understanding of these ideas, you should read the chapters by Rawling and Morgan in Teaching Geography in Secondary Schools:

								Click 'View document' to open 'School geography in England 1991–2001’ by Rawling, in Teaching Geography in Secondary Schools (Smith, 2002, pp. 21–39).
View
                  document


								
							Click 'View document' to open ‘Constructing school geographies’ by Morgan, in Teaching Geography in Secondary Schools (Smith, 2002, pp. 40–59).
View
                  document


							
								Click on the links below to refer to the following web sites:

								
										
										National Curriculum
										

									

										
										The DfES Standards site

									

								
								
							
								Undertake an analysis of the ideologies that seem to inform official versions of school geography. Which of the educational ideologies discussed by Rawling and Morgan seem to be influencing school geography at the present time? Try to give specific examples.

								

							
										
							
								Read ‘My interpretation of the geography curriculum in England’.

							

								
								Prepare a briefing paper to share with colleagues at a departmental meeting. The aim is to raise some questions about the aims and purposes of geography education in your school. Does it seem to reflect any of the educational ideologies you have read about?

							

							

							Click 'View document' below to read My interpretation of the geography curriculum in England
							
View
                  document


				

				
			
				4. The student's view

						Activity 3 should have helped you to clarify your ideas about the aims and purposes of geography education. One of the advantages of doing this is that it encourages you to focus on what you think is important about teaching geography. In our experience, this is sometimes difficult given the hectic pace of life in schools!

				Missing so far in this discussion has been the voice of the students who are on the ‘receiving end’ of geography lessons. After all, they are the people who will most likely determine the future of geography!

			
				5. Summary and conclusion

				In this unit we have considered questions surrounding the future of school geography. This may at first seem an odd question, but it is salutary to remember that the advocates of geography had to work very hard to make the case for the subject's place in the English National Curriculum.

				As the unit sought to show, even if we can agree that geography has an important role to play in schools, opinions vary as to the purpose of the subject:

				
						
						Is it a vehicle for developing basic skills needed to meet the needs of industry?

					

						
						Does it fit into a liberal vision of education?

					

						
						Is it a vehicle for social change?

					

				

				Our answers to these questions will, ultimately, affect the ways in which geography is taught in schools and are therefore important to consider, since presumably they will affect the ways in which we plan schemes of work, select curriculum content and structure teaching and learning activities.

				Activity 4


						
									
								Devise a way of collecting students' ideas and views about the aims and purposes of geography lessons:

								
										
										What do they like and dislike about the subject?

									

										
										What do they see as its purpose?

									

								

								A good starting point is to read about the results of a competition in The Guardian. Click 
here to read the article ‘The school we'd like’ (Birkett, 2001).

							

								
								Share your findings with colleagues in your department.

							

								
								Think about what you have learned about young people's views on geography teaching that might inform the way you plan your geography courses in future.

							

						

						
							Geographical Association Projects website
						

						
							Tide Talk
						

						
					



		
Next steps

After completing this unit you may wish to study another OpenLearn Study Unit or find out more about this topic. Here are some suggestions:


A global dimension to science education in schools (TL_SCIT5)

Teaching citizenship: work and the economy (TL_CIT5)

Education


If you wish to study formally at The Open University, you may wish to explore the courses we offer in this curriculum area:



Study at OU


Or find out about studying and developing your skills with The Open University:


OU study explained

Skills for study


Or you might like to:


Post a mesage to the unit forum, to share your thoughts about the unit or talk to other OpenLearners

Review or add to your Learning Journal

Rate this unit
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John Morgan 


The curriculum 1s avowedly and manifestly a social construction. Why, then, is this 
central social construct treated as such a ti~ueless given in so nmly studies of 
schooling? 


(Goodson 1992: 66) 


Dominant social and cultural groups have been able to establish their language, and 
their knowledge priorities, learning styles, pedagogical preferences, etc., as the 'offi- 
cial examiwable culture' of school. Their notions of important and useful knowledge, 
their ways of presenting truth, their ways of arguing and establishing correctness, 
and their logics, grammars and language as institutional norms by which academic 
and scholastic success is defined and assessed. 


(Lankshear et al. 1997: 30) 


Introduction 


This chapter is written in the belief that beginning geography teachers should have 
an opportunity to reflect upon the history of Geography as a school subject. As the 
quotation from Goodson (1992) at the head of this chapter suggests, too often the 
Geography curriculunl is simply presented as a given. It is written down and that's 
all there is to it. Lankshear et al.'s (1997) comment reminds us of why we should 
delve a little deeper into how the geography taught in schools came to be accepted 
as common sense. He suggests that there is nothing 'natural' about what goes on in 
school geography. Instead, what counts as geography reflects the interests of 
powerful social groups. 


The first part of this chapter offers an account of the development of school 
Geography in Britain which stresses that the definition of what is to count as Geog- 
raphy has been a matter of struggle and conflict. Many accounts of the develop- 
ment of school Geography in England and Wales tend to take the form of 
'~~ncritical narratives' (Ploszajska 2000), which chronicle the 'progressive evolu- 
tion' of the discipline and the institutions that sponsor it. Writing about the develop- 
ment of Geography as an academic subject, Livingstone (1992) argues that these 
accounts are 'in-house reviews of disciplinary developmeilts for the geographical 
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community', in which the exploits of heroic figures and epic moments in the history 
of British Geography are related to the next generation of scholars (Boardman and 
McPartland 1993a, 1993b, 1993c, 1993d; Kent 2000; Walford 2000). 


The second part of the chapter attempts to provide an analytical framework 
which can be used to make sense of the different forms of geography education 
~iiscussed in this chapter. It is offered in the hope that, as you spend time in schools 
and talk to practising geography teachers, you can make sense of the debates and 
arguments about the purposes of school Geography that (hopefully) pervade the 
departments you work in. 


Origins 


Geography as a school subject is a relatively new subject. Boardman and McPartland 
(1993a) describe the development of school Geography in the period 1893-1943. 
They stress the role of Halford Mackinder in promoting the development of the 
subject at a time when Geography was 'virtually non-existent in the universities'. 
Mackinder 'realised that if geography teaching was to improve, many inore geog- 
raphers would need to be trained in the universities'. Boardman and McPartland 
consider that Mackinder's four-point strategy was an attempt by an early pioneer to 
'improve the teaching of geography by ensuring that teachers had the necessary 
knowledge and skills'. The practical success of this strategy can be n~easured by the 
expansion of Geography as an examination subject in grammar schools after the 
1902 Education Act and the inclusion of Geography in the 1904 Secondary regula- 
tions. Boardman and McPartland represent the means by which Geography came 
to be included in the school curriculum as a victory for common sense, a reflection 
of the inherent usefulness of the subject. However, Apple (1990) reminds us that 
any attempt at understanding whose knowledge gets into schools must be, by its 
very nature, historical. School subjects are the outgrowths of specific historical 
conditions and, as Lankshear suggests, reflect the interest of dominant groups. In 
the light of this, 0 Tuathail (1996) re-assesses the role of Mackinder, who, he 
suggests, saw the function of geography as maintaining an organic social order in 
the light of disorienting economic, social and political changes that were operating 
at the end of the nineteenth century. 0 Tuathail shows how Mackinder was a social 
conservative, and the form of the geography education that came to dominate took 
on the features ofwhat might be called 'classical humanism'. According to this view 
Geography was established during a ~e r iod  of arrested imperial expansion and 
international competition in which many influential figures and associations took 
the view that greater 'social efficiency' required a renewal of cultural leadership at a 
national level. It was in this period that a group of intellectually 'second rate' 
subjects gradually specialised into the component parts of History, Geography and 
English Language and Literature, and each of these was established as a separate 
department of 'higher' knowledge with professorial status. In this way, the develop- 
ment of school Geography can be seen as a response to the material conditions of 
the late twentieth century. For Mackinder, geography had the potential to halt the 
relative decline of British power and renew the idea of Empire. While the 'old' 
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geography was concerned with the collection of mere 'useless' information about 
places, the new geography was about 'training the faculty of sight in a detached 
pictotialisation of the drama of the world'. The geographical eye is panoptic, 
elevated, disembodied and able to roam freely over the globe. Mackinder imagined 
that this type of visualisation would allow British subjects to see the spaces of 
Empire, and render them meaningful to British interests. 0 Tuathail argues that 
this view of geography was nothing less than an 'ideological assault' on the minds of 
British children. Mackinder's geography was based on a 'modernism of reaction' 
which sought to place Cartesian perspectivalism at its centre. This common-sense 
or perspectivalist space has 'remained within our consciousness, knowledge, aid  
educational methods' (emphasis added). 
0 Tuathail's argument is important since it stresses the contribution that geog- 


raphy made to broader projects of imperialism, and its political role in maintaining 
social order. Others have stressed this aspect of the development of geography. For 
instance, Eliot-Hurst (1985) argues that the 'fragments of social science as we now 
know them, history, econon~ics, anthropology, geography, and so on, emerged as 
concomitants to the development of a new socio-economic system, capitalism' 
(p. 59). Similarly, Hudson (1977) noted that geography was 'vigorously promoted' 
to serve the interests of imperialism in its various aspects, including territorial 
acquisition, economic exploitation, militarism, and the practice of race and class 
domination. By 1870, geography acted as a gazetteer for the ruling class, explorer, 
and apologist for the inhumanities of the industrial revolution. Hudson's work 
prompted a range of studies of the intellectual origins of geography. Peet (1985) 
denmnstrated how geography lent scientific legitimacy to imperialistic ideologies 
such as environmental determinism. Highlighting the importance of imperialism in 
the establishment of school Geography, Marsden (1996) considers that: 


In the nineteenth century European nations were completing their colonis- 
ation of places hitherto unknown to the western world. It was therefore 
regarded as an educationally valuable activity to learn the names of places, 
recognise where places were and, moreover, where the places ruled by Britain 
were. 


(P 28) 


These concerns with the origins of school Geography may seen1 fiar removed from 
the lives of teachers in schools today. However, this history is important for the 
argument in this chapter, since the forms of school Geography that were cstahlishd 
in this period have continued to be influential. School Geography was estahlishcd 
as a subject whose proper object ofstudy was man and his environment. Tlze gender 
was significant, as feminist historians of geography have argued, since the type of 
knowledge that was counted as valid was invariably 'masculine'. Forms of writing 
that reflected what Haraway (1997) calls the 'rl-retoric of the ~nodest  witness' werc 
favoured, requiring a way of writing that was naked, unadorned, fi~ct-ual and 
compelling, relying on 'hard' scientific evidence. In the intellectual division of 
labour, Geography came to be defined as a science, concerned with the clcscription 
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of the abundant diversity of the world. It is a testament to the power of this scien- 
tific model that school geography teachers will readily recognize this view of the 
subject. As Rose (1993) notes: 


Most geographers continue to believe that the true nature of the world can, in 
principle, be explored and revealed through objective study . . . [Livingstone] 
argues that the contemporary discipline continues to constitute itself as a 
search for foundational knowledge through the trope of discovery . . . 


(1993: 63) 


In this way, school Geography established itself as a 'hard' subject, rooted in 
modernist notions of scientific method. This tradition of G 
eography was based in the idea of 'classical humanism'. Skilbeck (1976: 17) argues 
that for classical humanists, it is: 


the task of the guardian class, including the teachers, to initiate the young into 
the mysteries of knowledge and the ways in which knowledge confers various 
kinds of social power on those who possess it . . . classical humanism has been 
associated with firm and clear discipline, high attainment in examinations, 
continuity between past and present, the cohesiveness and orderly develop- 
ment of institutions. 


This was an approach designed to train the elite, and grew out of the training 
given to the children of the upper and middle classes in the late nineteenth 
century. By emphasising certain aspects of the subject, and in the process 
excluding other ways of understanding the world, school Geography was able to 
take its place in the academic curriculun~. Sinfield (1985) notes that this idea of 
classical humanism as expressed through the 'competitive academic curriculum' 
was still dominant in  1944 when the Butler Act was passed, making secondary 
education compulsory for all children. 


T h e  regional method 


In the period after World War Two, school Geography retained many of its 'tradi- 
tional' features. Though the simple listing of places and fearures associated with 
'capes and bays' Geography had been replaced by a concern to classify and describe 
'natural regions', Marsden suggests that by the post-1945 period: 


... the presentation of material was equally inert and cumulative, and the 
learning procedures similarly concentrated on nlemorisation and recall. 


(P. 31) 


Smith and Ogden (1977) described the features of the 'traditional approach': the 
human side of the subject was concerned with describing man's activities in the 
production ofgoods and the exploitation of natural resources, along with some facts 
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on demography and settlement patterns. There was an emphasis on field observa- 
tion as a method of data collection. The approach that developed in the post-war 
period has been described as one of 'enlightened traditionalism' (Beddis 1981; 
Walford 1981). School Geography provided students with knowledge of the phys- 
ical and human environments. In relation to human geography, this was largely a 
description of patterns of population, settlement and economic activity, realised 
through the study of places and regions. Where explanations for these patterns 
were offered, these tended to be framed in terms of ideas about environmental 
determinism. Social issues were largely ignored, which reflected a number of 
factors, including ideas about the strict academic division of labour and the profes- 
sional responsibility of teachers to avoid political discussions with pupils. Boardman 
and McPartland note that the dominance of the regional framework in syllabus 
design continued during the post-war years. They also note the developing popu- 
larity of 'sample studies', which were 'grounded in the lives and occupations of real 
peop1.e in real places, giving it the sanctity of authenticity' (p. 65). The focus in 
Boardman and McPartland's account of this period is the improved range of audio- 
visual aids developed to 'help the geography teacher to inject a greater sense of 
reality into lessons' (p. 66). This concern with 'bringing reality into the classroom' 
needs to be seen in a wider context. The description of the uniqueness of the 
national space and the activities contained within it was suited to a period in which 
the political geography of the UK was relatively stable and settled (Gamble 1989; 
Walford 2000). 


The 1960s 


The period from the 1960s onwards is characterised by what might be called the 
'de-traditionalisation' of school Geography. School Geography was the subject of a 
series of important contests and debates which challenged the hegenlony of the 
'competitive academic curriculum'. The pressure for change came from both devel- 
opments in the nature of Geography as an  academic discipline, and from changes in 
the wider educational context, notably the broadening of educational provision to 
those groups who were previously excluded. 


Taking the developments in the nature of Geography as an academic disci- 
pline first, Mitchell (2000) notes that, 'throughout the discipline of geography 
from the mid-1960s on, calls for greater "relevancy" were increasingly common' 
(p. 35). Similarly, Peet (1998) considers that the Hartshonian discourse of Geog- 
raphy as 'an exceptional, synthesising study of regional uniqueness', which h d  
been a hegemonic disciplinary philosophy between L939 and 1953, c:imc to he 
challenged in this period. He suggests a number of 'frustrations' with Geog- 
raphy, including: the emphasis on regions; the lack of modern, scientific meth- 
odologies; the remoteness of the discipline from practical and social utility; and 
a lack of prestige on  campus and in government and industry. A solution to 
these 'frustrations' was found in Schaefer's (1951) alternative programnlc. 
Regional geography was dismissed as 'ideographic' and geographers were CO 


begin the 'nomothetic' task of finding methoclological laws. Schaefer's work lecl 







Constructing school g-eogruphies 45 


to the development of Geography as a spatial science which involved a new 
theoretical structure and the acceptance of statistical techniques in the 'quanti- 
tative revolution'. The  key to the  development of Geography as a spatial science 
was relevance. From the 1960s, geographers increasingly made claims for their 
role as spatial planners, providing practical solutions to  spatial problems that 
were well in line with the demands of the corporate state. In the context of 
broad consensus or 'one-nation' politics, supported hy a background of 
economic growth and Britain's pre-eminence in world affairs, it is perhaps 
unsurprising that geography took o n  many of the assumptions and outlooks that 
characterised the wider polity, society and culture. For example, House's influ- 
ential textbook The U K  Spuce (1973) placed a considerable degree of faith in 
the capacity for planning. House spoke of the possibility of 'more comprehen- 
sive regional planning', and concluded that 'the necessary further management 
of the UK space ... will not  be feasible without ... greater and more decisive 
public intervention to channel market forces in the national interest'. The  faith 
in rational planning is also found in Chisholm and Manners' (1971) book, 
Sputial Problems ofthe United Kingdom. They discussed how 'geographical space' 
was becoming a new dimension of public concern and policy: 


the undoubted achievement of the welfare state in demolishing the principle 
bastions of inequality have exposed more vividly than ever before the causes 
for equalitarian public concern, amongst which are several characterised by 
their spatial as much as by their social nature. 


( P  16) 


The answer to solving these 'spatial problems' was planning, to provide a 'more 
relevant framework for the administration of public decisions' (p. 19). I-Iarvey 
(2000: 77) has recently commented on the development of this 'pragmatic focus' 
in academic geography from the 1960s. He  suggests that the 'attempt to recon- 
struct geographical knowledge as instrument of administrative planning in Brit- 
ain' was linked to the political climate of the time characterised by the Labour 
Prime Minister Harold Wilson's rhetoric about the 'white heat of technology'. In 
this context, the goal of rational planning was linked to  ideas of 'efficiency of 
regional and urban planning as a 'lever of social betterment for the whole popula, 
tion'. Smith and Ogden (1977: 50) commented on  the interests served by the 
'new' geography: 


Like ~nost  other scholars, geographers are creatures of their time . .. we can 
now see that the quantitative revolution closely reflected the contempcjrary 
prcocc~~pation with technological gymnastics, reverence for cybernetics, and 
the sense that human ingenuity in an  era of general prosperity would automati- 
cally generate solutions to our problems. 







46 Teaching Geography in secondary schools 


Explaining the 'paradigm shift' in school geography 


This shift away from the older regional-based approach to the systematic and posi- 
tivist influenced approach was reflected in school Geography, though, as sociolo- 
gists of education remind us, it is too simplistic to see this as simply the translation 
of ideas and concepts in academic geography to the school curriculum. The adop- 
tion of the 'new' geography in schools reflected the struggle for status and power 
amongst subject practitioners. Goodson's (1983) social history of the curriculun~ 
suggests that the struggle for geography has been a struggle for respectability. He  
sees developments in geography as part of a struggle on behalf of vested interests in 
the pursuit of resources and the career ambitions of individual academics and 
teachers. 


One of the problems of Geography as a school subject faced in gaining status 
within schools was its expansiveness, its tendency to take on new vistas, with the 
result that the boundaries of the discipline were ill-defined. The solution to this 
problem was to hand over power to geographers in universities. This explains for 
Goodson the impetus behind the 'new' geography of the 1960s. Through its newly 
acquired methodological rigour, geography's position as a 'real' science could at last 
be assured. New geography, in its quest for hard data, represented a move to the 
technical rationality of positivist versions of the natural sciences. Thus, the key to 
understanding the adoption of the 'new' geography was status and resources. 
Goodson argues that there is a clear link between external examinations for the 
able student and the flow of status and resources. In other words there is a funda- 
mental drive towards the attainment of academic status: 


Academic subjects provide the teacher with a career structure characteriscil by 
better promotion prospects and pay than less academic subjects. Most 
resources get given to academic subjects that are taught to able students. The 
conflict over the status of examinable knowledge is above all a battle over the 
material resources and career prospects available to each subject community or 
subject teacher. 


The 'new' geography stressed the 'scientific' and theoretical side of the subject at  
the expense of 'fie1 Jwork' and 'regional studies'. Goodson is clear about the motives 
behind these moves. The aspirations of school teachers was about the material 
gains to be made from having school Geography accepted as a f~~lly-fledged 
academic subject that was able to command more resources and offer better cnrccr 
prospects for teachers. This rneant that the needs of the students were placed 
behirid the needs of the subject's teachers for status. Similarly, Hucklc (1985) 
argues that the new geography was an elitist exercise, an atternpc to rendcr tllc 
schooling of a minority of pupils more technocratic ancl vocationally relevant. The 
new geography was experienced most by the more 'able' students, but elcmcnts of 
positivism infused all the major curriculum clocuments of the period. For (.hoJson 
it was the acceptance of the 'new geography' that allowed Geography to finish its 
'long march' to acceptance as an academic discipline: 
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from now on  its future would indeed be determined not in the school classroon~ 
but on the 'intellectual battlefields of the universities'. 


(P- 79) 


What we see here is the way in which a version of school Geography emerged 
that reflected the needs and interests of a small minority of the school population. 
However, the establishment of the 'new geography' with its new found status 
gained through the appliance of science is not the end of the story. For in School 
Subjects and Curriculum Change, Goodson notes another disruptive force on  the 
horizon: 


But if by the mid-1970s the teachers of geography had accepted new geography 
because of its clear benefits in achieving high scientific status within the 
universities new dissenters were active. 


(P- 81) 


The so-called 'new' geography was adopted by many school teachers as a means 
of strengthening the subject's position in schools. However, there were also signifi- 
cant changes in the nature of educational provision which affected Geography as 
taught in schools. As Sinfield (1985) notes, a notion of education designed for the 
offspring of the gentry and the comnlercial bourgeoisie could not survive without 
adaptation in a society which proclaimed equality of opportunity. As a conse- 
quence, from the 1960s, Geography as taught in schools was subject to important 
changes. This was linked to a series offactors that there were influencing the school 
curriculum in general, including: government pressure for more and better scien- 
tists; the anticipated raising of the school leaving age to sixteen; the amalgamation 
of grammar and secondary modern schools into con~prehensives; and the demand 
for increased student participation. 


The period between 1945 and 1960 was one of continued growth of educational 
spending. In the 1960s successive governments held the conviction that the British 
economy, in order to compete on a world scale, needed a greater degree of state 
intervention in economic planning and a thorough overhaul of the social infra- 
structure of the country. One aspect of this overhaul was the expansion of further 
and higher education, which required the incorporation of children previously 
excluded from academic qualifications. These objectives lay behind the growth of 
comprehensive education. The  1944 Education Act committed the British state, 
for the first time, to the provision of free education for all. The reforms enshrined 
principles of equality and access in the political role of the public educational 
service. Teachers were entrusted both with sustaining a capitalist economy and 
society, and with providing an egalitarian and universally accessible public service. 
The contradictions in this role were not experienced on a n  abstract, theoretical 
level, but also through concrete, practical conflicts within their day- today working 
lives. As Bonnett (1990) argues, teachers are under pressure to produce a stream of 
trained disciplined and qualified students on  the one hand, and to strive to treat 
students as equally valuable and valued members of society. Teachers are thus in a 







double bind: they are contributing to the reproduction of capitalism at the same 
time as being committed to values that come into conflict with capitalism. This 
experience of tension has been resolved through a variety of ideological fornls. One 
of these is liberalism, which offers the hope that significant egalitarian change is 
possible within a modern 'free market' society. It holds out the possibility that capi- 
talism and equality can go hand in hand. Bonnett identifies a number of strands of 
the liberal ideology in the work of many teachers. One of these is reformism, which 
represents a belief in the value of change within a system rather than an opposition 
to it. It is contrasted to coilservatisnl because of its belief in progressive, egalitarian 
change, and to radicalism which sees change as coming from the challenge to the 
existing socio-economic system. Ref'ormism has become a central part of the poli- 
tics of public professionalism. This is because it brings together a con~mitment to 
both equality and to the reproduction of capitalism and thereby resolves the 
contradictions in public professionals' political experiences. This specific ideology 
made sense to public educators in the post-war historical context, a time when 
there was widespread optimism about the viability of Britain as a nlodernising and 
increasingly socially and economically mobile society. The economy was growing, 
universal welfare programmes were being expanded, social mobility was increasing. 
In all, the possibility of a politically progressive market society was, it seemed, heing 
proved. 


These ideals about the dominance of the liberal educational ideology that 
formed the common-sense world view of teachers are useful for thinking about the 
~olitics of the school Geography curriculum. In terms of school Geography the 
liberal educational ideology described here was reflected in the growth of what 
might be called 'progressivism'. 


Progressivism was reflected in moves towards curriculum integration in the 
Humanities Curriculum Project which challenged the traditional subject lxwnd- 
aries which, it was argued, were in danger of becoming petrified, and sithject- 
based approaches such as the Geography for the Young School Leaver (GYSL). 
These projects tried to accommodate the social changes of the  1960s and 1970s, 
for example, by addressing gender stereotypes and recognising the i~lulticultural 
and ~uultilingual nature of British society. These projects were largely materials- 
based, they developed materials for classroom use for students and teacher materials. 
Perhaps the most influential of these approaches was the GYSL project, which in 
many ways represented a challenge to the 'traditional' ways in which Geography 
was taught. Whilst GYSLsought to reform the discipline and effect changes in the 
everyday work of geography teachers, rendering the boundaries between subject 
disciplines less rigid and more open to influences from other subject ~iisciplines, 
there also developed strong tendcncies for what Marsden (1996) calls 'issues- 
based' approaches or 'adjectival' studies, approaches which were hy definition 
multidisciplinary. In addition, these 'progressive' approaches reacrecl ag:.~inst 
inany of the features of 'traditional' geography teaching, 


The overall effect of these changes in educational provision, ancl the nature of 
Geography as a discipline was to increase the diversity of approaches to school 
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Geography and steadily erode the coherence and status that 'traditional' school 
Geography based on the tenets of classical hun~anism once had. 


For example, whilst the 'new geography' allowed the perpetuation of a school 
Geography designed for and catering for the needs of the s n d  nunlber of school 
students, progressivism allowed some geography educators to address the needs of a 
larger group of students. Writing of the period from the 1960s to the early 1980s, 
Huckle (1985: 301) noted that: 


While the majority of school geographers were preoccupied with the 'new' 
geography, others were employing humanistic and structuralist philosophies to 
design lessons on such topics as environmental issues, global inequalities and 
urban redevelopment. 


To varying degrees, these approacl~es had in colnmon a revulsion against the 
abstraction, dehumanisation and retreat from social relevance that the positivism 
of the 'new geography' was supposed to represent (Smith 2000). This progressive 
geography drew upon a number of conceptual developments in the discipline 
linked to behavioural geography, environmental geography, welfare geography and 
radical geography. These sought to devclop a geography education whose content 
was socially and environmentally relevant and which urged people to do something 
about their concerns. 


In this section I have argued that school Geography underwent important 
changes in the period from the 1960s. In terms of the content, traditional regional 
approaches were joined (and in many cases replaced by) the sysrematic approaches 
associated with the 'new' geography. These changes in content reflected not just 
developments in academic geography, but changes in the nature of the school 
intake. The raising of the school leaving age, conlprehensivization, and the incor- 
poration of large numbers of working-class children had important effects on the 
nature of pedagogy (Bernstein 197 l). These pedagogical shifts also reflected social 
and cultural changes, in response to changed expectations about the education of 
girls and, in large urban areas, the presence of large numbers of children of people 
from the New Corninonwealth and Pakistan. 


The 1980s and the 'return of tradition' 


The changes described in the previous section were inevitably related to changes in 
the nature of educational thinking which is in turned linked to broader currents of 
social and cultural change. Another way of putting this is that school Geography 
became the site of political struggle over its meanings. In the 1980s the struggle 
over the meanings of school Geography intensified, an~ounting to what might be 
tcrrued the 'politicisation of the Geography curriculum'. 


The 1980s were cl~aracterised by tumultuous changes in the economic, social, 
political and cultural geographies of the United Kingdom. In these contexts it is 
perhaps unsurprising that previous representations of the UK space which 
stressed the continuity and essential harmony of the nation were challenged. In 







geography education this involved questioning the relevance of much of the 
school Geography curriculum to the lives of children living in increasingly 
stressed urban areas. 


One manifestation of this economic and social 'crisis' was the call for the schools 
to prepare young people for the 'world of work'. The inauguration of the so-called 
'Great Debate' after Prime Minister Callaghan's speech at John Ruskin College in 
1976 led to a plethora of initiati1.e~ designed to increase the relevance of schooling 
to the '~voricl of work'. Janlieson and Lightfoot (1982) identified the pressures that 
were being placed on the school curriculum to reflect the needs of industry. These 
included: 


1 Technological pressures and the feeling that schools neglected applied studies 
in favour of pure science. 


2 Employment. Whilst careers education and guidance had been developed in 
schools in the 1970s, there was increased pressure to strengthen school- 
industry links. There was a feeling that pupils needed to have a more positive 
set of attitudes to work. 


3 Industrial society. There was a widespread feeling that the school curriculum 
did not adequately prepare young ~ e o p l e  for life in a modern industrial society. 


Thus, an important development in school Geography in the 1980s was an  
increased concern with the vocational aspects of geography education. Comey 
(1985) discussed the potential for geography education to contribute to school- 
industry initiatives. He suggested that it was in this area that geography could make 
the greatest contribution. There was a feeling that schools should show much 
greater concern with developing 'economic literacy' amongst students. This would 
require the possession offactual knowledge about the national economy, and the 
teaching of economic concepts which allow pupils to form balanced and informed 
judgements about economic matters. This would help pupils appreciate how the 
nation earns and maintains its srandard of living, so that they can properly 'esteem 
the essential roles of industry and commerce to the process'. In short, pupils needed 
to acquire an understanding of the economic basis of society and how wealth is 
created. 


Geography could also provide for skill development. These included basic skills 
such as literacy, nulncracy and graphicacy, as well as social skills which would equip 
them for the world of work, such as flexibility, adaptability, worlting as part of a 
team, and taking initiative and responsibility. In addition, geography could provide 
study skills deemed essential for coping with the world of work, such as compre- 
hending arguments, the classification and analysis of data and time nlanagetnent. 
In developing economic literacy and developing appropriate skills, there was a need 
for teaching strategies and assessment procedures that reflect a variety of strategies, 
develop active pupil participation in the learning process. Corney notes that-: 


Modern geographical education increasingly stresses knowledge and ideas 
which are relevant and up to date, and gives high priority to broader 
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educational aims such as the development of personal skills and capacities. It 
employs a variety of teaching strategies, emphasising active pupil involvement 
in learning, and attempts to assess through appropriate techniques the extent 
to which knowledge and skills can he used in a problem-solving situation. 


(F. 10) 


In terms of content, it was argued, Geography syllabuses contribute to pupils' 
developing economic literacy, rechnological awareness and ability to make 
informal judgements. For instance, they typically stress the factors that influence 
the development of industry and economic activities, involve the study of the 
impacts of changing technology on employment prospects in a locality or region, 
the influence of economic activity on the quality of life and environment, and an 
understanding of the planning system. This work is frequently local and involves 
fieldwork. The Geography, Schools and Industry Partnership (GSIP) was estab- 
lished with two main aims. First, to identify the contribution of geography teachers 
in helping pupils to understand the nature of modern industry and its role in 
society. Second, to involve geography teachers together with persons from industry 
in the development, dissemination and evaluation of activities designed to promote 
such understanding. 


The calls for geography to play its part i n  the promotion of an 'enterprise culture' 
were ironic in the same decade that saw decline of much of Britain's industrial base. 
The 1980s saw the publication of a whole series of geographical texts that charted 
the 'break-up' of Britain. The  titles of these are indicative of the mood of many 
geographers in this period: Hudson and Williams' (1989) Divided Britain, Lewis and 
Townsend's (1989) The North-South Divide, Cloke's (1992) Policy and Change in 
Thatcher's Britain, and Johnston et al.'s (1988) A Nution Dividing? These hooks can 
he read as part of the geographical Left's aetempt to make sense of the changes that 
took place under successive Conservative governments. There were some impor- 
tant changes taking place here. The old Marxist political-economic approaches 
were rapidly merged with developments in other disciplines that were attempting to 
account for the decline of Labour politics and the new landscape of Britain. Much 
of this work was involved in mapping the changes, hut some geographers were 
concerned to offer accounts of the changes, a task which meant engaging with 
social and political theory. These accounts pointed to the fact that the Conserva- 
tive government inherited in 1979 a country divided in various wavs - by class, 
gender, race and location. They argued that it was to become even more divided in 
the 1980s. However, these accounts tend to point to the political intent involved in 
the widening of these divisions. For example, Hudson and Williams, writing at  the 
end of a decade of Thatcher's policies argued thac 'the North-South divide has 
deliberately been redefined and enhanced as part of the political strategy of 
Thatcherism. It was and is intimately connected to its electoral prospects'. 


There is insufficient space here to f ~ ~ l l y  document the policies that were adopted 
under the Conservative governments. However, it is worth noting the ways in 
which the space economy was altered. Martin and Sunley (1997) argue that under 
the post-war consensus the national economy was the key geographical unit of 







econumic organisation, accumulation and regulation. There was also a degree of 
spatial centralisation of the economy and integration via welfare policies designed 
to ioster consistent nacional standards across the regions of the UK. The economic 
policies of the period were aimed at the redistribution of wealth with the effect of 
reducing inter-regional income differentials through public expenditure and public 
employment. The reversal of these policies in the 1980s had important conse. 
quences. The exposure of the national economy to external influences in the form 
of globalisation means thae regions within Britain have been exposed to the intense 
conl~etition and uncertainties linked with the global economy. Individual regions 
and localities are more prone to external shocks. The privatisation of public indus- 
tries and the shake-out in public employment have exacerbated the problems and 
the shift in welfare ideologies has had serious implications for particular social 
groups in these areas. 


'Radical' geography reflected a concern with four major areas. First, there was a 
sense of economic change. Britain's economy was subject to de-industrialisation 
and n~anufacturing decline, which was only partly offset by the development of new 
types of work. These changes were seen as important because of their uneven 
impact on regions and localities in Britain. Second, there was a focus on the 
changing political relations of the British state. There was a recognition of the pres- 
sures for devolution in the context of heightened economic division, attempts to 
reassert central political control at various levels of the state, and the moves to 
reduce public expenditure and open up areas previously dominated by state provi- 
sion to market forces. Third, there was a focus on the social effects of these develop 
ments, with a focus on divisions along axes of race and gender. Finally, the 
environment was recognised as an important area of political tension and debate. 
Together, these arnounted to a radical agenda for geographical study. 


These academic writings had their educational corollary in the development of a 
radical school Geography. Building upon the tradition of 'progressivisni' in school 
geography, radical geography educators advocated a form of 'socially critical' 
education that was less concerned with the defence of geography per sc than with 
the development of a broader social education (Huckle 1983). The flavour of these 
alternatives can he seen in the issues of the journal Contempordry Issues in Geog- 
raphy und Education published by the Association for C~lrriculuni Developnlent 
between 1984 and 1987. The journal's concerns mirrored those of the geographical 
left: racism, sexism, wealth and poverty, environmental degradation, war and 
conflict. In participating in these debates geography teachers were engaging in 
wider debates about the nature of the schooling and how it differed from broader 
notions of education. For example, Huckle challenged what he regarded as the 
complacency of large sections of geography educators when he stated that boredom 
and alienation were the dominant responses of pupils ro what was on offer in geog- 
raphy lessons. 


As I have presented it here, the 1980s saw a struggle about rhe purposes of geog- 
raphy education in schools between those who saw education as a vehicle for social 
transformation and those who sought to stress its relevance to the economic 
renewal of the nation. These different -versions of school Geogrilphy were the 







Cotatrwting school geographies 53 


subject of critique by the New Right in the 1980s, in the form of calls for the 'return' 
of traditional subject-based teaching. In terms of geography, this 'discourse of deri- 
sion' (Ball 1994) took the form of an attack on progressive teaching methods that 
meant that children no longer knew where places were. The place of Geography in 
the school curriculum became the subject of public debate in the 1980s when the 
Secretary of State for Education, Sir Keith Joseph addressed the Geographical 
Association. In relation to geography the argument was about the extent to which 
the teaching of content - by which was meant 'facts' - was being undermined by a 
focus on values and attitudes. 


It is worth noting that these 'assertive' versions of geography teaching were 
limited in scope and influence. For many geography teachers, life in the classroom 
was 'business as usual'. Thus, in the 1980s - in the midst of profound economic, 
social and political change - geography continued to provide images and explana- 
tions of the world that relied on older models of environmental determinism, neo- 
classical economics and Whiggish versions of history (Gilbert 1984). Machon 
(1987) accounts for the failure of geography teachers to incorporate elements of 
political education into their teaching as a result of a combination of factors. These 
included: the stress on the importance of subject matter, the establishment of 
unifoml and distancing patterns of authority and an acceptance that some issues 
are 'not suitable for the children'. Taken together, this means that many controver- 
sial issues, explanatory models and radical perspectives are off limits in the geog- 
raphy classroom. This 'slows the pace of change in political, economic and social 
processes and underwrites the status quo'. 


The National Curriculum 


The 'curriculum wars' of the 1980s gave way to an uneasy peace with the establish- 
ment of the National Curriculum in 1990. As Helsby (1999) notes, the introduc- 
tion of central curriculum initiatives was contentious because of the strong post- 
war tradition of curriculum autononly that had been associated with strongly 
ingrained notion of teacher 'professionalism'. In reality the curriculum autonomy of 
teachers was always relative. It was largely limited to what took place in their indi- 
vidual classrooms and teachers exercised little control over the wider context of 
their work. Teachers were always subject to external control over their work in 
terms of having to prepare students for public examinations. Thus a combination of 
inertia, lack of time and lack of incentive meant that few teachers actually 
exploited what freedom of action they did enjoy, tending to fall back on their own 
experiences and replicating traditional practices. There is something to be said for 
the idea that the notion of 'curriculum autonomy' took on the characteristics of a 
'myth', a social construct that shaped understanding of reality and fuelled expecta- 
tions of what could or could not be done by either teachers or the state. This myth 
remained largely unchallenged throughout the 1960s and early 1970s. 


The National Curriculum represented the reassertion of central control over the 
school curriculum. The National Curriculum was compulsory for all teachers, 
offered little or no additional funding and had a high degree of detailed curricular 







prescription. The process of constructing the National Curriculunl was complex 
and contested, though here I wish to note only that it must be seen as an attempt to 
overturn the perceived 'progressivism' of teaching in favour of more traditional 
knowledge-based approaches or what Ball (1 994) has called the 'curriculum of the 
dead'. In the 'discourse of derision' that surrounded the implementation of tile 
National Curriculum, teachers were often criticised for their failure to safeguard 
standards and were to be reduced to mere technicians, no longer making decisions 
about the curriculum but following orders devised elsewhere. The National Curric- 
ulum placed increased emphasis on a particular interpretation of subject knowledge 
and nloved towards central prescription and enforcement of what was to be taught 
in schools (see Rawling (this volume) for a discussion of the National Curriculum). 


The 'naturalisation' of school Geography 


This chapter has provided an account of the development of Geography as a school 
subject. It has sought to relate important changes in the nature of school Geography to 
the values and interests of particular social groups. Even from this cursory examinaticm 
of the development of Geography as a school subject, it would appear that Lankshear et 
al.'s assertion is correct. For most of the twentieth century, domimant views about the 
nature of the subject have held sway. Particular notions of important and useful knowl- 
edge, clearly defined ways of arguing and establishing correctness have formed the basis 
of school curriculun~s, examination syllabuses and the National Curriculum for Geog- 
raphy. However, this discussion of the changing and contested nature of school Geog- 
raphy suggests that despite the work of the National Curriculum to present a h e d  
structure for the subject in schools, there exists a variety of forms of Geography as a 
school subject, informed variously by 'traditional', 'scientific', 'humanist' and 'radical' 
versions of school geography. An important part of the argument in this chapter is that 
these versions of geography are inextricably tied up with questions of power. A useful 
way of analysing the relationship between geography and power is to adapt Ball et al.'s 
(1990) matrix. The horizontal axis - Self-Not self - concerns relationships between 
people, and portrays the distance between a focus on the personal, private needs of the 
individual and the fol-mal, rule-governed situations to which the individual migllt be 
subject. In other words, individual versus collective need. The vertical axis concerns 
sources of power: Authority-Authenticity. The polarity of power lies in the hct  that it 
can be 'top-down' or bottom-up - dictatorial or democratic. 


The geography as slcills version of the subject has as its goal the developnlent of 
functionally literate individuals who are able to function in the workplace and earn 
an income. Geography is sponsored by the state education system as long as it func- 
tions to provide a skilled workforce of active consumers. Current developments in 
geography suggest that it is recognised as contributing to this project. Geography 
students have a range of skills including literacy, numeracy, graphicacy :md ICT. In 
addition geography makes claims for its ability to contribute to vocational educa- 
tion. Through the hidden curriculum, it can be argued that school Geography 
promotes versions of active consumerism, as it indirectly markets thc diversity of 
the world and highlights the naturalness of travel and tourism and the consumption 







of environments. The curriculum becomes carefully pre-specified in rernls of grade- 
criteria, assessment items and levels of achievement. The attendant pedagogy rests on  a 
strongly behaviourist notion of motivation by reward. There is little room here for the 
consideration of feelings or emotions. The focus is on presentation and performance. 


The version of geography as cult~~rul heritage is similarly coilstructed on  direction 
and prescription. A selected elite agree the 'canon' of geographical knowledge into 
which educated members of society are inducted. The emphasis here is perhaps on  
a geography of awe and wonder, whereby students are to learn how to read and 
respond to places and environments through appropriate intellectual skills. This 
view of the subject is restated by Walford (2000) in his discussion of the 'issues for 
the future' facing geography. Walford argues that there is a need to defend the place 
of 'geography' in the curriculum in the 'present climate of uncertainty'. He  is 
sceptical of the idea that recent moves to introduce 'Citizenship' and 'Education for 
Sustainable Development' are an  opportunity for Geography to defend and expand 
its place in the curriculum. Instead, he argues that geographers should not be 
deflected from what they d o  better: 


providing a sound base of world knowledge, stimulating interest in places near 
and far, and getting pupils to appreciate the wonder and diversity of the world 
in hot11 its physical and human manifestations. Pupil support for this educa- 
tional enterprise is likely to be deeper and more constant. 


(p. 302) 


Walford is clear here that it is the very nature of the subject of geography that is 
mtrinsmlly interesting and stin~ulating and is worthy of study by all pupils: 


Given the wealth and range of lively material available to geography teachers 
and the richness of life in the real world, it ought to be rare for a geography 
teacher not to be able to interest or stimulate students in some part of the 
subject on its own merits. 


( P  305) 


The role of geography in a skills-based or utilitarian education is not given 
  articular emphasis by Walford, who would  refer a form of geography which 
emphasised: 


The need to have a general understanding ofpatterns and processes, of the way 
the world works spatially and economically, of how landscapes and townscapes 
come to be the way they are, even more the need to feel wonder, awe and 
respect for the physlcal world. 


( P  306) 


In both these versions of the subject, the learner is passive - the individual is 
neither empowered inor invited to engage in the construction of knowledge. 
Instead, the focus is on conforming and adapting herself to the subject, learning a 
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set of rules, a body of information that somebody has defined as worthwhile. In 
Walford's version, there is a need to 'appreciate' and 'respect' rather than to 
critique, and to acquire rather than actively generate knowledge. There is a real 
sense in which geography is something individuals 'have done to them': 


Geography teachers in Britain have, over the past hundred years, played a 
significant part in opening the eyes and widening the horizons of those who 
have sat in their classes. 


(P. 311) 


Progressive geography, or the geography as personal growth model, places an  
emphasis on the development of the individual and the construction of meaning in 
the classroom. Teaching and the definition of geography is pupil-centred. This is 
reflected in the increased attention given to learning in the 'teaching and learning' 
equation. Here, the subject of Geography is the source for the development of a 
wide range of abilities and sensibilities. Personal responses to stimuli are valued and 
developed, and there is an attempt to connect with the 'experience' of pupils. This 
approach is best reflected in Lambert and Balderstone's (2000) Learning to Teach 
Geogruphy in the Secondary School: 


The key assumption to understand is our fundamental 'pupll-ccnteredr~ess' - 
our bel~ef that good teachers develop a real feel for, and comnutment to, the 
ch~ldren they teach, ~t does not matter how good a geographer you are, if you 
cannot make connection wlth the ch~ldren In your class you will not he able to 
teach them effectively. 


(1). 2) 


In line with this Lambert and Balderstone's textbook has a humanistic feel ahout 
it. A wide range of more 'expressive' resources (music, literature, poems) arc 
discussed alongside the more 'traditional' textbooks, maps and computers. The 
architecture of geography teaching - lesson plans and assessment stratxgics - is 
'softened' to make the point that it is the quality of human relationships in rhe geog- 
raphy classroom that is the measure of 'good' geography teaching. Thus, in their 
hands, assessment becomes a means of developing a 'conversation' rather t h m  a 
hard-edged tool for sorting and classifying children. 


Finally, in the bottom right-hand sector, is 'socially critical geography' or geog- 
raphy as critical literucy. This version of geography is assertive, class~conscious and 
political in content. Social issues are addressed head on. Thc stance is appositional, 
collective aspirations and critic.is~ns hecome the basis for action. Chiliircn are 
taught 'how to read the world' (Huckle 1997). 


It is in~portant to recognise that each version of geography conti.~ins ;11d infor~ns 
a particular political epistemology, the geographical learner is plnced clift'crcntly in 
relation to subject knowledge, their teachers and the state. Each proiluccs 'IiSferent 
kinds of students (and citizens) with different kinds of abilities : d  relationships 
with peers. In each version the paradigm of meanings within and ahout geogrilphy 
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differs and conflicts. Since the mid-1970s geography teaching has been brought 
into the political arena. 


Some conclusions 


This analysis of the history of disputation in the field of geography teaching indi- 
cates how teachers have found themselves positioned in debates about the nature 
of economic and social change. In a period when questions of economic change, 
political and social order and national identity have been to the fore, Geography as 
a school subject has been unavoidably linked to projects to 're-imagine' the 
national space. This can be seen in both the content of school Geography and in its 
pedagogy - the ways in which it is taught. The classical humanist version of geog- 
raphy, designed to pass on the cultural heritage of the nation, and staunchly 
defended by Walford, strives to present the world independent of politics and 
history, as 'natural' and common sense. Certain forms of content and ways of 
looking at the world are presented as valuable and important for all children. This 
approach operates and seeks to present itself as 'disinterested' and 'non-political' - 
the focus is on what we share as a common geography, and entails a rejection of the 
idea that people have their own histories, cultures and geographies. The result is 
that the fractured experience of space and place that is rooted in changing political 
geographies is glossed over by notions of 'personal growth'. 


It was perhaps the experience of the breakdown of the post-war consensus and 
the experience of increased social and economic division that led to the emergence 
of the more assertive versions of geography teaching that emerged in the 1970s and 
1980s. These versions, which sought to address issues of class, gender, and race 
were engaged in a struggle over representation, over the meanings of geography. 
The reactions to and attacks upon these 'progressive' and assertive versions have 
been relatively successful in displacing them. The National Curriculum and the 
focus on assessment have served to reduce their presence even further. However, as 
Rcherts (1994) suggests, geography teachers who have developed practical ideolo- 
gies and distinctive ideas about what counts as 'good' geography have been able to 
maintain their practices. The result is that there are a variety of geographies taught 
in school, and that the construction of school Geography is an ongoing process in 
which all geography teachers are involved. 
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Geography 
Teaching and Learning: The Future of School Geography 


My interpretation of the geography curriculum in 
England 


By John Morgan 


Perhaps unsurprisingly, the version of geography found in the QCA’s schemes of 
work reflects a mixture of approaches. Some of the units, such as ‘Limestone 
landscapes of England’ reflect the cultural heritage argument that these are simply 
things that it is good for children to learn about! In this sense, there is a strong sense 
of cultural transmission. Other units reflect a desire to offer students a more up-to-
date geography. For example, the unit on ‘The global fashion industry’ seeks to tap 
into students’ own personal geographies and is linked to the idea that geography 
should engage with issues of social welfare. This is also found in the unit on 'Crime 
and the local community'. However, a closer analysis of that unit suggests that there 
are strong messages about how people are to behave as citizens. 


All of the units have a strong emphasis on skills such as numeracy, literacy and ICT, 
and it is perhaps this version of geography that is most dominant in the document as 
a whole. However, it is worth remembering that the units are not statutory, and that 
there remains considerable scope for geography departments to interpret the 
curriculum according to its own beliefs about what purposes geography education 
serves. 
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OPS/js/jquery.tablesorter.js
/*
 * 
 * TableSorter 2.0 - Client-side table sorting with ease!
 * Version 2.0.3
 * @requires jQuery v1.2.3
 * 
 * Copyright (c) 2007 Christian Bach
 * Examples and docs at: http://tablesorter.com
 * Dual licensed under the MIT and GPL licenses:
 * http://www.opensource.org/licenses/mit-license.php
 * http://www.gnu.org/licenses/gpl.html
 * 
 */
/**
 *
 * @description Create a sortable table with multi-column sorting capabilitys
 * 
 * @example $('table').tablesorter();
 * @desc Create a simple tablesorter interface.
 *
 * @example $('table').tablesorter({ sortList:[[0,0],[1,0]] });
 * @desc Create a tablesorter interface and sort on the first and secound column in ascending order.
 * 
 * @example $('table').tablesorter({ headers: { 0: { sorter: false}, 1: {sorter: false} } });
 * @desc Create a tablesorter interface and disableing the first and secound column headers.
 * 
 * @example $('table').tablesorter({ 0: {sorter:"integer"}, 1: {sorter:"currency"} });
 * @desc Create a tablesorter interface and set a column parser for the first and secound column.
 * 
 * 
 * @param Object settings An object literal containing key/value pairs to provide optional settings.
 * 
 * @option String cssHeader (optional) 			A string of the class name to be appended to sortable tr elements in the thead of the table. 
 * 												Default value: "header"
 * 
 * @option String cssAsc (optional) 			A string of the class name to be appended to sortable tr elements in the thead on a ascending sort. 
 * 												Default value: "headerSortUp"
 * 
 * @option String cssDesc (optional) 			A string of the class name to be appended to sortable tr elements in the thead on a descending sort. 
 * 												Default value: "headerSortDown"
 * 
 * @option String sortInitialOrder (optional) 	A string of the inital sorting order can be asc or desc. 
 * 												Default value: "asc"
 * 
 * @option String sortMultisortKey (optional) 	A string of the multi-column sort key. 
 * 												Default value: "shiftKey"
 * 
 * @option String textExtraction (optional) 	A string of the text-extraction method to use. 
 * 												For complex html structures inside td cell set this option to "complex", 
 * 												on large tables the complex option can be slow. 
 * 												Default value: "simple"
 * 
 * @option Object headers (optional) 			An array containing the forces sorting rules. 
 * 												This option let's you specify a default sorting rule. 
 * 												Default value: null
 * 
 * @option Array sortList (optional) 			An array containing the forces sorting rules. 
 * 												This option let's you specify a default sorting rule. 
 * 												Default value: null
 * 
 * @option Array sortForce (optional) 			An array containing forced sorting rules. 
 * 												This option let's you specify a default sorting rule, which is prepended to user-selected rules.
 * 												Default value: null
 *  
  * @option Array sortAppend (optional) 			An array containing forced sorting rules. 
 * 												This option let's you specify a default sorting rule, which is appended to user-selected rules.
 * 												Default value: null
 * 
 * @option Boolean widthFixed (optional) 		Boolean flag indicating if tablesorter should apply fixed widths to the table columns.
 * 												This is usefull when using the pager companion plugin.
 * 												This options requires the dimension jquery plugin.
 * 												Default value: false
 *
 * @option Boolean cancelSelection (optional) 	Boolean flag indicating if tablesorter should cancel selection of the table headers text.
 * 												Default value: true
 *
 * @option Boolean debug (optional) 			Boolean flag indicating if tablesorter should display debuging information usefull for development.
 *
 * @type jQuery
 *
 * @name tablesorter
 * 
 * @cat Plugins/Tablesorter
 * 
 * @author Christian Bach/christian.bach@polyester.se
 */

(function($) {
	$.extend({
		tablesorter: new function() {
			
			var parsers = [], widgets = [];
			
			this.defaults = {
				cssHeader: "header",
				cssAsc: "headerSortUp",
				cssDesc: "headerSortDown",
				sortInitialOrder: "asc",
				sortMultiSortKey: "shiftKey",
				sortForce: null,
				sortAppend: null,
				textExtraction: "simple",
				parsers: {}, 
				widgets: [],		
				widgetZebra: {css: ["even","odd"]},
				headers: {},
				widthFixed: false,
				cancelSelection: true,
				sortList: [],
				headerList: [],
				dateFormat: "us",
				decimal: '.',
				debug: false
			};
			
			/* debuging utils */
			function benchmark(s,d) {
				log(s + "," + (new Date().getTime() - d.getTime()) + "ms");
			}
			
			this.benchmark = benchmark;
			
			function log(s) {
				if (typeof console != "undefined" && typeof console.debug != "undefined") {
					console.log(s);
				} else {
					alert(s);
				}
			}
						
			/* parsers utils */
			function buildParserCache(table,$headers) {
				
				if(table.config.debug) { var parsersDebug = ""; }
				
				var rows = table.tBodies[0].rows;
				
				if(table.tBodies[0].rows[0]) {

					var list = [], cells = rows[0].cells, l = cells.length;
					
					for (var i=0;i < l; i++) {
						var p = false;
						
						if($.metadata && ($($headers[i]).metadata() && $($headers[i]).metadata().sorter)  ) {
						
							p = getParserById($($headers[i]).metadata().sorter);	
						
						} else if((table.config.headers[i] && table.config.headers[i].sorter)) {
	
							p = getParserById(table.config.headers[i].sorter);
						}
						if(!p) {
							p = detectParserForColumn(table,cells[i]);
						}
	
						if(table.config.debug) { parsersDebug += "column:" + i + " parser:" +p.id + "\n"; }
	
						list.push(p);
					}
				}
				
				if(table.config.debug) { log(parsersDebug); }

				return list;
			};
			
			function detectParserForColumn(table,node) {
				var l = parsers.length;
				for(var i=1; i < l; i++) {
					if(parsers[i].is($.trim(getElementText(table.config,node)),table,node)) {
						return parsers[i];
					}
				}
				// 0 is always the generic parser (text)
				return parsers[0];
			}
			
			function getParserById(name) {
				var l = parsers.length;
				for(var i=0; i < l; i++) {
					if(parsers[i].id.toLowerCase() == name.toLowerCase()) {	
						return parsers[i];
					}
				}
				return false;
			}
			
			/* utils */
			function buildCache(table) {
				
				if(table.config.debug) { var cacheTime = new Date(); }
				
				
				var totalRows = (table.tBodies[0] && table.tBodies[0].rows.length) || 0,
					totalCells = (table.tBodies[0].rows[0] && table.tBodies[0].rows[0].cells.length) || 0,
					parsers = table.config.parsers, 
					cache = {row: [], normalized: []};
				
					for (var i=0;i < totalRows; ++i) {
					
						/** Add the table data to main data array */
						var c = table.tBodies[0].rows[i], cols = [];
					
						cache.row.push($(c));
						
						for(var j=0; j < totalCells; ++j) {
							cols.push(parsers[j].format(getElementText(table.config,c.cells[j]),table,c.cells[j]));	
						}
												
						cols.push(i); // add position for rowCache
						cache.normalized.push(cols);
						cols = null;
					};
				
				if(table.config.debug) { benchmark("Building cache for " + totalRows + " rows:", cacheTime); }
				
				return cache;
			};
			
			function getElementText(config,node) {
				
				if(!node) return "";
								
				var t = "";
				
				if(config.textExtraction == "simple") {
					if(node.childNodes[0] && node.childNodes[0].hasChildNodes()) {
						t = node.childNodes[0].innerHTML;
					} else {
						t = node.innerHTML;
					}
				} else {
					if(typeof(config.textExtraction) == "function") {
						t = config.textExtraction(node);
					} else { 
						t = $(node).text();
					}	
				}
				return t;
			}
			
			function appendToTable(table,cache) {
				
				if(table.config.debug) {var appendTime = new Date()}
				
				var c = cache, 
					r = c.row, 
					n= c.normalized, 
					totalRows = n.length, 
					checkCell = (n[0].length-1), 
					tableBody = $(table.tBodies[0]),
					rows = [];
				
				for (var i=0;i < totalRows; i++) {
					rows.push(r[n[i][checkCell]]);	
					if(!table.config.appender) {
						
						var o = r[n[i][checkCell]];
						var l = o.length;
						for(var j=0; j < l; j++) {
							
							tableBody[0].appendChild(o[j]);
						
						}
						
						//tableBody.append(r[n[i][checkCell]]);
					}
				}	
				
				if(table.config.appender) {
				
					table.config.appender(table,rows);	
				}
				
				rows = null;
				
				if(table.config.debug) { benchmark("Rebuilt table:", appendTime); }
								
				//apply table widgets
				applyWidget(table);
				
				// trigger sortend
				setTimeout(function() {
					$(table).trigger("sortEnd");	
				},0);
				
			};
			
			function buildHeaders(table) {
				
				if(table.config.debug) { var time = new Date(); }
				
				var meta = ($.metadata) ? true : false, tableHeadersRows = [];
			
				for(var i = 0; i < table.tHead.rows.length; i++) { tableHeadersRows[i]=0; };
				
				$tableHeaders = $("thead th",table);
		
				$tableHeaders.each(function(index) {
							
					this.count = 0;
					this.column = index;
					this.order = formatSortingOrder(table.config.sortInitialOrder);
					
					if(checkHeaderMetadata(this) || checkHeaderOptions(table,index)) this.sortDisabled = true;
					
					if(!this.sortDisabled) {
						$(this).addClass(table.config.cssHeader);
					}
					
					// add cell to headerList
					table.config.headerList[index]= this;
				});
				
				if(table.config.debug) { benchmark("Built headers:", time); log($tableHeaders); }
				
				return $tableHeaders;
				
			};
						
		   	function checkCellColSpan(table, rows, row) {
                var arr = [], r = table.tHead.rows, c = r[row].cells;
				
				for(var i=0; i < c.length; i++) {
					var cell = c[i];
					
					if ( cell.colSpan > 1) { 
						arr = arr.concat(checkCellColSpan(table, headerArr,row++));
					} else  {
						if(table.tHead.length == 1 || (cell.rowSpan > 1 || !r[row+1])) {
							arr.push(cell);
						}
						//headerArr[row] = (i+row);
					}
				}
				return arr;
			};
			
			function checkHeaderMetadata(cell) {
				if(($.metadata) && ($(cell).metadata().sorter === false)) { return true; };
				return false;
			}
			
			function checkHeaderOptions(table,i) {	
				if((table.config.headers[i]) && (table.config.headers[i].sorter === false)) { return true; };
				return false;
			}
			
			function applyWidget(table) {
				var c = table.config.widgets;
				var l = c.length;
				for(var i=0; i < l; i++) {
					
					getWidgetById(c[i]).format(table);
				}
				
			}
			
			function getWidgetById(name) {
				var l = widgets.length;
				for(var i=0; i < l; i++) {
					if(widgets[i].id.toLowerCase() == name.toLowerCase() ) {
						return widgets[i]; 
					}
				}
			};
			
			function formatSortingOrder(v) {
				
				if(typeof(v) != "Number") {
					i = (v.toLowerCase() == "desc") ? 1 : 0;
				} else {
					i = (v == (0 || 1)) ? v : 0;
				}
				return i;
			}
			
			function isValueInArray(v, a) {
				var l = a.length;
				for(var i=0; i < l; i++) {
					if(a[i][0] == v) {
						return true;	
					}
				}
				return false;
			}
				
			function setHeadersCss(table,$headers, list, css) {
				// remove all header information
				$headers.removeClass(css[0]).removeClass(css[1]);
				
				var h = [];
				$headers.each(function(offset) {
						if(!this.sortDisabled) {
							h[this.column] = $(this);					
						}
				});
				
				var l = list.length; 
				for(var i=0; i < l; i++) {
					h[list[i][0]].addClass(css[list[i][1]]);
				}
			}
			
			function fixColumnWidth(table,$headers) {
				var c = table.config;
				if(c.widthFixed) {
					var colgroup = $('<colgroup>');
					$("tr:first td",table.tBodies[0]).each(function() {
						colgroup.append($('<col>').css('width',$(this).width()));
					});
					$(table).prepend(colgroup);
				};
			}
			
			function updateHeaderSortCount(table,sortList) {
				var c = table.config, l = sortList.length;
				for(var i=0; i < l; i++) {
					var s = sortList[i], o = c.headerList[s[0]];
					o.count = s[1];
					o.count++;
				}
			}
			
			/* sorting methods */
			function multisort(table,sortList,cache) {
				
				if(table.config.debug) { var sortTime = new Date(); }
				
				var dynamicExp = "var sortWrapper = function(a,b) {", l = sortList.length;
					
				for(var i=0; i < l; i++) {
					
					var c = sortList[i][0];
					var order = sortList[i][1];
					var s = (getCachedSortType(table.config.parsers,c) == "text") ? ((order == 0) ? "sortText" : "sortTextDesc") : ((order == 0) ? "sortNumeric" : "sortNumericDesc");
					
					var e = "e" + i;
					
					dynamicExp += "var " + e + " = " + s + "(a[" + c + "],b[" + c + "]); ";
					dynamicExp += "if(" + e + ") { return " + e + "; } ";
					dynamicExp += "else { ";
				}
				
				// if value is the same keep orignal order	
				var orgOrderCol = cache.normalized[0].length - 1;
				dynamicExp += "return a[" + orgOrderCol + "]-b[" + orgOrderCol + "];";
						
				for(var i=0; i < l; i++) {
					dynamicExp += "}; ";
				}
				
				dynamicExp += "return 0; ";	
				dynamicExp += "}; ";	
				
				eval(dynamicExp);
				
				cache.normalized.sort(sortWrapper);
				
				if(table.config.debug) { benchmark("Sorting on " + sortList.toString() + " and dir " + order+ " time:", sortTime); }
				
				return cache;
			};
			
			function sortText(a,b) {
				return ((a < b) ? -1 : ((a > b) ? 1 : 0));
			};
			
			function sortTextDesc(a,b) {
				return ((b < a) ? -1 : ((b > a) ? 1 : 0));
			};	
			
	 		function sortNumeric(a,b) {
				return a-b;
			};
			
			function sortNumericDesc(a,b) {
				return b-a;
			};
			
			function getCachedSortType(parsers,i) {
				return parsers[i].type;
			};
			
			/* public methods */
			this.construct = function(settings) {

				return this.each(function() {
					
					if(!this.tHead || !this.tBodies) return;
					
					var $this, $document,$headers, cache, config, shiftDown = 0, sortOrder;
					
					this.config = {};
					
					config = $.extend(this.config, $.tablesorter.defaults, settings);
					
					// store common expression for speed					
					$this = $(this);
					
					// build headers
					$headers = buildHeaders(this);
					
					// try to auto detect column type, and store in tables config
					this.config.parsers = buildParserCache(this,$headers);
					
					
					// build the cache for the tbody cells
					cache = buildCache(this);
					
					// get the css class names, could be done else where.
					var sortCSS = [config.cssDesc,config.cssAsc];
					
					// fixate columns if the users supplies the fixedWidth option
					fixColumnWidth(this);
					
					// apply event handling to headers
					// this is to big, perhaps break it out?
					$headers.click(function(e) {
						
						$this.trigger("sortStart");
						
						var totalRows = ($this[0].tBodies[0] && $this[0].tBodies[0].rows.length) || 0;
						
						if(!this.sortDisabled && totalRows > 0) {
							
							
							// store exp, for speed
							var $cell = $(this);
	
							// get current column index
							var i = this.column;
							
							// get current column sort order
							this.order = this.count++ % 2;
							
							// user only whants to sort on one column
							if(!e[config.sortMultiSortKey]) {
								
								// flush the sort list
								config.sortList = [];
								
								if(config.sortForce != null) {
									var a = config.sortForce; 
									for(var j=0; j < a.length; j++) {
										if(a[j][0] != i) {
											config.sortList.push(a[j]);
										}
									}
								}
								
								// add column to sort list
								config.sortList.push([i,this.order]);
							
							// multi column sorting
							} else {
								// the user has clicked on an all ready sortet column.
								if(isValueInArray(i,config.sortList)) {	 
									
									// revers the sorting direction for all tables.
									for(var j=0; j < config.sortList.length; j++) {
										var s = config.sortList[j], o = config.headerList[s[0]];
										if(s[0] == i) {
											o.count = s[1];
											o.count++;
											s[1] = o.count % 2;
										}
									}	
								} else {
									// add column to sort list array
									config.sortList.push([i,this.order]);
								}
							};
							setTimeout(function() {
								//set css for headers
								setHeadersCss($this[0],$headers,config.sortList,sortCSS);
								appendToTable($this[0],multisort($this[0],config.sortList,cache));
							},1);
							// stop normal event by returning false
							return false;
						}
					// cancel selection	
					}).mousedown(function() {
						if(config.cancelSelection) {
							this.onselectstart = function() {return false};
							return false;
						}
					});
					
					// apply easy methods that trigger binded events
					$this.bind("update",function() {
						
						// rebuild parsers.
						this.config.parsers = buildParserCache(this,$headers);
						
						// rebuild the cache map
						cache = buildCache(this);
						
					}).bind("sorton",function(e,list) {
						
						$(this).trigger("sortStart");
						
						config.sortList = list;
						
						// update and store the sortlist
						var sortList = config.sortList;
						
						// update header count index
						updateHeaderSortCount(this,sortList);
						
						//set css for headers
						setHeadersCss(this,$headers,sortList,sortCSS);
						
						
						// sort the table and append it to the dom
						appendToTable(this,multisort(this,sortList,cache));

					}).bind("appendCache",function() {
						
						appendToTable(this,cache);
					
					}).bind("applyWidgetId",function(e,id) {
						
						getWidgetById(id).format(this);
						
					}).bind("applyWidgets",function() {
						// apply widgets
						applyWidget(this);
					});
					
					if($.metadata && ($(this).metadata() && $(this).metadata().sortlist)) {
						config.sortList = $(this).metadata().sortlist;
					}
					// if user has supplied a sort list to constructor.
					if(config.sortList.length > 0) {
						$this.trigger("sorton",[config.sortList]);	
					}
					
					// apply widgets
					applyWidget(this);
				});
			};
			
			this.addParser = function(parser) {
				var l = parsers.length, a = true;
				for(var i=0; i < l; i++) {
					if(parsers[i].id.toLowerCase() == parser.id.toLowerCase()) {
						a = false;
					}
				}
				if(a) { parsers.push(parser); };
			};
			
			this.addWidget = function(widget) {
				widgets.push(widget);
			};
			
			this.formatFloat = function(s) {
				var i = parseFloat(s);
				return (isNaN(i)) ? 0 : i;
			};
			this.formatInt = function(s) {
				var i = parseInt(s);
				return (isNaN(i)) ? 0 : i;
			};
			
			this.isDigit = function(s,config) {
				var DECIMAL = '\\' + config.decimal;
				var exp = '/(^[+]?0(' + DECIMAL +'0+)?$)|(^([-+]?[1-9][0-9]*)$)|(^([-+]?((0?|[1-9][0-9]*)' + DECIMAL +'(0*[1-9][0-9]*)))$)|(^[-+]?[1-9]+[0-9]*' + DECIMAL +'0+$)/';
				return RegExp(exp).test($.trim(s));
			};
			
			this.clearTableBody = function(table) {
				if($.browser.msie) {
					function empty() {
						while ( this.firstChild ) this.removeChild( this.firstChild );
					}
					empty.apply(table.tBodies[0]);
				} else {
					table.tBodies[0].innerHTML = "";
				}
			};
		}
	});
	
	// extend plugin scope
	$.fn.extend({
        tablesorter: $.tablesorter.construct
	});
	
	var ts = $.tablesorter;
	
	// add default parsers
	ts.addParser({
		id: "text",
		is: function(s) {
			return true;
		},
		format: function(s) {
			return $.trim(s.toLowerCase());
		},
		type: "text"
	});
	
	ts.addParser({
		id: "digit",
		is: function(s,table) {
			var c = table.config;
			return $.tablesorter.isDigit(s,c);
		},
		format: function(s) {
			return $.tablesorter.formatFloat(s);
		},
		type: "numeric"
	});
	
	ts.addParser({
		id: "currency",
		is: function(s) {
			return /^[Â£$â�¬?.]/.test(s);
		},
		format: function(s) {
			return $.tablesorter.formatFloat(s.replace(new RegExp(/[^0-9.]/g),""));
		},
		type: "numeric"
	});
	
	ts.addParser({
		id: "ipAddress",
		is: function(s) {
			return /^\d{2,3}[\.]\d{2,3}[\.]\d{2,3}[\.]\d{2,3}$/.test(s);
		},
		format: function(s) {
			var a = s.split("."), r = "", l = a.length;
			for(var i = 0; i < l; i++) {
				var item = a[i];
			   	if(item.length == 2) {
					r += "0" + item;
			   	} else {
					r += item;
			   	}
			}
			return $.tablesorter.formatFloat(r);
		},
		type: "numeric"
	});
	
	ts.addParser({
		id: "url",
		is: function(s) {
			return /^(https?|ftp|file):\/\/$/.test(s);
		},
		format: function(s) {
			return jQuery.trim(s.replace(new RegExp(/(https?|ftp|file):\/\//),''));
		},
		type: "text"
	});
	
	ts.addParser({
		id: "isoDate",
		is: function(s) {
			return /^\d{4}[\/-]\d{1,2}[\/-]\d{1,2}$/.test(s);
		},
		format: function(s) {
			return $.tablesorter.formatFloat((s != "") ? new Date(s.replace(new RegExp(/-/g),"/")).getTime() : "0");
		},
		type: "numeric"
	});
		
	ts.addParser({
		id: "percent",
		is: function(s) { 
			return /\%$/.test($.trim(s));
		},
		format: function(s) {
			return $.tablesorter.formatFloat(s.replace(new RegExp(/%/g),""));
		},
		type: "numeric"
	});

	ts.addParser({
		id: "usLongDate",
		is: function(s) {
			return s.match(new RegExp(/^[A-Za-z]{3,10}\.? [0-9]{1,2}, ([0-9]{4}|'?[0-9]{2}) (([0-2]?[0-9]:[0-5][0-9])|([0-1]?[0-9]:[0-5][0-9]\s(AM|PM)))$/));
		},
		format: function(s) {
			return $.tablesorter.formatFloat(new Date(s).getTime());
		},
		type: "numeric"
	});

	ts.addParser({
		id: "shortDate",
		is: function(s) {
			return /\d{1,2}[\/\-]\d{1,2}[\/\-]\d{2,4}/.test(s);
		},
		format: function(s,table) {
			var c = table.config;
			s = s.replace(/\-/g,"/");
			if(c.dateFormat == "us") {
				// reformat the string in ISO format
				s = s.replace(/(\d{1,2})[\/\-](\d{1,2})[\/\-](\d{4})/, "$3/$1/$2");
			} else if(c.dateFormat == "uk") {
				//reformat the string in ISO format
				s = s.replace(/(\d{1,2})[\/\-](\d{1,2})[\/\-](\d{4})/, "$3/$2/$1");
			} else if(c.dateFormat == "dd/mm/yy" || c.dateFormat == "dd-mm-yy") {
				s = s.replace(/(\d{1,2})[\/\-](\d{1,2})[\/\-](\d{2})/, "$1/$2/$3");	
			}
			return $.tablesorter.formatFloat(new Date(s).getTime());
		},
		type: "numeric"
	});

	ts.addParser({
	    id: "time",
	    is: function(s) {
	        return /^(([0-2]?[0-9]:[0-5][0-9])|([0-1]?[0-9]:[0-5][0-9]\s(am|pm)))$/.test(s);
	    },
	    format: function(s) {
	        return $.tablesorter.formatFloat(new Date("2000/01/01 " + s).getTime());
	    },
	  type: "numeric"
	});
	
	
	ts.addParser({
	    id: "metadata",
	    is: function(s) {
	        return false;
	    },
	    format: function(s,table,cell) {
			var c = table.config, p = (!c.parserMetadataName) ? 'sortValue' : c.parserMetadataName;
	        return $(cell).metadata()[p];
	    },
	  type: "numeric"
	});
	
	// add default widgets
	ts.addWidget({
		id: "zebra",
		format: function(table) {
			if(table.config.debug) { var time = new Date(); }
			$("tr:visible",table.tBodies[0])
	        .filter(':even')
	        .removeClass(table.config.widgetZebra.css[1]).addClass(table.config.widgetZebra.css[0])
	        .end().filter(':odd')
	        .removeClass(table.config.widgetZebra.css[0]).addClass(table.config.widgetZebra.css[1]);
			if(table.config.debug) { $.tablesorter.benchmark("Applying Zebra widget", time); }
		}
	});	
})(jQuery);



OPS/js/jquery-latest.js
/*!
 * jQuery JavaScript Library v1.4.2
 * http://jquery.com/
 *
 * Copyright 2010, John Resig
 * Dual licensed under the MIT or GPL Version 2 licenses.
 * http://jquery.org/license
 *
 * Includes Sizzle.js
 * http://sizzlejs.com/
 * Copyright 2010, The Dojo Foundation
 * Released under the MIT, BSD, and GPL Licenses.
 *
 * Date: Sat Feb 13 22:33:48 2010 -0500
 */
(function( window, undefined ) {

// Define a local copy of jQuery
var jQuery = function( selector, context ) {
		// The jQuery object is actually just the init constructor 'enhanced'
		return new jQuery.fn.init( selector, context );
	},

	// Map over jQuery in case of overwrite
	_jQuery = window.jQuery,

	// Map over the $ in case of overwrite
	_$ = window.$,

	// Use the correct document accordingly with window argument (sandbox)
	document = window.document,

	// A central reference to the root jQuery(document)
	rootjQuery,

	// A simple way to check for HTML strings or ID strings
	// (both of which we optimize for)
	quickExpr = /^[^<]*(<[\w\W]+>)[^>]*$|^#([\w-]+)$/,

	// Is it a simple selector
	isSimple = /^.[^:#\[\.,]*$/,

	// Check if a string has a non-whitespace character in it
	rnotwhite = /\S/,

	// Used for trimming whitespace
	rtrim = /^(\s|\u00A0)+|(\s|\u00A0)+$/g,

	// Match a standalone tag
	rsingleTag = /^<(\w+)\s*\/?>(?:<\/\1>)?$/,

	// Keep a UserAgent string for use with jQuery.browser
	userAgent = navigator.userAgent,

	// For matching the engine and version of the browser
	browserMatch,
	
	// Has the ready events already been bound?
	readyBound = false,
	
	// The functions to execute on DOM ready
	readyList = [],

	// The ready event handler
	DOMContentLoaded,

	// Save a reference to some core methods
	toString = Object.prototype.toString,
	hasOwnProperty = Object.prototype.hasOwnProperty,
	push = Array.prototype.push,
	slice = Array.prototype.slice,
	indexOf = Array.prototype.indexOf;

jQuery.fn = jQuery.prototype = {
	init: function( selector, context ) {
		var match, elem, ret, doc;

		// Handle $(""), $(null), or $(undefined)
		if ( !selector ) {
			return this;
		}

		// Handle $(DOMElement)
		if ( selector.nodeType ) {
			this.context = this[0] = selector;
			this.length = 1;
			return this;
		}
		
		// The body element only exists once, optimize finding it
		if ( selector === "body" && !context ) {
			this.context = document;
			this[0] = document.body;
			this.selector = "body";
			this.length = 1;
			return this;
		}

		// Handle HTML strings
		if ( typeof selector === "string" ) {
			// Are we dealing with HTML string or an ID?
			match = quickExpr.exec( selector );

			// Verify a match, and that no context was specified for #id
			if ( match && (match[1] || !context) ) {

				// HANDLE: $(html) -> $(array)
				if ( match[1] ) {
					doc = (context ? context.ownerDocument || context : document);

					// If a single string is passed in and it's a single tag
					// just do a createElement and skip the rest
					ret = rsingleTag.exec( selector );

					if ( ret ) {
						if ( jQuery.isPlainObject( context ) ) {
							selector = [ document.createElement( ret[1] ) ];
							jQuery.fn.attr.call( selector, context, true );

						} else {
							selector = [ doc.createElement( ret[1] ) ];
						}

					} else {
						ret = buildFragment( [ match[1] ], [ doc ] );
						selector = (ret.cacheable ? ret.fragment.cloneNode(true) : ret.fragment).childNodes;
					}
					
					return jQuery.merge( this, selector );
					
				// HANDLE: $("#id")
				} else {
					elem = document.getElementById( match[2] );

					if ( elem ) {
						// Handle the case where IE and Opera return items
						// by name instead of ID
						if ( elem.id !== match[2] ) {
							return rootjQuery.find( selector );
						}

						// Otherwise, we inject the element directly into the jQuery object
						this.length = 1;
						this[0] = elem;
					}

					this.context = document;
					this.selector = selector;
					return this;
				}

			// HANDLE: $("TAG")
			} else if ( !context && /^\w+$/.test( selector ) ) {
				this.selector = selector;
				this.context = document;
				selector = document.getElementsByTagName( selector );
				return jQuery.merge( this, selector );

			// HANDLE: $(expr, $(...))
			} else if ( !context || context.jquery ) {
				return (context || rootjQuery).find( selector );

			// HANDLE: $(expr, context)
			// (which is just equivalent to: $(context).find(expr)
			} else {
				return jQuery( context ).find( selector );
			}

		// HANDLE: $(function)
		// Shortcut for document ready
		} else if ( jQuery.isFunction( selector ) ) {
			return rootjQuery.ready( selector );
		}

		if (selector.selector !== undefined) {
			this.selector = selector.selector;
			this.context = selector.context;
		}

		return jQuery.makeArray( selector, this );
	},

	// Start with an empty selector
	selector: "",

	// The current version of jQuery being used
	jquery: "1.4.2",

	// The default length of a jQuery object is 0
	length: 0,

	// The number of elements contained in the matched element set
	size: function() {
		return this.length;
	},

	toArray: function() {
		return slice.call( this, 0 );
	},

	// Get the Nth element in the matched element set OR
	// Get the whole matched element set as a clean array
	get: function( num ) {
		return num == null ?

			// Return a 'clean' array
			this.toArray() :

			// Return just the object
			( num < 0 ? this.slice(num)[ 0 ] : this[ num ] );
	},

	// Take an array of elements and push it onto the stack
	// (returning the new matched element set)
	pushStack: function( elems, name, selector ) {
		// Build a new jQuery matched element set
		var ret = jQuery();

		if ( jQuery.isArray( elems ) ) {
			push.apply( ret, elems );
		
		} else {
			jQuery.merge( ret, elems );
		}

		// Add the old object onto the stack (as a reference)
		ret.prevObject = this;

		ret.context = this.context;

		if ( name === "find" ) {
			ret.selector = this.selector + (this.selector ? " " : "") + selector;
		} else if ( name ) {
			ret.selector = this.selector + "." + name + "(" + selector + ")";
		}

		// Return the newly-formed element set
		return ret;
	},

	// Execute a callback for every element in the matched set.
	// (You can seed the arguments with an array of args, but this is
	// only used internally.)
	each: function( callback, args ) {
		return jQuery.each( this, callback, args );
	},
	
	ready: function( fn ) {
		// Attach the listeners
		jQuery.bindReady();

		// If the DOM is already ready
		if ( jQuery.isReady ) {
			// Execute the function immediately
			fn.call( document, jQuery );

		// Otherwise, remember the function for later
		} else if ( readyList ) {
			// Add the function to the wait list
			readyList.push( fn );
		}

		return this;
	},
	
	eq: function( i ) {
		return i === -1 ?
			this.slice( i ) :
			this.slice( i, +i + 1 );
	},

	first: function() {
		return this.eq( 0 );
	},

	last: function() {
		return this.eq( -1 );
	},

	slice: function() {
		return this.pushStack( slice.apply( this, arguments ),
			"slice", slice.call(arguments).join(",") );
	},

	map: function( callback ) {
		return this.pushStack( jQuery.map(this, function( elem, i ) {
			return callback.call( elem, i, elem );
		}));
	},
	
	end: function() {
		return this.prevObject || jQuery(null);
	},

	// For internal use only.
	// Behaves like an Array's method, not like a jQuery method.
	push: push,
	sort: [].sort,
	splice: [].splice
};

// Give the init function the jQuery prototype for later instantiation
jQuery.fn.init.prototype = jQuery.fn;

jQuery.extend = jQuery.fn.extend = function() {
	// copy reference to target object
	var target = arguments[0] || {}, i = 1, length = arguments.length, deep = false, options, name, src, copy;

	// Handle a deep copy situation
	if ( typeof target === "boolean" ) {
		deep = target;
		target = arguments[1] || {};
		// skip the boolean and the target
		i = 2;
	}

	// Handle case when target is a string or something (possible in deep copy)
	if ( typeof target !== "object" && !jQuery.isFunction(target) ) {
		target = {};
	}

	// extend jQuery itself if only one argument is passed
	if ( length === i ) {
		target = this;
		--i;
	}

	for ( ; i < length; i++ ) {
		// Only deal with non-null/undefined values
		if ( (options = arguments[ i ]) != null ) {
			// Extend the base object
			for ( name in options ) {
				src = target[ name ];
				copy = options[ name ];

				// Prevent never-ending loop
				if ( target === copy ) {
					continue;
				}

				// Recurse if we're merging object literal values or arrays
				if ( deep && copy && ( jQuery.isPlainObject(copy) || jQuery.isArray(copy) ) ) {
					var clone = src && ( jQuery.isPlainObject(src) || jQuery.isArray(src) ) ? src
						: jQuery.isArray(copy) ? [] : {};

					// Never move original objects, clone them
					target[ name ] = jQuery.extend( deep, clone, copy );

				// Don't bring in undefined values
				} else if ( copy !== undefined ) {
					target[ name ] = copy;
				}
			}
		}
	}

	// Return the modified object
	return target;
};

jQuery.extend({
	noConflict: function( deep ) {
		window.$ = _$;

		if ( deep ) {
			window.jQuery = _jQuery;
		}

		return jQuery;
	},
	
	// Is the DOM ready to be used? Set to true once it occurs.
	isReady: false,
	
	// Handle when the DOM is ready
	ready: function() {
		// Make sure that the DOM is not already loaded
		if ( !jQuery.isReady ) {
			// Make sure body exists, at least, in case IE gets a little overzealous (ticket #5443).
			if ( !document.body ) {
				return setTimeout( jQuery.ready, 13 );
			}

			// Remember that the DOM is ready
			jQuery.isReady = true;

			// If there are functions bound, to execute
			if ( readyList ) {
				// Execute all of them
				var fn, i = 0;
				while ( (fn = readyList[ i++ ]) ) {
					fn.call( document, jQuery );
				}

				// Reset the list of functions
				readyList = null;
			}

			// Trigger any bound ready events
			if ( jQuery.fn.triggerHandler ) {
				jQuery( document ).triggerHandler( "ready" );
			}
		}
	},
	
	bindReady: function() {
		if ( readyBound ) {
			return;
		}

		readyBound = true;

		// Catch cases where $(document).ready() is called after the
		// browser event has already occurred.
		if ( document.readyState === "complete" ) {
			return jQuery.ready();
		}

		// Mozilla, Opera and webkit nightlies currently support this event
		if ( document.addEventListener ) {
			// Use the handy event callback
			document.addEventListener( "DOMContentLoaded", DOMContentLoaded, false );
			
			// A fallback to window.onload, that will always work
			window.addEventListener( "load", jQuery.ready, false );

		// If IE event model is used
		} else if ( document.attachEvent ) {
			// ensure firing before onload,
			// maybe late but safe also for iframes
			document.attachEvent("onreadystatechange", DOMContentLoaded);
			
			// A fallback to window.onload, that will always work
			window.attachEvent( "onload", jQuery.ready );

			// If IE and not a frame
			// continually check to see if the document is ready
			var toplevel = false;

			try {
				toplevel = window.frameElement == null;
			} catch(e) {}

			if ( document.documentElement.doScroll && toplevel ) {
				doScrollCheck();
			}
		}
	},

	// See test/unit/core.js for details concerning isFunction.
	// Since version 1.3, DOM methods and functions like alert
	// aren't supported. They return false on IE (#2968).
	isFunction: function( obj ) {
		return toString.call(obj) === "[object Function]";
	},

	isArray: function( obj ) {
		return toString.call(obj) === "[object Array]";
	},

	isPlainObject: function( obj ) {
		// Must be an Object.
		// Because of IE, we also have to check the presence of the constructor property.
		// Make sure that DOM nodes and window objects don't pass through, as well
		if ( !obj || toString.call(obj) !== "[object Object]" || obj.nodeType || obj.setInterval ) {
			return false;
		}
		
		// Not own constructor property must be Object
		if ( obj.constructor
			&& !hasOwnProperty.call(obj, "constructor")
			&& !hasOwnProperty.call(obj.constructor.prototype, "isPrototypeOf") ) {
			return false;
		}
		
		// Own properties are enumerated firstly, so to speed up,
		// if last one is own, then all properties are own.
	
		var key;
		for ( key in obj ) {}
		
		return key === undefined || hasOwnProperty.call( obj, key );
	},

	isEmptyObject: function( obj ) {
		for ( var name in obj ) {
			return false;
		}
		return true;
	},
	
	error: function( msg ) {
		throw msg;
	},
	
	parseJSON: function( data ) {
		if ( typeof data !== "string" || !data ) {
			return null;
		}

		// Make sure leading/trailing whitespace is removed (IE can't handle it)
		data = jQuery.trim( data );
		
		// Make sure the incoming data is actual JSON
		// Logic borrowed from http://json.org/json2.js
		if ( /^[\],:{}\s]*$/.test(data.replace(/\\(?:["\\\/bfnrt]|u[0-9a-fA-F]{4})/g, "@")
			.replace(/"[^"\\\n\r]*"|true|false|null|-?\d+(?:\.\d*)?(?:[eE][+\-]?\d+)?/g, "]")
			.replace(/(?:^|:|,)(?:\s*\[)+/g, "")) ) {

			// Try to use the native JSON parser first
			return window.JSON && window.JSON.parse ?
				window.JSON.parse( data ) :
				(new Function("return " + data))();

		} else {
			jQuery.error( "Invalid JSON: " + data );
		}
	},

	noop: function() {},

	// Evalulates a script in a global context
	globalEval: function( data ) {
		if ( data && rnotwhite.test(data) ) {
			// Inspired by code by Andrea Giammarchi
			// http://webreflection.blogspot.com/2007/08/global-scope-evaluation-and-dom.html
			var head = document.getElementsByTagName("head")[0] || document.documentElement,
				script = document.createElement("script");

			script.type = "text/javascript";

			if ( jQuery.support.scriptEval ) {
				script.appendChild( document.createTextNode( data ) );
			} else {
				script.text = data;
			}

			// Use insertBefore instead of appendChild to circumvent an IE6 bug.
			// This arises when a base node is used (#2709).
			head.insertBefore( script, head.firstChild );
			head.removeChild( script );
		}
	},

	nodeName: function( elem, name ) {
		return elem.nodeName && elem.nodeName.toUpperCase() === name.toUpperCase();
	},

	// args is for internal usage only
	each: function( object, callback, args ) {
		var name, i = 0,
			length = object.length,
			isObj = length === undefined || jQuery.isFunction(object);

		if ( args ) {
			if ( isObj ) {
				for ( name in object ) {
					if ( callback.apply( object[ name ], args ) === false ) {
						break;
					}
				}
			} else {
				for ( ; i < length; ) {
					if ( callback.apply( object[ i++ ], args ) === false ) {
						break;
					}
				}
			}

		// A special, fast, case for the most common use of each
		} else {
			if ( isObj ) {
				for ( name in object ) {
					if ( callback.call( object[ name ], name, object[ name ] ) === false ) {
						break;
					}
				}
			} else {
				for ( var value = object[0];
					i < length && callback.call( value, i, value ) !== false; value = object[++i] ) {}
			}
		}

		return object;
	},

	trim: function( text ) {
		return (text || "").replace( rtrim, "" );
	},

	// results is for internal usage only
	makeArray: function( array, results ) {
		var ret = results || [];

		if ( array != null ) {
			// The window, strings (and functions) also have 'length'
			// The extra typeof function check is to prevent crashes
			// in Safari 2 (See: #3039)
			if ( array.length == null || typeof array === "string" || jQuery.isFunction(array) || (typeof array !== "function" && array.setInterval) ) {
				push.call( ret, array );
			} else {
				jQuery.merge( ret, array );
			}
		}

		return ret;
	},

	inArray: function( elem, array ) {
		if ( array.indexOf ) {
			return array.indexOf( elem );
		}

		for ( var i = 0, length = array.length; i < length; i++ ) {
			if ( array[ i ] === elem ) {
				return i;
			}
		}

		return -1;
	},

	merge: function( first, second ) {
		var i = first.length, j = 0;

		if ( typeof second.length === "number" ) {
			for ( var l = second.length; j < l; j++ ) {
				first[ i++ ] = second[ j ];
			}
		
		} else {
			while ( second[j] !== undefined ) {
				first[ i++ ] = second[ j++ ];
			}
		}

		first.length = i;

		return first;
	},

	grep: function( elems, callback, inv ) {
		var ret = [];

		// Go through the array, only saving the items
		// that pass the validator function
		for ( var i = 0, length = elems.length; i < length; i++ ) {
			if ( !inv !== !callback( elems[ i ], i ) ) {
				ret.push( elems[ i ] );
			}
		}

		return ret;
	},

	// arg is for internal usage only
	map: function( elems, callback, arg ) {
		var ret = [], value;

		// Go through the array, translating each of the items to their
		// new value (or values).
		for ( var i = 0, length = elems.length; i < length; i++ ) {
			value = callback( elems[ i ], i, arg );

			if ( value != null ) {
				ret[ ret.length ] = value;
			}
		}

		return ret.concat.apply( [], ret );
	},

	// A global GUID counter for objects
	guid: 1,

	proxy: function( fn, proxy, thisObject ) {
		if ( arguments.length === 2 ) {
			if ( typeof proxy === "string" ) {
				thisObject = fn;
				fn = thisObject[ proxy ];
				proxy = undefined;

			} else if ( proxy && !jQuery.isFunction( proxy ) ) {
				thisObject = proxy;
				proxy = undefined;
			}
		}

		if ( !proxy && fn ) {
			proxy = function() {
				return fn.apply( thisObject || this, arguments );
			};
		}

		// Set the guid of unique handler to the same of original handler, so it can be removed
		if ( fn ) {
			proxy.guid = fn.guid = fn.guid || proxy.guid || jQuery.guid++;
		}

		// So proxy can be declared as an argument
		return proxy;
	},

	// Use of jQuery.browser is frowned upon.
	// More details: http://docs.jquery.com/Utilities/jQuery.browser
	uaMatch: function( ua ) {
		ua = ua.toLowerCase();

		var match = /(webkit)[ \/]([\w.]+)/.exec( ua ) ||
			/(opera)(?:.*version)?[ \/]([\w.]+)/.exec( ua ) ||
			/(msie) ([\w.]+)/.exec( ua ) ||
			!/compatible/.test( ua ) && /(mozilla)(?:.*? rv:([\w.]+))?/.exec( ua ) ||
		  	[];

		return { browser: match[1] || "", version: match[2] || "0" };
	},

	browser: {}
});

browserMatch = jQuery.uaMatch( userAgent );
if ( browserMatch.browser ) {
	jQuery.browser[ browserMatch.browser ] = true;
	jQuery.browser.version = browserMatch.version;
}

// Deprecated, use jQuery.browser.webkit instead
if ( jQuery.browser.webkit ) {
	jQuery.browser.safari = true;
}

if ( indexOf ) {
	jQuery.inArray = function( elem, array ) {
		return indexOf.call( array, elem );
	};
}

// All jQuery objects should point back to these
rootjQuery = jQuery(document);

// Cleanup functions for the document ready method
if ( document.addEventListener ) {
	DOMContentLoaded = function() {
		document.removeEventListener( "DOMContentLoaded", DOMContentLoaded, false );
		jQuery.ready();
	};

} else if ( document.attachEvent ) {
	DOMContentLoaded = function() {
		// Make sure body exists, at least, in case IE gets a little overzealous (ticket #5443).
		if ( document.readyState === "complete" ) {
			document.detachEvent( "onreadystatechange", DOMContentLoaded );
			jQuery.ready();
		}
	};
}

// The DOM ready check for Internet Explorer
function doScrollCheck() {
	if ( jQuery.isReady ) {
		return;
	}

	try {
		// If IE is used, use the trick by Diego Perini
		// http://javascript.nwbox.com/IEContentLoaded/
		document.documentElement.doScroll("left");
	} catch( error ) {
		setTimeout( doScrollCheck, 1 );
		return;
	}

	// and execute any waiting functions
	jQuery.ready();
}

function evalScript( i, elem ) {
	if ( elem.src ) {
		jQuery.ajax({
			url: elem.src,
			async: false,
			dataType: "script"
		});
	} else {
		jQuery.globalEval( elem.text || elem.textContent || elem.innerHTML || "" );
	}

	if ( elem.parentNode ) {
		elem.parentNode.removeChild( elem );
	}
}

// Mutifunctional method to get and set values to a collection
// The value/s can be optionally by executed if its a function
function access( elems, key, value, exec, fn, pass ) {
	var length = elems.length;
	
	// Setting many attributes
	if ( typeof key === "object" ) {
		for ( var k in key ) {
			access( elems, k, key[k], exec, fn, value );
		}
		return elems;
	}
	
	// Setting one attribute
	if ( value !== undefined ) {
		// Optionally, function values get executed if exec is true
		exec = !pass && exec && jQuery.isFunction(value);
		
		for ( var i = 0; i < length; i++ ) {
			fn( elems[i], key, exec ? value.call( elems[i], i, fn( elems[i], key ) ) : value, pass );
		}
		
		return elems;
	}
	
	// Getting an attribute
	return length ? fn( elems[0], key ) : undefined;
}

function now() {
	return (new Date).getTime();
}
(function() {

	jQuery.support = {};

	var root = document.documentElement,
		script = document.createElement("script"),
		div = document.createElement("div"),
		id = "script" + now();

	div.style.display = "none";
	div.innerHTML = "   <link/><table></table><a href='/a' style='color:red;float:left;opacity:.55;'>a</a><input type='checkbox'/>";

	var all = div.getElementsByTagName("*"),
		a = div.getElementsByTagName("a")[0];

	// Can't get basic test support
	if ( !all || !all.length || !a ) {
		return;
	}

	jQuery.support = {
		// IE strips leading whitespace when .innerHTML is used
		leadingWhitespace: div.firstChild.nodeType === 3,

		// Make sure that tbody elements aren't automatically inserted
		// IE will insert them into empty tables
		tbody: !div.getElementsByTagName("tbody").length,

		// Make sure that link elements get serialized correctly by innerHTML
		// This requires a wrapper element in IE
		htmlSerialize: !!div.getElementsByTagName("link").length,

		// Get the style information from getAttribute
		// (IE uses .cssText insted)
		style: /red/.test( a.getAttribute("style") ),

		// Make sure that URLs aren't manipulated
		// (IE normalizes it by default)
		hrefNormalized: a.getAttribute("href") === "/a",

		// Make sure that element opacity exists
		// (IE uses filter instead)
		// Use a regex to work around a WebKit issue. See #5145
		opacity: /^0.55$/.test( a.style.opacity ),

		// Verify style float existence
		// (IE uses styleFloat instead of cssFloat)
		cssFloat: !!a.style.cssFloat,

		// Make sure that if no value is specified for a checkbox
		// that it defaults to "on".
		// (WebKit defaults to "" instead)
		checkOn: div.getElementsByTagName("input")[0].value === "on",

		// Make sure that a selected-by-default option has a working selected property.
		// (WebKit defaults to false instead of true, IE too, if it's in an optgroup)
		optSelected: document.createElement("select").appendChild( document.createElement("option") ).selected,

		parentNode: div.removeChild( div.appendChild( document.createElement("div") ) ).parentNode === null,

		// Will be defined later
		deleteExpando: true,
		checkClone: false,
		scriptEval: false,
		noCloneEvent: true,
		boxModel: null
	};

	script.type = "text/javascript";
	try {
		script.appendChild( document.createTextNode( "window." + id + "=1;" ) );
	} catch(e) {}

	root.insertBefore( script, root.firstChild );

	// Make sure that the execution of code works by injecting a script
	// tag with appendChild/createTextNode
	// (IE doesn't support this, fails, and uses .text instead)
	if ( window[ id ] ) {
		jQuery.support.scriptEval = true;
		delete window[ id ];
	}

	// Test to see if it's possible to delete an expando from an element
	// Fails in Internet Explorer
	try {
		delete script.test;
	
	} catch(e) {
		jQuery.support.deleteExpando = false;
	}

	root.removeChild( script );

	if ( div.attachEvent && div.fireEvent ) {
		div.attachEvent("onclick", function click() {
			// Cloning a node shouldn't copy over any
			// bound event handlers (IE does this)
			jQuery.support.noCloneEvent = false;
			div.detachEvent("onclick", click);
		});
		div.cloneNode(true).fireEvent("onclick");
	}

	div = document.createElement("div");
	div.innerHTML = "<input type='radio' name='radiotest' checked='checked'/>";

	var fragment = document.createDocumentFragment();
	fragment.appendChild( div.firstChild );

	// WebKit doesn't clone checked state correctly in fragments
	jQuery.support.checkClone = fragment.cloneNode(true).cloneNode(true).lastChild.checked;

	// Figure out if the W3C box model works as expected
	// document.body must exist before we can do this
	jQuery(function() {
		var div = document.createElement("div");
		div.style.width = div.style.paddingLeft = "1px";

		document.body.appendChild( div );
		jQuery.boxModel = jQuery.support.boxModel = div.offsetWidth === 2;
		document.body.removeChild( div ).style.display = 'none';

		div = null;
	});

	// Technique from Juriy Zaytsev
	// http://thinkweb2.com/projects/prototype/detecting-event-support-without-browser-sniffing/
	var eventSupported = function( eventName ) { 
		var el = document.createElement("div"); 
		eventName = "on" + eventName; 

		var isSupported = (eventName in el); 
		if ( !isSupported ) { 
			el.setAttribute(eventName, "return;"); 
			isSupported = typeof el[eventName] === "function"; 
		} 
		el = null; 

		return isSupported; 
	};
	
	jQuery.support.submitBubbles = eventSupported("submit");
	jQuery.support.changeBubbles = eventSupported("change");

	// release memory in IE
	root = script = div = all = a = null;
})();

jQuery.props = {
	"for": "htmlFor",
	"class": "className",
	readonly: "readOnly",
	maxlength: "maxLength",
	cellspacing: "cellSpacing",
	rowspan: "rowSpan",
	colspan: "colSpan",
	tabindex: "tabIndex",
	usemap: "useMap",
	frameborder: "frameBorder"
};
var expando = "jQuery" + now(), uuid = 0, windowData = {};

jQuery.extend({
	cache: {},
	
	expando:expando,

	// The following elements throw uncatchable exceptions if you
	// attempt to add expando properties to them.
	noData: {
		"embed": true,
		"object": true,
		"applet": true
	},

	data: function( elem, name, data ) {
		if ( elem.nodeName && jQuery.noData[elem.nodeName.toLowerCase()] ) {
			return;
		}

		elem = elem == window ?
			windowData :
			elem;

		var id = elem[ expando ], cache = jQuery.cache, thisCache;

		if ( !id && typeof name === "string" && data === undefined ) {
			return null;
		}

		// Compute a unique ID for the element
		if ( !id ) { 
			id = ++uuid;
		}

		// Avoid generating a new cache unless none exists and we
		// want to manipulate it.
		if ( typeof name === "object" ) {
			elem[ expando ] = id;
			thisCache = cache[ id ] = jQuery.extend(true, {}, name);

		} else if ( !cache[ id ] ) {
			elem[ expando ] = id;
			cache[ id ] = {};
		}

		thisCache = cache[ id ];

		// Prevent overriding the named cache with undefined values
		if ( data !== undefined ) {
			thisCache[ name ] = data;
		}

		return typeof name === "string" ? thisCache[ name ] : thisCache;
	},

	removeData: function( elem, name ) {
		if ( elem.nodeName && jQuery.noData[elem.nodeName.toLowerCase()] ) {
			return;
		}

		elem = elem == window ?
			windowData :
			elem;

		var id = elem[ expando ], cache = jQuery.cache, thisCache = cache[ id ];

		// If we want to remove a specific section of the element's data
		if ( name ) {
			if ( thisCache ) {
				// Remove the section of cache data
				delete thisCache[ name ];

				// If we've removed all the data, remove the element's cache
				if ( jQuery.isEmptyObject(thisCache) ) {
					jQuery.removeData( elem );
				}
			}

		// Otherwise, we want to remove all of the element's data
		} else {
			if ( jQuery.support.deleteExpando ) {
				delete elem[ jQuery.expando ];

			} else if ( elem.removeAttribute ) {
				elem.removeAttribute( jQuery.expando );
			}

			// Completely remove the data cache
			delete cache[ id ];
		}
	}
});

jQuery.fn.extend({
	data: function( key, value ) {
		if ( typeof key === "undefined" && this.length ) {
			return jQuery.data( this[0] );

		} else if ( typeof key === "object" ) {
			return this.each(function() {
				jQuery.data( this, key );
			});
		}

		var parts = key.split(".");
		parts[1] = parts[1] ? "." + parts[1] : "";

		if ( value === undefined ) {
			var data = this.triggerHandler("getData" + parts[1] + "!", [parts[0]]);

			if ( data === undefined && this.length ) {
				data = jQuery.data( this[0], key );
			}
			return data === undefined && parts[1] ?
				this.data( parts[0] ) :
				data;
		} else {
			return this.trigger("setData" + parts[1] + "!", [parts[0], value]).each(function() {
				jQuery.data( this, key, value );
			});
		}
	},

	removeData: function( key ) {
		return this.each(function() {
			jQuery.removeData( this, key );
		});
	}
});
jQuery.extend({
	queue: function( elem, type, data ) {
		if ( !elem ) {
			return;
		}

		type = (type || "fx") + "queue";
		var q = jQuery.data( elem, type );

		// Speed up dequeue by getting out quickly if this is just a lookup
		if ( !data ) {
			return q || [];
		}

		if ( !q || jQuery.isArray(data) ) {
			q = jQuery.data( elem, type, jQuery.makeArray(data) );

		} else {
			q.push( data );
		}

		return q;
	},

	dequeue: function( elem, type ) {
		type = type || "fx";

		var queue = jQuery.queue( elem, type ), fn = queue.shift();

		// If the fx queue is dequeued, always remove the progress sentinel
		if ( fn === "inprogress" ) {
			fn = queue.shift();
		}

		if ( fn ) {
			// Add a progress sentinel to prevent the fx queue from being
			// automatically dequeued
			if ( type === "fx" ) {
				queue.unshift("inprogress");
			}

			fn.call(elem, function() {
				jQuery.dequeue(elem, type);
			});
		}
	}
});

jQuery.fn.extend({
	queue: function( type, data ) {
		if ( typeof type !== "string" ) {
			data = type;
			type = "fx";
		}

		if ( data === undefined ) {
			return jQuery.queue( this[0], type );
		}
		return this.each(function( i, elem ) {
			var queue = jQuery.queue( this, type, data );

			if ( type === "fx" && queue[0] !== "inprogress" ) {
				jQuery.dequeue( this, type );
			}
		});
	},
	dequeue: function( type ) {
		return this.each(function() {
			jQuery.dequeue( this, type );
		});
	},

	// Based off of the plugin by Clint Helfers, with permission.
	// http://blindsignals.com/index.php/2009/07/jquery-delay/
	delay: function( time, type ) {
		time = jQuery.fx ? jQuery.fx.speeds[time] || time : time;
		type = type || "fx";

		return this.queue( type, function() {
			var elem = this;
			setTimeout(function() {
				jQuery.dequeue( elem, type );
			}, time );
		});
	},

	clearQueue: function( type ) {
		return this.queue( type || "fx", [] );
	}
});
var rclass = /[\n\t]/g,
	rspace = /\s+/,
	rreturn = /\r/g,
	rspecialurl = /href|src|style/,
	rtype = /(button|input)/i,
	rfocusable = /(button|input|object|select|textarea)/i,
	rclickable = /^(a|area)$/i,
	rradiocheck = /radio|checkbox/;

jQuery.fn.extend({
	attr: function( name, value ) {
		return access( this, name, value, true, jQuery.attr );
	},

	removeAttr: function( name, fn ) {
		return this.each(function(){
			jQuery.attr( this, name, "" );
			if ( this.nodeType === 1 ) {
				this.removeAttribute( name );
			}
		});
	},

	addClass: function( value ) {
		if ( jQuery.isFunction(value) ) {
			return this.each(function(i) {
				var self = jQuery(this);
				self.addClass( value.call(this, i, self.attr("class")) );
			});
		}

		if ( value && typeof value === "string" ) {
			var classNames = (value || "").split( rspace );

			for ( var i = 0, l = this.length; i < l; i++ ) {
				var elem = this[i];

				if ( elem.nodeType === 1 ) {
					if ( !elem.className ) {
						elem.className = value;

					} else {
						var className = " " + elem.className + " ", setClass = elem.className;
						for ( var c = 0, cl = classNames.length; c < cl; c++ ) {
							if ( className.indexOf( " " + classNames[c] + " " ) < 0 ) {
								setClass += " " + classNames[c];
							}
						}
						elem.className = jQuery.trim( setClass );
					}
				}
			}
		}

		return this;
	},

	removeClass: function( value ) {
		if ( jQuery.isFunction(value) ) {
			return this.each(function(i) {
				var self = jQuery(this);
				self.removeClass( value.call(this, i, self.attr("class")) );
			});
		}

		if ( (value && typeof value === "string") || value === undefined ) {
			var classNames = (value || "").split(rspace);

			for ( var i = 0, l = this.length; i < l; i++ ) {
				var elem = this[i];

				if ( elem.nodeType === 1 && elem.className ) {
					if ( value ) {
						var className = (" " + elem.className + " ").replace(rclass, " ");
						for ( var c = 0, cl = classNames.length; c < cl; c++ ) {
							className = className.replace(" " + classNames[c] + " ", " ");
						}
						elem.className = jQuery.trim( className );

					} else {
						elem.className = "";
					}
				}
			}
		}

		return this;
	},

	toggleClass: function( value, stateVal ) {
		var type = typeof value, isBool = typeof stateVal === "boolean";

		if ( jQuery.isFunction( value ) ) {
			return this.each(function(i) {
				var self = jQuery(this);
				self.toggleClass( value.call(this, i, self.attr("class"), stateVal), stateVal );
			});
		}

		return this.each(function() {
			if ( type === "string" ) {
				// toggle individual class names
				var className, i = 0, self = jQuery(this),
					state = stateVal,
					classNames = value.split( rspace );

				while ( (className = classNames[ i++ ]) ) {
					// check each className given, space seperated list
					state = isBool ? state : !self.hasClass( className );
					self[ state ? "addClass" : "removeClass" ]( className );
				}

			} else if ( type === "undefined" || type === "boolean" ) {
				if ( this.className ) {
					// store className if set
					jQuery.data( this, "__className__", this.className );
				}

				// toggle whole className
				this.className = this.className || value === false ? "" : jQuery.data( this, "__className__" ) || "";
			}
		});
	},

	hasClass: function( selector ) {
		var className = " " + selector + " ";
		for ( var i = 0, l = this.length; i < l; i++ ) {
			if ( (" " + this[i].className + " ").replace(rclass, " ").indexOf( className ) > -1 ) {
				return true;
			}
		}

		return false;
	},

	val: function( value ) {
		if ( value === undefined ) {
			var elem = this[0];

			if ( elem ) {
				if ( jQuery.nodeName( elem, "option" ) ) {
					return (elem.attributes.value || {}).specified ? elem.value : elem.text;
				}

				// We need to handle select boxes special
				if ( jQuery.nodeName( elem, "select" ) ) {
					var index = elem.selectedIndex,
						values = [],
						options = elem.options,
						one = elem.type === "select-one";

					// Nothing was selected
					if ( index < 0 ) {
						return null;
					}

					// Loop through all the selected options
					for ( var i = one ? index : 0, max = one ? index + 1 : options.length; i < max; i++ ) {
						var option = options[ i ];

						if ( option.selected ) {
							// Get the specifc value for the option
							value = jQuery(option).val();

							// We don't need an array for one selects
							if ( one ) {
								return value;
							}

							// Multi-Selects return an array
							values.push( value );
						}
					}

					return values;
				}

				// Handle the case where in Webkit "" is returned instead of "on" if a value isn't specified
				if ( rradiocheck.test( elem.type ) && !jQuery.support.checkOn ) {
					return elem.getAttribute("value") === null ? "on" : elem.value;
				}
				

				// Everything else, we just grab the value
				return (elem.value || "").replace(rreturn, "");

			}

			return undefined;
		}

		var isFunction = jQuery.isFunction(value);

		return this.each(function(i) {
			var self = jQuery(this), val = value;

			if ( this.nodeType !== 1 ) {
				return;
			}

			if ( isFunction ) {
				val = value.call(this, i, self.val());
			}

			// Typecast each time if the value is a Function and the appended
			// value is therefore different each time.
			if ( typeof val === "number" ) {
				val += "";
			}

			if ( jQuery.isArray(val) && rradiocheck.test( this.type ) ) {
				this.checked = jQuery.inArray( self.val(), val ) >= 0;

			} else if ( jQuery.nodeName( this, "select" ) ) {
				var values = jQuery.makeArray(val);

				jQuery( "option", this ).each(function() {
					this.selected = jQuery.inArray( jQuery(this).val(), values ) >= 0;
				});

				if ( !values.length ) {
					this.selectedIndex = -1;
				}

			} else {
				this.value = val;
			}
		});
	}
});

jQuery.extend({
	attrFn: {
		val: true,
		css: true,
		html: true,
		text: true,
		data: true,
		width: true,
		height: true,
		offset: true
	},
		
	attr: function( elem, name, value, pass ) {
		// don't set attributes on text and comment nodes
		if ( !elem || elem.nodeType === 3 || elem.nodeType === 8 ) {
			return undefined;
		}

		if ( pass && name in jQuery.attrFn ) {
			return jQuery(elem)[name](value);
		}

		var notxml = elem.nodeType !== 1 || !jQuery.isXMLDoc( elem ),
			// Whether we are setting (or getting)
			set = value !== undefined;

		// Try to normalize/fix the name
		name = notxml && jQuery.props[ name ] || name;

		// Only do all the following if this is a node (faster for style)
		if ( elem.nodeType === 1 ) {
			// These attributes require special treatment
			var special = rspecialurl.test( name );

			// Safari mis-reports the default selected property of an option
			// Accessing the parent's selectedIndex property fixes it
			if ( name === "selected" && !jQuery.support.optSelected ) {
				var parent = elem.parentNode;
				if ( parent ) {
					parent.selectedIndex;
	
					// Make sure that it also works with optgroups, see #5701
					if ( parent.parentNode ) {
						parent.parentNode.selectedIndex;
					}
				}
			}

			// If applicable, access the attribute via the DOM 0 way
			if ( name in elem && notxml && !special ) {
				if ( set ) {
					// We can't allow the type property to be changed (since it causes problems in IE)
					if ( name === "type" && rtype.test( elem.nodeName ) && elem.parentNode ) {
						jQuery.error( "type property can't be changed" );
					}

					elem[ name ] = value;
				}

				// browsers index elements by id/name on forms, give priority to attributes.
				if ( jQuery.nodeName( elem, "form" ) && elem.getAttributeNode(name) ) {
					return elem.getAttributeNode( name ).nodeValue;
				}

				// elem.tabIndex doesn't always return the correct value when it hasn't been explicitly set
				// http://fluidproject.org/blog/2008/01/09/getting-setting-and-removing-tabindex-values-with-javascript/
				if ( name === "tabIndex" ) {
					var attributeNode = elem.getAttributeNode( "tabIndex" );

					return attributeNode && attributeNode.specified ?
						attributeNode.value :
						rfocusable.test( elem.nodeName ) || rclickable.test( elem.nodeName ) && elem.href ?
							0 :
							undefined;
				}

				return elem[ name ];
			}

			if ( !jQuery.support.style && notxml && name === "style" ) {
				if ( set ) {
					elem.style.cssText = "" + value;
				}

				return elem.style.cssText;
			}

			if ( set ) {
				// convert the value to a string (all browsers do this but IE) see #1070
				elem.setAttribute( name, "" + value );
			}

			var attr = !jQuery.support.hrefNormalized && notxml && special ?
					// Some attributes require a special call on IE
					elem.getAttribute( name, 2 ) :
					elem.getAttribute( name );

			// Non-existent attributes return null, we normalize to undefined
			return attr === null ? undefined : attr;
		}

		// elem is actually elem.style ... set the style
		// Using attr for specific style information is now deprecated. Use style instead.
		return jQuery.style( elem, name, value );
	}
});
var rnamespaces = /\.(.*)$/,
	fcleanup = function( nm ) {
		return nm.replace(/[^\w\s\.\|`]/g, function( ch ) {
			return "\\" + ch;
		});
	};

/*
 * A number of helper functions used for managing events.
 * Many of the ideas behind this code originated from
 * Dean Edwards' addEvent library.
 */
jQuery.event = {

	// Bind an event to an element
	// Original by Dean Edwards
	add: function( elem, types, handler, data ) {
		if ( elem.nodeType === 3 || elem.nodeType === 8 ) {
			return;
		}

		// For whatever reason, IE has trouble passing the window object
		// around, causing it to be cloned in the process
		if ( elem.setInterval && ( elem !== window && !elem.frameElement ) ) {
			elem = window;
		}

		var handleObjIn, handleObj;

		if ( handler.handler ) {
			handleObjIn = handler;
			handler = handleObjIn.handler;
		}

		// Make sure that the function being executed has a unique ID
		if ( !handler.guid ) {
			handler.guid = jQuery.guid++;
		}

		// Init the element's event structure
		var elemData = jQuery.data( elem );

		// If no elemData is found then we must be trying to bind to one of the
		// banned noData elements
		if ( !elemData ) {
			return;
		}

		var events = elemData.events = elemData.events || {},
			eventHandle = elemData.handle, eventHandle;

		if ( !eventHandle ) {
			elemData.handle = eventHandle = function() {
				// Handle the second event of a trigger and when
				// an event is called after a page has unloaded
				return typeof jQuery !== "undefined" && !jQuery.event.triggered ?
					jQuery.event.handle.apply( eventHandle.elem, arguments ) :
					undefined;
			};
		}

		// Add elem as a property of the handle function
		// This is to prevent a memory leak with non-native events in IE.
		eventHandle.elem = elem;

		// Handle multiple events separated by a space
		// jQuery(...).bind("mouseover mouseout", fn);
		types = types.split(" ");

		var type, i = 0, namespaces;

		while ( (type = types[ i++ ]) ) {
			handleObj = handleObjIn ?
				jQuery.extend({}, handleObjIn) :
				{ handler: handler, data: data };

			// Namespaced event handlers
			if ( type.indexOf(".") > -1 ) {
				namespaces = type.split(".");
				type = namespaces.shift();
				handleObj.namespace = namespaces.slice(0).sort().join(".");

			} else {
				namespaces = [];
				handleObj.namespace = "";
			}

			handleObj.type = type;
			handleObj.guid = handler.guid;

			// Get the current list of functions bound to this event
			var handlers = events[ type ],
				special = jQuery.event.special[ type ] || {};

			// Init the event handler queue
			if ( !handlers ) {
				handlers = events[ type ] = [];

				// Check for a special event handler
				// Only use addEventListener/attachEvent if the special
				// events handler returns false
				if ( !special.setup || special.setup.call( elem, data, namespaces, eventHandle ) === false ) {
					// Bind the global event handler to the element
					if ( elem.addEventListener ) {
						elem.addEventListener( type, eventHandle, false );

					} else if ( elem.attachEvent ) {
						elem.attachEvent( "on" + type, eventHandle );
					}
				}
			}
			
			if ( special.add ) { 
				special.add.call( elem, handleObj ); 

				if ( !handleObj.handler.guid ) {
					handleObj.handler.guid = handler.guid;
				}
			}

			// Add the function to the element's handler list
			handlers.push( handleObj );

			// Keep track of which events have been used, for global triggering
			jQuery.event.global[ type ] = true;
		}

		// Nullify elem to prevent memory leaks in IE
		elem = null;
	},

	global: {},

	// Detach an event or set of events from an element
	remove: function( elem, types, handler, pos ) {
		// don't do events on text and comment nodes
		if ( elem.nodeType === 3 || elem.nodeType === 8 ) {
			return;
		}

		var ret, type, fn, i = 0, all, namespaces, namespace, special, eventType, handleObj, origType,
			elemData = jQuery.data( elem ),
			events = elemData && elemData.events;

		if ( !elemData || !events ) {
			return;
		}

		// types is actually an event object here
		if ( types && types.type ) {
			handler = types.handler;
			types = types.type;
		}

		// Unbind all events for the element
		if ( !types || typeof types === "string" && types.charAt(0) === "." ) {
			types = types || "";

			for ( type in events ) {
				jQuery.event.remove( elem, type + types );
			}

			return;
		}

		// Handle multiple events separated by a space
		// jQuery(...).unbind("mouseover mouseout", fn);
		types = types.split(" ");

		while ( (type = types[ i++ ]) ) {
			origType = type;
			handleObj = null;
			all = type.indexOf(".") < 0;
			namespaces = [];

			if ( !all ) {
				// Namespaced event handlers
				namespaces = type.split(".");
				type = namespaces.shift();

				namespace = new RegExp("(^|\\.)" + 
					jQuery.map( namespaces.slice(0).sort(), fcleanup ).join("\\.(?:.*\\.)?") + "(\\.|$)")
			}

			eventType = events[ type ];

			if ( !eventType ) {
				continue;
			}

			if ( !handler ) {
				for ( var j = 0; j < eventType.length; j++ ) {
					handleObj = eventType[ j ];

					if ( all || namespace.test( handleObj.namespace ) ) {
						jQuery.event.remove( elem, origType, handleObj.handler, j );
						eventType.splice( j--, 1 );
					}
				}

				continue;
			}

			special = jQuery.event.special[ type ] || {};

			for ( var j = pos || 0; j < eventType.length; j++ ) {
				handleObj = eventType[ j ];

				if ( handler.guid === handleObj.guid ) {
					// remove the given handler for the given type
					if ( all || namespace.test( handleObj.namespace ) ) {
						if ( pos == null ) {
							eventType.splice( j--, 1 );
						}

						if ( special.remove ) {
							special.remove.call( elem, handleObj );
						}
					}

					if ( pos != null ) {
						break;
					}
				}
			}

			// remove generic event handler if no more handlers exist
			if ( eventType.length === 0 || pos != null && eventType.length === 1 ) {
				if ( !special.teardown || special.teardown.call( elem, namespaces ) === false ) {
					removeEvent( elem, type, elemData.handle );
				}

				ret = null;
				delete events[ type ];
			}
		}

		// Remove the expando if it's no longer used
		if ( jQuery.isEmptyObject( events ) ) {
			var handle = elemData.handle;
			if ( handle ) {
				handle.elem = null;
			}

			delete elemData.events;
			delete elemData.handle;

			if ( jQuery.isEmptyObject( elemData ) ) {
				jQuery.removeData( elem );
			}
		}
	},

	// bubbling is internal
	trigger: function( event, data, elem /*, bubbling */ ) {
		// Event object or event type
		var type = event.type || event,
			bubbling = arguments[3];

		if ( !bubbling ) {
			event = typeof event === "object" ?
				// jQuery.Event object
				event[expando] ? event :
				// Object literal
				jQuery.extend( jQuery.Event(type), event ) :
				// Just the event type (string)
				jQuery.Event(type);

			if ( type.indexOf("!") >= 0 ) {
				event.type = type = type.slice(0, -1);
				event.exclusive = true;
			}

			// Handle a global trigger
			if ( !elem ) {
				// Don't bubble custom events when global (to avoid too much overhead)
				event.stopPropagation();

				// Only trigger if we've ever bound an event for it
				if ( jQuery.event.global[ type ] ) {
					jQuery.each( jQuery.cache, function() {
						if ( this.events && this.events[type] ) {
							jQuery.event.trigger( event, data, this.handle.elem );
						}
					});
				}
			}

			// Handle triggering a single element

			// don't do events on text and comment nodes
			if ( !elem || elem.nodeType === 3 || elem.nodeType === 8 ) {
				return undefined;
			}

			// Clean up in case it is reused
			event.result = undefined;
			event.target = elem;

			// Clone the incoming data, if any
			data = jQuery.makeArray( data );
			data.unshift( event );
		}

		event.currentTarget = elem;

		// Trigger the event, it is assumed that "handle" is a function
		var handle = jQuery.data( elem, "handle" );
		if ( handle ) {
			handle.apply( elem, data );
		}

		var parent = elem.parentNode || elem.ownerDocument;

		// Trigger an inline bound script
		try {
			if ( !(elem && elem.nodeName && jQuery.noData[elem.nodeName.toLowerCase()]) ) {
				if ( elem[ "on" + type ] && elem[ "on" + type ].apply( elem, data ) === false ) {
					event.result = false;
				}
			}

		// prevent IE from throwing an error for some elements with some event types, see #3533
		} catch (e) {}

		if ( !event.isPropagationStopped() && parent ) {
			jQuery.event.trigger( event, data, parent, true );

		} else if ( !event.isDefaultPrevented() ) {
			var target = event.target, old,
				isClick = jQuery.nodeName(target, "a") && type === "click",
				special = jQuery.event.special[ type ] || {};

			if ( (!special._default || special._default.call( elem, event ) === false) && 
				!isClick && !(target && target.nodeName && jQuery.noData[target.nodeName.toLowerCase()]) ) {

				try {
					if ( target[ type ] ) {
						// Make sure that we don't accidentally re-trigger the onFOO events
						old = target[ "on" + type ];

						if ( old ) {
							target[ "on" + type ] = null;
						}

						jQuery.event.triggered = true;
						target[ type ]();
					}

				// prevent IE from throwing an error for some elements with some event types, see #3533
				} catch (e) {}

				if ( old ) {
					target[ "on" + type ] = old;
				}

				jQuery.event.triggered = false;
			}
		}
	},

	handle: function( event ) {
		var all, handlers, namespaces, namespace, events;

		event = arguments[0] = jQuery.event.fix( event || window.event );
		event.currentTarget = this;

		// Namespaced event handlers
		all = event.type.indexOf(".") < 0 && !event.exclusive;

		if ( !all ) {
			namespaces = event.type.split(".");
			event.type = namespaces.shift();
			namespace = new RegExp("(^|\\.)" + namespaces.slice(0).sort().join("\\.(?:.*\\.)?") + "(\\.|$)");
		}

		var events = jQuery.data(this, "events"), handlers = events[ event.type ];

		if ( events && handlers ) {
			// Clone the handlers to prevent manipulation
			handlers = handlers.slice(0);

			for ( var j = 0, l = handlers.length; j < l; j++ ) {
				var handleObj = handlers[ j ];

				// Filter the functions by class
				if ( all || namespace.test( handleObj.namespace ) ) {
					// Pass in a reference to the handler function itself
					// So that we can later remove it
					event.handler = handleObj.handler;
					event.data = handleObj.data;
					event.handleObj = handleObj;
	
					var ret = handleObj.handler.apply( this, arguments );

					if ( ret !== undefined ) {
						event.result = ret;
						if ( ret === false ) {
							event.preventDefault();
							event.stopPropagation();
						}
					}

					if ( event.isImmediatePropagationStopped() ) {
						break;
					}
				}
			}
		}

		return event.result;
	},

	props: "altKey attrChange attrName bubbles button cancelable charCode clientX clientY ctrlKey currentTarget data detail eventPhase fromElement handler keyCode layerX layerY metaKey newValue offsetX offsetY originalTarget pageX pageY prevValue relatedNode relatedTarget screenX screenY shiftKey srcElement target toElement view wheelDelta which".split(" "),

	fix: function( event ) {
		if ( event[ expando ] ) {
			return event;
		}

		// store a copy of the original event object
		// and "clone" to set read-only properties
		var originalEvent = event;
		event = jQuery.Event( originalEvent );

		for ( var i = this.props.length, prop; i; ) {
			prop = this.props[ --i ];
			event[ prop ] = originalEvent[ prop ];
		}

		// Fix target property, if necessary
		if ( !event.target ) {
			event.target = event.srcElement || document; // Fixes #1925 where srcElement might not be defined either
		}

		// check if target is a textnode (safari)
		if ( event.target.nodeType === 3 ) {
			event.target = event.target.parentNode;
		}

		// Add relatedTarget, if necessary
		if ( !event.relatedTarget && event.fromElement ) {
			event.relatedTarget = event.fromElement === event.target ? event.toElement : event.fromElement;
		}

		// Calculate pageX/Y if missing and clientX/Y available
		if ( event.pageX == null && event.clientX != null ) {
			var doc = document.documentElement, body = document.body;
			event.pageX = event.clientX + (doc && doc.scrollLeft || body && body.scrollLeft || 0) - (doc && doc.clientLeft || body && body.clientLeft || 0);
			event.pageY = event.clientY + (doc && doc.scrollTop  || body && body.scrollTop  || 0) - (doc && doc.clientTop  || body && body.clientTop  || 0);
		}

		// Add which for key events
		if ( !event.which && ((event.charCode || event.charCode === 0) ? event.charCode : event.keyCode) ) {
			event.which = event.charCode || event.keyCode;
		}

		// Add metaKey to non-Mac browsers (use ctrl for PC's and Meta for Macs)
		if ( !event.metaKey && event.ctrlKey ) {
			event.metaKey = event.ctrlKey;
		}

		// Add which for click: 1 === left; 2 === middle; 3 === right
		// Note: button is not normalized, so don't use it
		if ( !event.which && event.button !== undefined ) {
			event.which = (event.button & 1 ? 1 : ( event.button & 2 ? 3 : ( event.button & 4 ? 2 : 0 ) ));
		}

		return event;
	},

	// Deprecated, use jQuery.guid instead
	guid: 1E8,

	// Deprecated, use jQuery.proxy instead
	proxy: jQuery.proxy,

	special: {
		ready: {
			// Make sure the ready event is setup
			setup: jQuery.bindReady,
			teardown: jQuery.noop
		},

		live: {
			add: function( handleObj ) {
				jQuery.event.add( this, handleObj.origType, jQuery.extend({}, handleObj, {handler: liveHandler}) ); 
			},

			remove: function( handleObj ) {
				var remove = true,
					type = handleObj.origType.replace(rnamespaces, "");
				
				jQuery.each( jQuery.data(this, "events").live || [], function() {
					if ( type === this.origType.replace(rnamespaces, "") ) {
						remove = false;
						return false;
					}
				});

				if ( remove ) {
					jQuery.event.remove( this, handleObj.origType, liveHandler );
				}
			}

		},

		beforeunload: {
			setup: function( data, namespaces, eventHandle ) {
				// We only want to do this special case on windows
				if ( this.setInterval ) {
					this.onbeforeunload = eventHandle;
				}

				return false;
			},
			teardown: function( namespaces, eventHandle ) {
				if ( this.onbeforeunload === eventHandle ) {
					this.onbeforeunload = null;
				}
			}
		}
	}
};

var removeEvent = document.removeEventListener ?
	function( elem, type, handle ) {
		elem.removeEventListener( type, handle, false );
	} : 
	function( elem, type, handle ) {
		elem.detachEvent( "on" + type, handle );
	};

jQuery.Event = function( src ) {
	// Allow instantiation without the 'new' keyword
	if ( !this.preventDefault ) {
		return new jQuery.Event( src );
	}

	// Event object
	if ( src && src.type ) {
		this.originalEvent = src;
		this.type = src.type;
	// Event type
	} else {
		this.type = src;
	}

	// timeStamp is buggy for some events on Firefox(#3843)
	// So we won't rely on the native value
	this.timeStamp = now();

	// Mark it as fixed
	this[ expando ] = true;
};

function returnFalse() {
	return false;
}
function returnTrue() {
	return true;
}

// jQuery.Event is based on DOM3 Events as specified by the ECMAScript Language Binding
// http://www.w3.org/TR/2003/WD-DOM-Level-3-Events-20030331/ecma-script-binding.html
jQuery.Event.prototype = {
	preventDefault: function() {
		this.isDefaultPrevented = returnTrue;

		var e = this.originalEvent;
		if ( !e ) {
			return;
		}
		
		// if preventDefault exists run it on the original event
		if ( e.preventDefault ) {
			e.preventDefault();
		}
		// otherwise set the returnValue property of the original event to false (IE)
		e.returnValue = false;
	},
	stopPropagation: function() {
		this.isPropagationStopped = returnTrue;

		var e = this.originalEvent;
		if ( !e ) {
			return;
		}
		// if stopPropagation exists run it on the original event
		if ( e.stopPropagation ) {
			e.stopPropagation();
		}
		// otherwise set the cancelBubble property of the original event to true (IE)
		e.cancelBubble = true;
	},
	stopImmediatePropagation: function() {
		this.isImmediatePropagationStopped = returnTrue;
		this.stopPropagation();
	},
	isDefaultPrevented: returnFalse,
	isPropagationStopped: returnFalse,
	isImmediatePropagationStopped: returnFalse
};

// Checks if an event happened on an element within another element
// Used in jQuery.event.special.mouseenter and mouseleave handlers
var withinElement = function( event ) {
	// Check if mouse(over|out) are still within the same parent element
	var parent = event.relatedTarget;

	// Firefox sometimes assigns relatedTarget a XUL element
	// which we cannot access the parentNode property of
	try {
		// Traverse up the tree
		while ( parent && parent !== this ) {
			parent = parent.parentNode;
		}

		if ( parent !== this ) {
			// set the correct event type
			event.type = event.data;

			// handle event if we actually just moused on to a non sub-element
			jQuery.event.handle.apply( this, arguments );
		}

	// assuming we've left the element since we most likely mousedover a xul element
	} catch(e) { }
},

// In case of event delegation, we only need to rename the event.type,
// liveHandler will take care of the rest.
delegate = function( event ) {
	event.type = event.data;
	jQuery.event.handle.apply( this, arguments );
};

// Create mouseenter and mouseleave events
jQuery.each({
	mouseenter: "mouseover",
	mouseleave: "mouseout"
}, function( orig, fix ) {
	jQuery.event.special[ orig ] = {
		setup: function( data ) {
			jQuery.event.add( this, fix, data && data.selector ? delegate : withinElement, orig );
		},
		teardown: function( data ) {
			jQuery.event.remove( this, fix, data && data.selector ? delegate : withinElement );
		}
	};
});

// submit delegation
if ( !jQuery.support.submitBubbles ) {

	jQuery.event.special.submit = {
		setup: function( data, namespaces ) {
			if ( this.nodeName.toLowerCase() !== "form" ) {
				jQuery.event.add(this, "click.specialSubmit", function( e ) {
					var elem = e.target, type = elem.type;

					if ( (type === "submit" || type === "image") && jQuery( elem ).closest("form").length ) {
						return trigger( "submit", this, arguments );
					}
				});
	 
				jQuery.event.add(this, "keypress.specialSubmit", function( e ) {
					var elem = e.target, type = elem.type;

					if ( (type === "text" || type === "password") && jQuery( elem ).closest("form").length && e.keyCode === 13 ) {
						return trigger( "submit", this, arguments );
					}
				});

			} else {
				return false;
			}
		},

		teardown: function( namespaces ) {
			jQuery.event.remove( this, ".specialSubmit" );
		}
	};

}

// change delegation, happens here so we have bind.
if ( !jQuery.support.changeBubbles ) {

	var formElems = /textarea|input|select/i,

	changeFilters,

	getVal = function( elem ) {
		var type = elem.type, val = elem.value;

		if ( type === "radio" || type === "checkbox" ) {
			val = elem.checked;

		} else if ( type === "select-multiple" ) {
			val = elem.selectedIndex > -1 ?
				jQuery.map( elem.options, function( elem ) {
					return elem.selected;
				}).join("-") :
				"";

		} else if ( elem.nodeName.toLowerCase() === "select" ) {
			val = elem.selectedIndex;
		}

		return val;
	},

	testChange = function testChange( e ) {
		var elem = e.target, data, val;

		if ( !formElems.test( elem.nodeName ) || elem.readOnly ) {
			return;
		}

		data = jQuery.data( elem, "_change_data" );
		val = getVal(elem);

		// the current data will be also retrieved by beforeactivate
		if ( e.type !== "focusout" || elem.type !== "radio" ) {
			jQuery.data( elem, "_change_data", val );
		}
		
		if ( data === undefined || val === data ) {
			return;
		}

		if ( data != null || val ) {
			e.type = "change";
			return jQuery.event.trigger( e, arguments[1], elem );
		}
	};

	jQuery.event.special.change = {
		filters: {
			focusout: testChange, 

			click: function( e ) {
				var elem = e.target, type = elem.type;

				if ( type === "radio" || type === "checkbox" || elem.nodeName.toLowerCase() === "select" ) {
					return testChange.call( this, e );
				}
			},

			// Change has to be called before submit
			// Keydown will be called before keypress, which is used in submit-event delegation
			keydown: function( e ) {
				var elem = e.target, type = elem.type;

				if ( (e.keyCode === 13 && elem.nodeName.toLowerCase() !== "textarea") ||
					(e.keyCode === 32 && (type === "checkbox" || type === "radio")) ||
					type === "select-multiple" ) {
					return testChange.call( this, e );
				}
			},

			// Beforeactivate happens also before the previous element is blurred
			// with this event you can't trigger a change event, but you can store
			// information/focus[in] is not needed anymore
			beforeactivate: function( e ) {
				var elem = e.target;
				jQuery.data( elem, "_change_data", getVal(elem) );
			}
		},

		setup: function( data, namespaces ) {
			if ( this.type === "file" ) {
				return false;
			}

			for ( var type in changeFilters ) {
				jQuery.event.add( this, type + ".specialChange", changeFilters[type] );
			}

			return formElems.test( this.nodeName );
		},

		teardown: function( namespaces ) {
			jQuery.event.remove( this, ".specialChange" );

			return formElems.test( this.nodeName );
		}
	};

	changeFilters = jQuery.event.special.change.filters;
}

function trigger( type, elem, args ) {
	args[0].type = type;
	return jQuery.event.handle.apply( elem, args );
}

// Create "bubbling" focus and blur events
if ( document.addEventListener ) {
	jQuery.each({ focus: "focusin", blur: "focusout" }, function( orig, fix ) {
		jQuery.event.special[ fix ] = {
			setup: function() {
				this.addEventListener( orig, handler, true );
			}, 
			teardown: function() { 
				this.removeEventListener( orig, handler, true );
			}
		};

		function handler( e ) { 
			e = jQuery.event.fix( e );
			e.type = fix;
			return jQuery.event.handle.call( this, e );
		}
	});
}

jQuery.each(["bind", "one"], function( i, name ) {
	jQuery.fn[ name ] = function( type, data, fn ) {
		// Handle object literals
		if ( typeof type === "object" ) {
			for ( var key in type ) {
				this[ name ](key, data, type[key], fn);
			}
			return this;
		}
		
		if ( jQuery.isFunction( data ) ) {
			fn = data;
			data = undefined;
		}

		var handler = name === "one" ? jQuery.proxy( fn, function( event ) {
			jQuery( this ).unbind( event, handler );
			return fn.apply( this, arguments );
		}) : fn;

		if ( type === "unload" && name !== "one" ) {
			this.one( type, data, fn );

		} else {
			for ( var i = 0, l = this.length; i < l; i++ ) {
				jQuery.event.add( this[i], type, handler, data );
			}
		}

		return this;
	};
});

jQuery.fn.extend({
	unbind: function( type, fn ) {
		// Handle object literals
		if ( typeof type === "object" && !type.preventDefault ) {
			for ( var key in type ) {
				this.unbind(key, type[key]);
			}

		} else {
			for ( var i = 0, l = this.length; i < l; i++ ) {
				jQuery.event.remove( this[i], type, fn );
			}
		}

		return this;
	},
	
	delegate: function( selector, types, data, fn ) {
		return this.live( types, data, fn, selector );
	},
	
	undelegate: function( selector, types, fn ) {
		if ( arguments.length === 0 ) {
				return this.unbind( "live" );
		
		} else {
			return this.die( types, null, fn, selector );
		}
	},
	
	trigger: function( type, data ) {
		return this.each(function() {
			jQuery.event.trigger( type, data, this );
		});
	},

	triggerHandler: function( type, data ) {
		if ( this[0] ) {
			var event = jQuery.Event( type );
			event.preventDefault();
			event.stopPropagation();
			jQuery.event.trigger( event, data, this[0] );
			return event.result;
		}
	},

	toggle: function( fn ) {
		// Save reference to arguments for access in closure
		var args = arguments, i = 1;

		// link all the functions, so any of them can unbind this click handler
		while ( i < args.length ) {
			jQuery.proxy( fn, args[ i++ ] );
		}

		return this.click( jQuery.proxy( fn, function( event ) {
			// Figure out which function to execute
			var lastToggle = ( jQuery.data( this, "lastToggle" + fn.guid ) || 0 ) % i;
			jQuery.data( this, "lastToggle" + fn.guid, lastToggle + 1 );

			// Make sure that clicks stop
			event.preventDefault();

			// and execute the function
			return args[ lastToggle ].apply( this, arguments ) || false;
		}));
	},

	hover: function( fnOver, fnOut ) {
		return this.mouseenter( fnOver ).mouseleave( fnOut || fnOver );
	}
});

var liveMap = {
	focus: "focusin",
	blur: "focusout",
	mouseenter: "mouseover",
	mouseleave: "mouseout"
};

jQuery.each(["live", "die"], function( i, name ) {
	jQuery.fn[ name ] = function( types, data, fn, origSelector /* Internal Use Only */ ) {
		var type, i = 0, match, namespaces, preType,
			selector = origSelector || this.selector,
			context = origSelector ? this : jQuery( this.context );

		if ( jQuery.isFunction( data ) ) {
			fn = data;
			data = undefined;
		}

		types = (types || "").split(" ");

		while ( (type = types[ i++ ]) != null ) {
			match = rnamespaces.exec( type );
			namespaces = "";

			if ( match )  {
				namespaces = match[0];
				type = type.replace( rnamespaces, "" );
			}

			if ( type === "hover" ) {
				types.push( "mouseenter" + namespaces, "mouseleave" + namespaces );
				continue;
			}

			preType = type;

			if ( type === "focus" || type === "blur" ) {
				types.push( liveMap[ type ] + namespaces );
				type = type + namespaces;

			} else {
				type = (liveMap[ type ] || type) + namespaces;
			}

			if ( name === "live" ) {
				// bind live handler
				context.each(function(){
					jQuery.event.add( this, liveConvert( type, selector ),
						{ data: data, selector: selector, handler: fn, origType: type, origHandler: fn, preType: preType } );
				});

			} else {
				// unbind live handler
				context.unbind( liveConvert( type, selector ), fn );
			}
		}
		
		return this;
	}
});

function liveHandler( event ) {
	var stop, elems = [], selectors = [], args = arguments,
		related, match, handleObj, elem, j, i, l, data,
		events = jQuery.data( this, "events" );

	// Make sure we avoid non-left-click bubbling in Firefox (#3861)
	if ( event.liveFired === this || !events || !events.live || event.button && event.type === "click" ) {
		return;
	}

	event.liveFired = this;

	var live = events.live.slice(0);

	for ( j = 0; j < live.length; j++ ) {
		handleObj = live[j];

		if ( handleObj.origType.replace( rnamespaces, "" ) === event.type ) {
			selectors.push( handleObj.selector );

		} else {
			live.splice( j--, 1 );
		}
	}

	match = jQuery( event.target ).closest( selectors, event.currentTarget );

	for ( i = 0, l = match.length; i < l; i++ ) {
		for ( j = 0; j < live.length; j++ ) {
			handleObj = live[j];

			if ( match[i].selector === handleObj.selector ) {
				elem = match[i].elem;
				related = null;

				// Those two events require additional checking
				if ( handleObj.preType === "mouseenter" || handleObj.preType === "mouseleave" ) {
					related = jQuery( event.relatedTarget ).closest( handleObj.selector )[0];
				}

				if ( !related || related !== elem ) {
					elems.push({ elem: elem, handleObj: handleObj });
				}
			}
		}
	}

	for ( i = 0, l = elems.length; i < l; i++ ) {
		match = elems[i];
		event.currentTarget = match.elem;
		event.data = match.handleObj.data;
		event.handleObj = match.handleObj;

		if ( match.handleObj.origHandler.apply( match.elem, args ) === false ) {
			stop = false;
			break;
		}
	}

	return stop;
}

function liveConvert( type, selector ) {
	return "live." + (type && type !== "*" ? type + "." : "") + selector.replace(/\./g, "`").replace(/ /g, "&");
}

jQuery.each( ("blur focus focusin focusout load resize scroll unload click dblclick " +
	"mousedown mouseup mousemove mouseover mouseout mouseenter mouseleave " +
	"change select submit keydown keypress keyup error").split(" "), function( i, name ) {

	// Handle event binding
	jQuery.fn[ name ] = function( fn ) {
		return fn ? this.bind( name, fn ) : this.trigger( name );
	};

	if ( jQuery.attrFn ) {
		jQuery.attrFn[ name ] = true;
	}
});

// Prevent memory leaks in IE
// Window isn't included so as not to unbind existing unload events
// More info:
//  - http://isaacschlueter.com/2006/10/msie-memory-leaks/
if ( window.attachEvent && !window.addEventListener ) {
	window.attachEvent("onunload", function() {
		for ( var id in jQuery.cache ) {
			if ( jQuery.cache[ id ].handle ) {
				// Try/Catch is to handle iframes being unloaded, see #4280
				try {
					jQuery.event.remove( jQuery.cache[ id ].handle.elem );
				} catch(e) {}
			}
		}
	});
}
/*!
 * Sizzle CSS Selector Engine - v1.0
 *  Copyright 2009, The Dojo Foundation
 *  Released under the MIT, BSD, and GPL Licenses.
 *  More information: http://sizzlejs.com/
 */
(function(){

var chunker = /((?:\((?:\([^()]+\)|[^()]+)+\)|\[(?:\[[^[\]]*\]|['"][^'"]*['"]|[^[\]'"]+)+\]|\\.|[^ >+~,(\[\\]+)+|[>+~])(\s*,\s*)?((?:.|\r|\n)*)/g,
	done = 0,
	toString = Object.prototype.toString,
	hasDuplicate = false,
	baseHasDuplicate = true;

// Here we check if the JavaScript engine is using some sort of
// optimization where it does not always call our comparision
// function. If that is the case, discard the hasDuplicate value.
//   Thus far that includes Google Chrome.
[0, 0].sort(function(){
	baseHasDuplicate = false;
	return 0;
});

var Sizzle = function(selector, context, results, seed) {
	results = results || [];
	var origContext = context = context || document;

	if ( context.nodeType !== 1 && context.nodeType !== 9 ) {
		return [];
	}
	
	if ( !selector || typeof selector !== "string" ) {
		return results;
	}

	var parts = [], m, set, checkSet, extra, prune = true, contextXML = isXML(context),
		soFar = selector;
	
	// Reset the position of the chunker regexp (start from head)
	while ( (chunker.exec(""), m = chunker.exec(soFar)) !== null ) {
		soFar = m[3];
		
		parts.push( m[1] );
		
		if ( m[2] ) {
			extra = m[3];
			break;
		}
	}

	if ( parts.length > 1 && origPOS.exec( selector ) ) {
		if ( parts.length === 2 && Expr.relative[ parts[0] ] ) {
			set = posProcess( parts[0] + parts[1], context );
		} else {
			set = Expr.relative[ parts[0] ] ?
				[ context ] :
				Sizzle( parts.shift(), context );

			while ( parts.length ) {
				selector = parts.shift();

				if ( Expr.relative[ selector ] ) {
					selector += parts.shift();
				}
				
				set = posProcess( selector, set );
			}
		}
	} else {
		// Take a shortcut and set the context if the root selector is an ID
		// (but not if it'll be faster if the inner selector is an ID)
		if ( !seed && parts.length > 1 && context.nodeType === 9 && !contextXML &&
				Expr.match.ID.test(parts[0]) && !Expr.match.ID.test(parts[parts.length - 1]) ) {
			var ret = Sizzle.find( parts.shift(), context, contextXML );
			context = ret.expr ? Sizzle.filter( ret.expr, ret.set )[0] : ret.set[0];
		}

		if ( context ) {
			var ret = seed ?
				{ expr: parts.pop(), set: makeArray(seed) } :
				Sizzle.find( parts.pop(), parts.length === 1 && (parts[0] === "~" || parts[0] === "+") && context.parentNode ? context.parentNode : context, contextXML );
			set = ret.expr ? Sizzle.filter( ret.expr, ret.set ) : ret.set;

			if ( parts.length > 0 ) {
				checkSet = makeArray(set);
			} else {
				prune = false;
			}

			while ( parts.length ) {
				var cur = parts.pop(), pop = cur;

				if ( !Expr.relative[ cur ] ) {
					cur = "";
				} else {
					pop = parts.pop();
				}

				if ( pop == null ) {
					pop = context;
				}

				Expr.relative[ cur ]( checkSet, pop, contextXML );
			}
		} else {
			checkSet = parts = [];
		}
	}

	if ( !checkSet ) {
		checkSet = set;
	}

	if ( !checkSet ) {
		Sizzle.error( cur || selector );
	}

	if ( toString.call(checkSet) === "[object Array]" ) {
		if ( !prune ) {
			results.push.apply( results, checkSet );
		} else if ( context && context.nodeType === 1 ) {
			for ( var i = 0; checkSet[i] != null; i++ ) {
				if ( checkSet[i] && (checkSet[i] === true || checkSet[i].nodeType === 1 && contains(context, checkSet[i])) ) {
					results.push( set[i] );
				}
			}
		} else {
			for ( var i = 0; checkSet[i] != null; i++ ) {
				if ( checkSet[i] && checkSet[i].nodeType === 1 ) {
					results.push( set[i] );
				}
			}
		}
	} else {
		makeArray( checkSet, results );
	}

	if ( extra ) {
		Sizzle( extra, origContext, results, seed );
		Sizzle.uniqueSort( results );
	}

	return results;
};

Sizzle.uniqueSort = function(results){
	if ( sortOrder ) {
		hasDuplicate = baseHasDuplicate;
		results.sort(sortOrder);

		if ( hasDuplicate ) {
			for ( var i = 1; i < results.length; i++ ) {
				if ( results[i] === results[i-1] ) {
					results.splice(i--, 1);
				}
			}
		}
	}

	return results;
};

Sizzle.matches = function(expr, set){
	return Sizzle(expr, null, null, set);
};

Sizzle.find = function(expr, context, isXML){
	var set, match;

	if ( !expr ) {
		return [];
	}

	for ( var i = 0, l = Expr.order.length; i < l; i++ ) {
		var type = Expr.order[i], match;
		
		if ( (match = Expr.leftMatch[ type ].exec( expr )) ) {
			var left = match[1];
			match.splice(1,1);

			if ( left.substr( left.length - 1 ) !== "\\" ) {
				match[1] = (match[1] || "").replace(/\\/g, "");
				set = Expr.find[ type ]( match, context, isXML );
				if ( set != null ) {
					expr = expr.replace( Expr.match[ type ], "" );
					break;
				}
			}
		}
	}

	if ( !set ) {
		set = context.getElementsByTagName("*");
	}

	return {set: set, expr: expr};
};

Sizzle.filter = function(expr, set, inplace, not){
	var old = expr, result = [], curLoop = set, match, anyFound,
		isXMLFilter = set && set[0] && isXML(set[0]);

	while ( expr && set.length ) {
		for ( var type in Expr.filter ) {
			if ( (match = Expr.leftMatch[ type ].exec( expr )) != null && match[2] ) {
				var filter = Expr.filter[ type ], found, item, left = match[1];
				anyFound = false;

				match.splice(1,1);

				if ( left.substr( left.length - 1 ) === "\\" ) {
					continue;
				}

				if ( curLoop === result ) {
					result = [];
				}

				if ( Expr.preFilter[ type ] ) {
					match = Expr.preFilter[ type ]( match, curLoop, inplace, result, not, isXMLFilter );

					if ( !match ) {
						anyFound = found = true;
					} else if ( match === true ) {
						continue;
					}
				}

				if ( match ) {
					for ( var i = 0; (item = curLoop[i]) != null; i++ ) {
						if ( item ) {
							found = filter( item, match, i, curLoop );
							var pass = not ^ !!found;

							if ( inplace && found != null ) {
								if ( pass ) {
									anyFound = true;
								} else {
									curLoop[i] = false;
								}
							} else if ( pass ) {
								result.push( item );
								anyFound = true;
							}
						}
					}
				}

				if ( found !== undefined ) {
					if ( !inplace ) {
						curLoop = result;
					}

					expr = expr.replace( Expr.match[ type ], "" );

					if ( !anyFound ) {
						return [];
					}

					break;
				}
			}
		}

		// Improper expression
		if ( expr === old ) {
			if ( anyFound == null ) {
				Sizzle.error( expr );
			} else {
				break;
			}
		}

		old = expr;
	}

	return curLoop;
};

Sizzle.error = function( msg ) {
	throw "Syntax error, unrecognized expression: " + msg;
};

var Expr = Sizzle.selectors = {
	order: [ "ID", "NAME", "TAG" ],
	match: {
		ID: /#((?:[\w\u00c0-\uFFFF-]|\\.)+)/,
		CLASS: /\.((?:[\w\u00c0-\uFFFF-]|\\.)+)/,
		NAME: /\[name=['"]*((?:[\w\u00c0-\uFFFF-]|\\.)+)['"]*\]/,
		ATTR: /\[\s*((?:[\w\u00c0-\uFFFF-]|\\.)+)\s*(?:(\S?=)\s*(['"]*)(.*?)\3|)\s*\]/,
		TAG: /^((?:[\w\u00c0-\uFFFF\*-]|\\.)+)/,
		CHILD: /:(only|nth|last|first)-child(?:\((even|odd|[\dn+-]*)\))?/,
		POS: /:(nth|eq|gt|lt|first|last|even|odd)(?:\((\d*)\))?(?=[^-]|$)/,
		PSEUDO: /:((?:[\w\u00c0-\uFFFF-]|\\.)+)(?:\((['"]?)((?:\([^\)]+\)|[^\(\)]*)+)\2\))?/
	},
	leftMatch: {},
	attrMap: {
		"class": "className",
		"for": "htmlFor"
	},
	attrHandle: {
		href: function(elem){
			return elem.getAttribute("href");
		}
	},
	relative: {
		"+": function(checkSet, part){
			var isPartStr = typeof part === "string",
				isTag = isPartStr && !/\W/.test(part),
				isPartStrNotTag = isPartStr && !isTag;

			if ( isTag ) {
				part = part.toLowerCase();
			}

			for ( var i = 0, l = checkSet.length, elem; i < l; i++ ) {
				if ( (elem = checkSet[i]) ) {
					while ( (elem = elem.previousSibling) && elem.nodeType !== 1 ) {}

					checkSet[i] = isPartStrNotTag || elem && elem.nodeName.toLowerCase() === part ?
						elem || false :
						elem === part;
				}
			}

			if ( isPartStrNotTag ) {
				Sizzle.filter( part, checkSet, true );
			}
		},
		">": function(checkSet, part){
			var isPartStr = typeof part === "string";

			if ( isPartStr && !/\W/.test(part) ) {
				part = part.toLowerCase();

				for ( var i = 0, l = checkSet.length; i < l; i++ ) {
					var elem = checkSet[i];
					if ( elem ) {
						var parent = elem.parentNode;
						checkSet[i] = parent.nodeName.toLowerCase() === part ? parent : false;
					}
				}
			} else {
				for ( var i = 0, l = checkSet.length; i < l; i++ ) {
					var elem = checkSet[i];
					if ( elem ) {
						checkSet[i] = isPartStr ?
							elem.parentNode :
							elem.parentNode === part;
					}
				}

				if ( isPartStr ) {
					Sizzle.filter( part, checkSet, true );
				}
			}
		},
		"": function(checkSet, part, isXML){
			var doneName = done++, checkFn = dirCheck;

			if ( typeof part === "string" && !/\W/.test(part) ) {
				var nodeCheck = part = part.toLowerCase();
				checkFn = dirNodeCheck;
			}

			checkFn("parentNode", part, doneName, checkSet, nodeCheck, isXML);
		},
		"~": function(checkSet, part, isXML){
			var doneName = done++, checkFn = dirCheck;

			if ( typeof part === "string" && !/\W/.test(part) ) {
				var nodeCheck = part = part.toLowerCase();
				checkFn = dirNodeCheck;
			}

			checkFn("previousSibling", part, doneName, checkSet, nodeCheck, isXML);
		}
	},
	find: {
		ID: function(match, context, isXML){
			if ( typeof context.getElementById !== "undefined" && !isXML ) {
				var m = context.getElementById(match[1]);
				return m ? [m] : [];
			}
		},
		NAME: function(match, context){
			if ( typeof context.getElementsByName !== "undefined" ) {
				var ret = [], results = context.getElementsByName(match[1]);

				for ( var i = 0, l = results.length; i < l; i++ ) {
					if ( results[i].getAttribute("name") === match[1] ) {
						ret.push( results[i] );
					}
				}

				return ret.length === 0 ? null : ret;
			}
		},
		TAG: function(match, context){
			return context.getElementsByTagName(match[1]);
		}
	},
	preFilter: {
		CLASS: function(match, curLoop, inplace, result, not, isXML){
			match = " " + match[1].replace(/\\/g, "") + " ";

			if ( isXML ) {
				return match;
			}

			for ( var i = 0, elem; (elem = curLoop[i]) != null; i++ ) {
				if ( elem ) {
					if ( not ^ (elem.className && (" " + elem.className + " ").replace(/[\t\n]/g, " ").indexOf(match) >= 0) ) {
						if ( !inplace ) {
							result.push( elem );
						}
					} else if ( inplace ) {
						curLoop[i] = false;
					}
				}
			}

			return false;
		},
		ID: function(match){
			return match[1].replace(/\\/g, "");
		},
		TAG: function(match, curLoop){
			return match[1].toLowerCase();
		},
		CHILD: function(match){
			if ( match[1] === "nth" ) {
				// parse equations like 'even', 'odd', '5', '2n', '3n+2', '4n-1', '-n+6'
				var test = /(-?)(\d*)n((?:\+|-)?\d*)/.exec(
					match[2] === "even" && "2n" || match[2] === "odd" && "2n+1" ||
					!/\D/.test( match[2] ) && "0n+" + match[2] || match[2]);

				// calculate the numbers (first)n+(last) including if they are negative
				match[2] = (test[1] + (test[2] || 1)) - 0;
				match[3] = test[3] - 0;
			}

			// TODO: Move to normal caching system
			match[0] = done++;

			return match;
		},
		ATTR: function(match, curLoop, inplace, result, not, isXML){
			var name = match[1].replace(/\\/g, "");
			
			if ( !isXML && Expr.attrMap[name] ) {
				match[1] = Expr.attrMap[name];
			}

			if ( match[2] === "~=" ) {
				match[4] = " " + match[4] + " ";
			}

			return match;
		},
		PSEUDO: function(match, curLoop, inplace, result, not){
			if ( match[1] === "not" ) {
				// If we're dealing with a complex expression, or a simple one
				if ( ( chunker.exec(match[3]) || "" ).length > 1 || /^\w/.test(match[3]) ) {
					match[3] = Sizzle(match[3], null, null, curLoop);
				} else {
					var ret = Sizzle.filter(match[3], curLoop, inplace, true ^ not);
					if ( !inplace ) {
						result.push.apply( result, ret );
					}
					return false;
				}
			} else if ( Expr.match.POS.test( match[0] ) || Expr.match.CHILD.test( match[0] ) ) {
				return true;
			}
			
			return match;
		},
		POS: function(match){
			match.unshift( true );
			return match;
		}
	},
	filters: {
		enabled: function(elem){
			return elem.disabled === false && elem.type !== "hidden";
		},
		disabled: function(elem){
			return elem.disabled === true;
		},
		checked: function(elem){
			return elem.checked === true;
		},
		selected: function(elem){
			// Accessing this property makes selected-by-default
			// options in Safari work properly
			elem.parentNode.selectedIndex;
			return elem.selected === true;
		},
		parent: function(elem){
			return !!elem.firstChild;
		},
		empty: function(elem){
			return !elem.firstChild;
		},
		has: function(elem, i, match){
			return !!Sizzle( match[3], elem ).length;
		},
		header: function(elem){
			return /h\d/i.test( elem.nodeName );
		},
		text: function(elem){
			return "text" === elem.type;
		},
		radio: function(elem){
			return "radio" === elem.type;
		},
		checkbox: function(elem){
			return "checkbox" === elem.type;
		},
		file: function(elem){
			return "file" === elem.type;
		},
		password: function(elem){
			return "password" === elem.type;
		},
		submit: function(elem){
			return "submit" === elem.type;
		},
		image: function(elem){
			return "image" === elem.type;
		},
		reset: function(elem){
			return "reset" === elem.type;
		},
		button: function(elem){
			return "button" === elem.type || elem.nodeName.toLowerCase() === "button";
		},
		input: function(elem){
			return /input|select|textarea|button/i.test(elem.nodeName);
		}
	},
	setFilters: {
		first: function(elem, i){
			return i === 0;
		},
		last: function(elem, i, match, array){
			return i === array.length - 1;
		},
		even: function(elem, i){
			return i % 2 === 0;
		},
		odd: function(elem, i){
			return i % 2 === 1;
		},
		lt: function(elem, i, match){
			return i < match[3] - 0;
		},
		gt: function(elem, i, match){
			return i > match[3] - 0;
		},
		nth: function(elem, i, match){
			return match[3] - 0 === i;
		},
		eq: function(elem, i, match){
			return match[3] - 0 === i;
		}
	},
	filter: {
		PSEUDO: function(elem, match, i, array){
			var name = match[1], filter = Expr.filters[ name ];

			if ( filter ) {
				return filter( elem, i, match, array );
			} else if ( name === "contains" ) {
				return (elem.textContent || elem.innerText || getText([ elem ]) || "").indexOf(match[3]) >= 0;
			} else if ( name === "not" ) {
				var not = match[3];

				for ( var i = 0, l = not.length; i < l; i++ ) {
					if ( not[i] === elem ) {
						return false;
					}
				}

				return true;
			} else {
				Sizzle.error( "Syntax error, unrecognized expression: " + name );
			}
		},
		CHILD: function(elem, match){
			var type = match[1], node = elem;
			switch (type) {
				case 'only':
				case 'first':
					while ( (node = node.previousSibling) )	 {
						if ( node.nodeType === 1 ) { 
							return false; 
						}
					}
					if ( type === "first" ) { 
						return true; 
					}
					node = elem;
				case 'last':
					while ( (node = node.nextSibling) )	 {
						if ( node.nodeType === 1 ) { 
							return false; 
						}
					}
					return true;
				case 'nth':
					var first = match[2], last = match[3];

					if ( first === 1 && last === 0 ) {
						return true;
					}
					
					var doneName = match[0],
						parent = elem.parentNode;
	
					if ( parent && (parent.sizcache !== doneName || !elem.nodeIndex) ) {
						var count = 0;
						for ( node = parent.firstChild; node; node = node.nextSibling ) {
							if ( node.nodeType === 1 ) {
								node.nodeIndex = ++count;
							}
						} 
						parent.sizcache = doneName;
					}
					
					var diff = elem.nodeIndex - last;
					if ( first === 0 ) {
						return diff === 0;
					} else {
						return ( diff % first === 0 && diff / first >= 0 );
					}
			}
		},
		ID: function(elem, match){
			return elem.nodeType === 1 && elem.getAttribute("id") === match;
		},
		TAG: function(elem, match){
			return (match === "*" && elem.nodeType === 1) || elem.nodeName.toLowerCase() === match;
		},
		CLASS: function(elem, match){
			return (" " + (elem.className || elem.getAttribute("class")) + " ")
				.indexOf( match ) > -1;
		},
		ATTR: function(elem, match){
			var name = match[1],
				result = Expr.attrHandle[ name ] ?
					Expr.attrHandle[ name ]( elem ) :
					elem[ name ] != null ?
						elem[ name ] :
						elem.getAttribute( name ),
				value = result + "",
				type = match[2],
				check = match[4];

			return result == null ?
				type === "!=" :
				type === "=" ?
				value === check :
				type === "*=" ?
				value.indexOf(check) >= 0 :
				type === "~=" ?
				(" " + value + " ").indexOf(check) >= 0 :
				!check ?
				value && result !== false :
				type === "!=" ?
				value !== check :
				type === "^=" ?
				value.indexOf(check) === 0 :
				type === "$=" ?
				value.substr(value.length - check.length) === check :
				type === "|=" ?
				value === check || value.substr(0, check.length + 1) === check + "-" :
				false;
		},
		POS: function(elem, match, i, array){
			var name = match[2], filter = Expr.setFilters[ name ];

			if ( filter ) {
				return filter( elem, i, match, array );
			}
		}
	}
};

var origPOS = Expr.match.POS;

for ( var type in Expr.match ) {
	Expr.match[ type ] = new RegExp( Expr.match[ type ].source + /(?![^\[]*\])(?![^\(]*\))/.source );
	Expr.leftMatch[ type ] = new RegExp( /(^(?:.|\r|\n)*?)/.source + Expr.match[ type ].source.replace(/\\(\d+)/g, function(all, num){
		return "\\" + (num - 0 + 1);
	}));
}

var makeArray = function(array, results) {
	array = Array.prototype.slice.call( array, 0 );

	if ( results ) {
		results.push.apply( results, array );
		return results;
	}
	
	return array;
};

// Perform a simple check to determine if the browser is capable of
// converting a NodeList to an array using builtin methods.
// Also verifies that the returned array holds DOM nodes
// (which is not the case in the Blackberry browser)
try {
	Array.prototype.slice.call( document.documentElement.childNodes, 0 )[0].nodeType;

// Provide a fallback method if it does not work
} catch(e){
	makeArray = function(array, results) {
		var ret = results || [];

		if ( toString.call(array) === "[object Array]" ) {
			Array.prototype.push.apply( ret, array );
		} else {
			if ( typeof array.length === "number" ) {
				for ( var i = 0, l = array.length; i < l; i++ ) {
					ret.push( array[i] );
				}
			} else {
				for ( var i = 0; array[i]; i++ ) {
					ret.push( array[i] );
				}
			}
		}

		return ret;
	};
}

var sortOrder;

if ( document.documentElement.compareDocumentPosition ) {
	sortOrder = function( a, b ) {
		if ( !a.compareDocumentPosition || !b.compareDocumentPosition ) {
			if ( a == b ) {
				hasDuplicate = true;
			}
			return a.compareDocumentPosition ? -1 : 1;
		}

		var ret = a.compareDocumentPosition(b) & 4 ? -1 : a === b ? 0 : 1;
		if ( ret === 0 ) {
			hasDuplicate = true;
		}
		return ret;
	};
} else if ( "sourceIndex" in document.documentElement ) {
	sortOrder = function( a, b ) {
		if ( !a.sourceIndex || !b.sourceIndex ) {
			if ( a == b ) {
				hasDuplicate = true;
			}
			return a.sourceIndex ? -1 : 1;
		}

		var ret = a.sourceIndex - b.sourceIndex;
		if ( ret === 0 ) {
			hasDuplicate = true;
		}
		return ret;
	};
} else if ( document.createRange ) {
	sortOrder = function( a, b ) {
		if ( !a.ownerDocument || !b.ownerDocument ) {
			if ( a == b ) {
				hasDuplicate = true;
			}
			return a.ownerDocument ? -1 : 1;
		}

		var aRange = a.ownerDocument.createRange(), bRange = b.ownerDocument.createRange();
		aRange.setStart(a, 0);
		aRange.setEnd(a, 0);
		bRange.setStart(b, 0);
		bRange.setEnd(b, 0);
		var ret = aRange.compareBoundaryPoints(Range.START_TO_END, bRange);
		if ( ret === 0 ) {
			hasDuplicate = true;
		}
		return ret;
	};
}

// Utility function for retreiving the text value of an array of DOM nodes
function getText( elems ) {
	var ret = "", elem;

	for ( var i = 0; elems[i]; i++ ) {
		elem = elems[i];

		// Get the text from text nodes and CDATA nodes
		if ( elem.nodeType === 3 || elem.nodeType === 4 ) {
			ret += elem.nodeValue;

		// Traverse everything else, except comment nodes
		} else if ( elem.nodeType !== 8 ) {
			ret += getText( elem.childNodes );
		}
	}

	return ret;
}

// Check to see if the browser returns elements by name when
// querying by getElementById (and provide a workaround)
(function(){
	// We're going to inject a fake input element with a specified name
	var form = document.createElement("div"),
		id = "script" + (new Date).getTime();
	form.innerHTML = "<a name='" + id + "'/>";

	// Inject it into the root element, check its status, and remove it quickly
	var root = document.documentElement;
	root.insertBefore( form, root.firstChild );

	// The workaround has to do additional checks after a getElementById
	// Which slows things down for other browsers (hence the branching)
	if ( document.getElementById( id ) ) {
		Expr.find.ID = function(match, context, isXML){
			if ( typeof context.getElementById !== "undefined" && !isXML ) {
				var m = context.getElementById(match[1]);
				return m ? m.id === match[1] || typeof m.getAttributeNode !== "undefined" && m.getAttributeNode("id").nodeValue === match[1] ? [m] : undefined : [];
			}
		};

		Expr.filter.ID = function(elem, match){
			var node = typeof elem.getAttributeNode !== "undefined" && elem.getAttributeNode("id");
			return elem.nodeType === 1 && node && node.nodeValue === match;
		};
	}

	root.removeChild( form );
	root = form = null; // release memory in IE
})();

(function(){
	// Check to see if the browser returns only elements
	// when doing getElementsByTagName("*")

	// Create a fake element
	var div = document.createElement("div");
	div.appendChild( document.createComment("") );

	// Make sure no comments are found
	if ( div.getElementsByTagName("*").length > 0 ) {
		Expr.find.TAG = function(match, context){
			var results = context.getElementsByTagName(match[1]);

			// Filter out possible comments
			if ( match[1] === "*" ) {
				var tmp = [];

				for ( var i = 0; results[i]; i++ ) {
					if ( results[i].nodeType === 1 ) {
						tmp.push( results[i] );
					}
				}

				results = tmp;
			}

			return results;
		};
	}

	// Check to see if an attribute returns normalized href attributes
	div.innerHTML = "<a href='#'></a>";
	if ( div.firstChild && typeof div.firstChild.getAttribute !== "undefined" &&
			div.firstChild.getAttribute("href") !== "#" ) {
		Expr.attrHandle.href = function(elem){
			return elem.getAttribute("href", 2);
		};
	}

	div = null; // release memory in IE
})();

if ( document.querySelectorAll ) {
	(function(){
		var oldSizzle = Sizzle, div = document.createElement("div");
		div.innerHTML = "<p class='TEST'></p>";

		// Safari can't handle uppercase or unicode characters when
		// in quirks mode.
		if ( div.querySelectorAll && div.querySelectorAll(".TEST").length === 0 ) {
			return;
		}
	
		Sizzle = function(query, context, extra, seed){
			context = context || document;

			// Only use querySelectorAll on non-XML documents
			// (ID selectors don't work in non-HTML documents)
			if ( !seed && context.nodeType === 9 && !isXML(context) ) {
				try {
					return makeArray( context.querySelectorAll(query), extra );
				} catch(e){}
			}
		
			return oldSizzle(query, context, extra, seed);
		};

		for ( var prop in oldSizzle ) {
			Sizzle[ prop ] = oldSizzle[ prop ];
		}

		div = null; // release memory in IE
	})();
}

(function(){
	var div = document.createElement("div");

	div.innerHTML = "<div class='test e'></div><div class='test'></div>";

	// Opera can't find a second classname (in 9.6)
	// Also, make sure that getElementsByClassName actually exists
	if ( !div.getElementsByClassName || div.getElementsByClassName("e").length === 0 ) {
		return;
	}

	// Safari caches class attributes, doesn't catch changes (in 3.2)
	div.lastChild.className = "e";

	if ( div.getElementsByClassName("e").length === 1 ) {
		return;
	}
	
	Expr.order.splice(1, 0, "CLASS");
	Expr.find.CLASS = function(match, context, isXML) {
		if ( typeof context.getElementsByClassName !== "undefined" && !isXML ) {
			return context.getElementsByClassName(match[1]);
		}
	};

	div = null; // release memory in IE
})();

function dirNodeCheck( dir, cur, doneName, checkSet, nodeCheck, isXML ) {
	for ( var i = 0, l = checkSet.length; i < l; i++ ) {
		var elem = checkSet[i];
		if ( elem ) {
			elem = elem[dir];
			var match = false;

			while ( elem ) {
				if ( elem.sizcache === doneName ) {
					match = checkSet[elem.sizset];
					break;
				}

				if ( elem.nodeType === 1 && !isXML ){
					elem.sizcache = doneName;
					elem.sizset = i;
				}

				if ( elem.nodeName.toLowerCase() === cur ) {
					match = elem;
					break;
				}

				elem = elem[dir];
			}

			checkSet[i] = match;
		}
	}
}

function dirCheck( dir, cur, doneName, checkSet, nodeCheck, isXML ) {
	for ( var i = 0, l = checkSet.length; i < l; i++ ) {
		var elem = checkSet[i];
		if ( elem ) {
			elem = elem[dir];
			var match = false;

			while ( elem ) {
				if ( elem.sizcache === doneName ) {
					match = checkSet[elem.sizset];
					break;
				}

				if ( elem.nodeType === 1 ) {
					if ( !isXML ) {
						elem.sizcache = doneName;
						elem.sizset = i;
					}
					if ( typeof cur !== "string" ) {
						if ( elem === cur ) {
							match = true;
							break;
						}

					} else if ( Sizzle.filter( cur, [elem] ).length > 0 ) {
						match = elem;
						break;
					}
				}

				elem = elem[dir];
			}

			checkSet[i] = match;
		}
	}
}

var contains = document.compareDocumentPosition ? function(a, b){
	return !!(a.compareDocumentPosition(b) & 16);
} : function(a, b){
	return a !== b && (a.contains ? a.contains(b) : true);
};

var isXML = function(elem){
	// documentElement is verified for cases where it doesn't yet exist
	// (such as loading iframes in IE - #4833) 
	var documentElement = (elem ? elem.ownerDocument || elem : 0).documentElement;
	return documentElement ? documentElement.nodeName !== "HTML" : false;
};

var posProcess = function(selector, context){
	var tmpSet = [], later = "", match,
		root = context.nodeType ? [context] : context;

	// Position selectors must be done after the filter
	// And so must :not(positional) so we move all PSEUDOs to the end
	while ( (match = Expr.match.PSEUDO.exec( selector )) ) {
		later += match[0];
		selector = selector.replace( Expr.match.PSEUDO, "" );
	}

	selector = Expr.relative[selector] ? selector + "*" : selector;

	for ( var i = 0, l = root.length; i < l; i++ ) {
		Sizzle( selector, root[i], tmpSet );
	}

	return Sizzle.filter( later, tmpSet );
};

// EXPOSE
jQuery.find = Sizzle;
jQuery.expr = Sizzle.selectors;
jQuery.expr[":"] = jQuery.expr.filters;
jQuery.unique = Sizzle.uniqueSort;
jQuery.text = getText;
jQuery.isXMLDoc = isXML;
jQuery.contains = contains;

return;

window.Sizzle = Sizzle;

})();
var runtil = /Until$/,
	rparentsprev = /^(?:parents|prevUntil|prevAll)/,
	// Note: This RegExp should be improved, or likely pulled from Sizzle
	rmultiselector = /,/,
	slice = Array.prototype.slice;

// Implement the identical functionality for filter and not
var winnow = function( elements, qualifier, keep ) {
	if ( jQuery.isFunction( qualifier ) ) {
		return jQuery.grep(elements, function( elem, i ) {
			return !!qualifier.call( elem, i, elem ) === keep;
		});

	} else if ( qualifier.nodeType ) {
		return jQuery.grep(elements, function( elem, i ) {
			return (elem === qualifier) === keep;
		});

	} else if ( typeof qualifier === "string" ) {
		var filtered = jQuery.grep(elements, function( elem ) {
			return elem.nodeType === 1;
		});

		if ( isSimple.test( qualifier ) ) {
			return jQuery.filter(qualifier, filtered, !keep);
		} else {
			qualifier = jQuery.filter( qualifier, filtered );
		}
	}

	return jQuery.grep(elements, function( elem, i ) {
		return (jQuery.inArray( elem, qualifier ) >= 0) === keep;
	});
};

jQuery.fn.extend({
	find: function( selector ) {
		var ret = this.pushStack( "", "find", selector ), length = 0;

		for ( var i = 0, l = this.length; i < l; i++ ) {
			length = ret.length;
			jQuery.find( selector, this[i], ret );

			if ( i > 0 ) {
				// Make sure that the results are unique
				for ( var n = length; n < ret.length; n++ ) {
					for ( var r = 0; r < length; r++ ) {
						if ( ret[r] === ret[n] ) {
							ret.splice(n--, 1);
							break;
						}
					}
				}
			}
		}

		return ret;
	},

	has: function( target ) {
		var targets = jQuery( target );
		return this.filter(function() {
			for ( var i = 0, l = targets.length; i < l; i++ ) {
				if ( jQuery.contains( this, targets[i] ) ) {
					return true;
				}
			}
		});
	},

	not: function( selector ) {
		return this.pushStack( winnow(this, selector, false), "not", selector);
	},

	filter: function( selector ) {
		return this.pushStack( winnow(this, selector, true), "filter", selector );
	},
	
	is: function( selector ) {
		return !!selector && jQuery.filter( selector, this ).length > 0;
	},

	closest: function( selectors, context ) {
		if ( jQuery.isArray( selectors ) ) {
			var ret = [], cur = this[0], match, matches = {}, selector;

			if ( cur && selectors.length ) {
				for ( var i = 0, l = selectors.length; i < l; i++ ) {
					selector = selectors[i];

					if ( !matches[selector] ) {
						matches[selector] = jQuery.expr.match.POS.test( selector ) ? 
							jQuery( selector, context || this.context ) :
							selector;
					}
				}

				while ( cur && cur.ownerDocument && cur !== context ) {
					for ( selector in matches ) {
						match = matches[selector];

						if ( match.jquery ? match.index(cur) > -1 : jQuery(cur).is(match) ) {
							ret.push({ selector: selector, elem: cur });
							delete matches[selector];
						}
					}
					cur = cur.parentNode;
				}
			}

			return ret;
		}

		var pos = jQuery.expr.match.POS.test( selectors ) ? 
			jQuery( selectors, context || this.context ) : null;

		return this.map(function( i, cur ) {
			while ( cur && cur.ownerDocument && cur !== context ) {
				if ( pos ? pos.index(cur) > -1 : jQuery(cur).is(selectors) ) {
					return cur;
				}
				cur = cur.parentNode;
			}
			return null;
		});
	},
	
	// Determine the position of an element within
	// the matched set of elements
	index: function( elem ) {
		if ( !elem || typeof elem === "string" ) {
			return jQuery.inArray( this[0],
				// If it receives a string, the selector is used
				// If it receives nothing, the siblings are used
				elem ? jQuery( elem ) : this.parent().children() );
		}
		// Locate the position of the desired element
		return jQuery.inArray(
			// If it receives a jQuery object, the first element is used
			elem.jquery ? elem[0] : elem, this );
	},

	add: function( selector, context ) {
		var set = typeof selector === "string" ?
				jQuery( selector, context || this.context ) :
				jQuery.makeArray( selector ),
			all = jQuery.merge( this.get(), set );

		return this.pushStack( isDisconnected( set[0] ) || isDisconnected( all[0] ) ?
			all :
			jQuery.unique( all ) );
	},

	andSelf: function() {
		return this.add( this.prevObject );
	}
});

// A painfully simple check to see if an element is disconnected
// from a document (should be improved, where feasible).
function isDisconnected( node ) {
	return !node || !node.parentNode || node.parentNode.nodeType === 11;
}

jQuery.each({
	parent: function( elem ) {
		var parent = elem.parentNode;
		return parent && parent.nodeType !== 11 ? parent : null;
	},
	parents: function( elem ) {
		return jQuery.dir( elem, "parentNode" );
	},
	parentsUntil: function( elem, i, until ) {
		return jQuery.dir( elem, "parentNode", until );
	},
	next: function( elem ) {
		return jQuery.nth( elem, 2, "nextSibling" );
	},
	prev: function( elem ) {
		return jQuery.nth( elem, 2, "previousSibling" );
	},
	nextAll: function( elem ) {
		return jQuery.dir( elem, "nextSibling" );
	},
	prevAll: function( elem ) {
		return jQuery.dir( elem, "previousSibling" );
	},
	nextUntil: function( elem, i, until ) {
		return jQuery.dir( elem, "nextSibling", until );
	},
	prevUntil: function( elem, i, until ) {
		return jQuery.dir( elem, "previousSibling", until );
	},
	siblings: function( elem ) {
		return jQuery.sibling( elem.parentNode.firstChild, elem );
	},
	children: function( elem ) {
		return jQuery.sibling( elem.firstChild );
	},
	contents: function( elem ) {
		return jQuery.nodeName( elem, "iframe" ) ?
			elem.contentDocument || elem.contentWindow.document :
			jQuery.makeArray( elem.childNodes );
	}
}, function( name, fn ) {
	jQuery.fn[ name ] = function( until, selector ) {
		var ret = jQuery.map( this, fn, until );
		
		if ( !runtil.test( name ) ) {
			selector = until;
		}

		if ( selector && typeof selector === "string" ) {
			ret = jQuery.filter( selector, ret );
		}

		ret = this.length > 1 ? jQuery.unique( ret ) : ret;

		if ( (this.length > 1 || rmultiselector.test( selector )) && rparentsprev.test( name ) ) {
			ret = ret.reverse();
		}

		return this.pushStack( ret, name, slice.call(arguments).join(",") );
	};
});

jQuery.extend({
	filter: function( expr, elems, not ) {
		if ( not ) {
			expr = ":not(" + expr + ")";
		}

		return jQuery.find.matches(expr, elems);
	},
	
	dir: function( elem, dir, until ) {
		var matched = [], cur = elem[dir];
		while ( cur && cur.nodeType !== 9 && (until === undefined || cur.nodeType !== 1 || !jQuery( cur ).is( until )) ) {
			if ( cur.nodeType === 1 ) {
				matched.push( cur );
			}
			cur = cur[dir];
		}
		return matched;
	},

	nth: function( cur, result, dir, elem ) {
		result = result || 1;
		var num = 0;

		for ( ; cur; cur = cur[dir] ) {
			if ( cur.nodeType === 1 && ++num === result ) {
				break;
			}
		}

		return cur;
	},

	sibling: function( n, elem ) {
		var r = [];

		for ( ; n; n = n.nextSibling ) {
			if ( n.nodeType === 1 && n !== elem ) {
				r.push( n );
			}
		}

		return r;
	}
});
var rinlinejQuery = / jQuery\d+="(?:\d+|null)"/g,
	rleadingWhitespace = /^\s+/,
	rxhtmlTag = /(<([\w:]+)[^>]*?)\/>/g,
	rselfClosing = /^(?:area|br|col|embed|hr|img|input|link|meta|param)$/i,
	rtagName = /<([\w:]+)/,
	rtbody = /<tbody/i,
	rhtml = /<|&#?\w+;/,
	rnocache = /<script|<object|<embed|<option|<style/i,
	rchecked = /checked\s*(?:[^=]|=\s*.checked.)/i,  // checked="checked" or checked (html5)
	fcloseTag = function( all, front, tag ) {
		return rselfClosing.test( tag ) ?
			all :
			front + "></" + tag + ">";
	},
	wrapMap = {
		option: [ 1, "<select multiple='multiple'>", "</select>" ],
		legend: [ 1, "<fieldset>", "</fieldset>" ],
		thead: [ 1, "<table>", "</table>" ],
		tr: [ 2, "<table><tbody>", "</tbody></table>" ],
		td: [ 3, "<table><tbody><tr>", "</tr></tbody></table>" ],
		col: [ 2, "<table><tbody></tbody><colgroup>", "</colgroup></table>" ],
		area: [ 1, "<map>", "</map>" ],
		_default: [ 0, "", "" ]
	};

wrapMap.optgroup = wrapMap.option;
wrapMap.tbody = wrapMap.tfoot = wrapMap.colgroup = wrapMap.caption = wrapMap.thead;
wrapMap.th = wrapMap.td;

// IE can't serialize <link> and <script> tags normally
if ( !jQuery.support.htmlSerialize ) {
	wrapMap._default = [ 1, "div<div>", "</div>" ];
}

jQuery.fn.extend({
	text: function( text ) {
		if ( jQuery.isFunction(text) ) {
			return this.each(function(i) {
				var self = jQuery(this);
				self.text( text.call(this, i, self.text()) );
			});
		}

		if ( typeof text !== "object" && text !== undefined ) {
			return this.empty().append( (this[0] && this[0].ownerDocument || document).createTextNode( text ) );
		}

		return jQuery.text( this );
	},

	wrapAll: function( html ) {
		if ( jQuery.isFunction( html ) ) {
			return this.each(function(i) {
				jQuery(this).wrapAll( html.call(this, i) );
			});
		}

		if ( this[0] ) {
			// The elements to wrap the target around
			var wrap = jQuery( html, this[0].ownerDocument ).eq(0).clone(true);

			if ( this[0].parentNode ) {
				wrap.insertBefore( this[0] );
			}

			wrap.map(function() {
				var elem = this;

				while ( elem.firstChild && elem.firstChild.nodeType === 1 ) {
					elem = elem.firstChild;
				}

				return elem;
			}).append(this);
		}

		return this;
	},

	wrapInner: function( html ) {
		if ( jQuery.isFunction( html ) ) {
			return this.each(function(i) {
				jQuery(this).wrapInner( html.call(this, i) );
			});
		}

		return this.each(function() {
			var self = jQuery( this ), contents = self.contents();

			if ( contents.length ) {
				contents.wrapAll( html );

			} else {
				self.append( html );
			}
		});
	},

	wrap: function( html ) {
		return this.each(function() {
			jQuery( this ).wrapAll( html );
		});
	},

	unwrap: function() {
		return this.parent().each(function() {
			if ( !jQuery.nodeName( this, "body" ) ) {
				jQuery( this ).replaceWith( this.childNodes );
			}
		}).end();
	},

	append: function() {
		return this.domManip(arguments, true, function( elem ) {
			if ( this.nodeType === 1 ) {
				this.appendChild( elem );
			}
		});
	},

	prepend: function() {
		return this.domManip(arguments, true, function( elem ) {
			if ( this.nodeType === 1 ) {
				this.insertBefore( elem, this.firstChild );
			}
		});
	},

	before: function() {
		if ( this[0] && this[0].parentNode ) {
			return this.domManip(arguments, false, function( elem ) {
				this.parentNode.insertBefore( elem, this );
			});
		} else if ( arguments.length ) {
			var set = jQuery(arguments[0]);
			set.push.apply( set, this.toArray() );
			return this.pushStack( set, "before", arguments );
		}
	},

	after: function() {
		if ( this[0] && this[0].parentNode ) {
			return this.domManip(arguments, false, function( elem ) {
				this.parentNode.insertBefore( elem, this.nextSibling );
			});
		} else if ( arguments.length ) {
			var set = this.pushStack( this, "after", arguments );
			set.push.apply( set, jQuery(arguments[0]).toArray() );
			return set;
		}
	},
	
	// keepData is for internal use only--do not document
	remove: function( selector, keepData ) {
		for ( var i = 0, elem; (elem = this[i]) != null; i++ ) {
			if ( !selector || jQuery.filter( selector, [ elem ] ).length ) {
				if ( !keepData && elem.nodeType === 1 ) {
					jQuery.cleanData( elem.getElementsByTagName("*") );
					jQuery.cleanData( [ elem ] );
				}

				if ( elem.parentNode ) {
					 elem.parentNode.removeChild( elem );
				}
			}
		}
		
		return this;
	},

	empty: function() {
		for ( var i = 0, elem; (elem = this[i]) != null; i++ ) {
			// Remove element nodes and prevent memory leaks
			if ( elem.nodeType === 1 ) {
				jQuery.cleanData( elem.getElementsByTagName("*") );
			}

			// Remove any remaining nodes
			while ( elem.firstChild ) {
				elem.removeChild( elem.firstChild );
			}
		}
		
		return this;
	},

	clone: function( events ) {
		// Do the clone
		var ret = this.map(function() {
			if ( !jQuery.support.noCloneEvent && !jQuery.isXMLDoc(this) ) {
				// IE copies events bound via attachEvent when
				// using cloneNode. Calling detachEvent on the
				// clone will also remove the events from the orignal
				// In order to get around this, we use innerHTML.
				// Unfortunately, this means some modifications to
				// attributes in IE that are actually only stored
				// as properties will not be copied (such as the
				// the name attribute on an input).
				var html = this.outerHTML, ownerDocument = this.ownerDocument;
				if ( !html ) {
					var div = ownerDocument.createElement("div");
					div.appendChild( this.cloneNode(true) );
					html = div.innerHTML;
				}

				return jQuery.clean([html.replace(rinlinejQuery, "")
					// Handle the case in IE 8 where action=/test/> self-closes a tag
					.replace(/=([^="'>\s]+\/)>/g, '="$1">')
					.replace(rleadingWhitespace, "")], ownerDocument)[0];
			} else {
				return this.cloneNode(true);
			}
		});

		// Copy the events from the original to the clone
		if ( events === true ) {
			cloneCopyEvent( this, ret );
			cloneCopyEvent( this.find("*"), ret.find("*") );
		}

		// Return the cloned set
		return ret;
	},

	html: function( value ) {
		if ( value === undefined ) {
			return this[0] && this[0].nodeType === 1 ?
				this[0].innerHTML.replace(rinlinejQuery, "") :
				null;

		// See if we can take a shortcut and just use innerHTML
		} else if ( typeof value === "string" && !rnocache.test( value ) &&
			(jQuery.support.leadingWhitespace || !rleadingWhitespace.test( value )) &&
			!wrapMap[ (rtagName.exec( value ) || ["", ""])[1].toLowerCase() ] ) {

			value = value.replace(rxhtmlTag, fcloseTag);

			try {
				for ( var i = 0, l = this.length; i < l; i++ ) {
					// Remove element nodes and prevent memory leaks
					if ( this[i].nodeType === 1 ) {
						jQuery.cleanData( this[i].getElementsByTagName("*") );
						this[i].innerHTML = value;
					}
				}

			// If using innerHTML throws an exception, use the fallback method
			} catch(e) {
				this.empty().append( value );
			}

		} else if ( jQuery.isFunction( value ) ) {
			this.each(function(i){
				var self = jQuery(this), old = self.html();
				self.empty().append(function(){
					return value.call( this, i, old );
				});
			});

		} else {
			this.empty().append( value );
		}

		return this;
	},

	replaceWith: function( value ) {
		if ( this[0] && this[0].parentNode ) {
			// Make sure that the elements are removed from the DOM before they are inserted
			// this can help fix replacing a parent with child elements
			if ( jQuery.isFunction( value ) ) {
				return this.each(function(i) {
					var self = jQuery(this), old = self.html();
					self.replaceWith( value.call( this, i, old ) );
				});
			}

			if ( typeof value !== "string" ) {
				value = jQuery(value).detach();
			}

			return this.each(function() {
				var next = this.nextSibling, parent = this.parentNode;

				jQuery(this).remove();

				if ( next ) {
					jQuery(next).before( value );
				} else {
					jQuery(parent).append( value );
				}
			});
		} else {
			return this.pushStack( jQuery(jQuery.isFunction(value) ? value() : value), "replaceWith", value );
		}
	},

	detach: function( selector ) {
		return this.remove( selector, true );
	},

	domManip: function( args, table, callback ) {
		var results, first, value = args[0], scripts = [], fragment, parent;

		// We can't cloneNode fragments that contain checked, in WebKit
		if ( !jQuery.support.checkClone && arguments.length === 3 && typeof value === "string" && rchecked.test( value ) ) {
			return this.each(function() {
				jQuery(this).domManip( args, table, callback, true );
			});
		}

		if ( jQuery.isFunction(value) ) {
			return this.each(function(i) {
				var self = jQuery(this);
				args[0] = value.call(this, i, table ? self.html() : undefined);
				self.domManip( args, table, callback );
			});
		}

		if ( this[0] ) {
			parent = value && value.parentNode;

			// If we're in a fragment, just use that instead of building a new one
			if ( jQuery.support.parentNode && parent && parent.nodeType === 11 && parent.childNodes.length === this.length ) {
				results = { fragment: parent };

			} else {
				results = buildFragment( args, this, scripts );
			}
			
			fragment = results.fragment;
			
			if ( fragment.childNodes.length === 1 ) {
				first = fragment = fragment.firstChild;
			} else {
				first = fragment.firstChild;
			}

			if ( first ) {
				table = table && jQuery.nodeName( first, "tr" );

				for ( var i = 0, l = this.length; i < l; i++ ) {
					callback.call(
						table ?
							root(this[i], first) :
							this[i],
						i > 0 || results.cacheable || this.length > 1  ?
							fragment.cloneNode(true) :
							fragment
					);
				}
			}

			if ( scripts.length ) {
				jQuery.each( scripts, evalScript );
			}
		}

		return this;

		function root( elem, cur ) {
			return jQuery.nodeName(elem, "table") ?
				(elem.getElementsByTagName("tbody")[0] ||
				elem.appendChild(elem.ownerDocument.createElement("tbody"))) :
				elem;
		}
	}
});

function cloneCopyEvent(orig, ret) {
	var i = 0;

	ret.each(function() {
		if ( this.nodeName !== (orig[i] && orig[i].nodeName) ) {
			return;
		}

		var oldData = jQuery.data( orig[i++] ), curData = jQuery.data( this, oldData ), events = oldData && oldData.events;

		if ( events ) {
			delete curData.handle;
			curData.events = {};

			for ( var type in events ) {
				for ( var handler in events[ type ] ) {
					jQuery.event.add( this, type, events[ type ][ handler ], events[ type ][ handler ].data );
				}
			}
		}
	});
}

function buildFragment( args, nodes, scripts ) {
	var fragment, cacheable, cacheresults,
		doc = (nodes && nodes[0] ? nodes[0].ownerDocument || nodes[0] : document);

	// Only cache "small" (1/2 KB) strings that are associated with the main document
	// Cloning options loses the selected state, so don't cache them
	// IE 6 doesn't like it when you put <object> or <embed> elements in a fragment
	// Also, WebKit does not clone 'checked' attributes on cloneNode, so don't cache
	if ( args.length === 1 && typeof args[0] === "string" && args[0].length < 512 && doc === document &&
		!rnocache.test( args[0] ) && (jQuery.support.checkClone || !rchecked.test( args[0] )) ) {

		cacheable = true;
		cacheresults = jQuery.fragments[ args[0] ];
		if ( cacheresults ) {
			if ( cacheresults !== 1 ) {
				fragment = cacheresults;
			}
		}
	}

	if ( !fragment ) {
		fragment = doc.createDocumentFragment();
		jQuery.clean( args, doc, fragment, scripts );
	}

	if ( cacheable ) {
		jQuery.fragments[ args[0] ] = cacheresults ? fragment : 1;
	}

	return { fragment: fragment, cacheable: cacheable };
}

jQuery.fragments = {};

jQuery.each({
	appendTo: "append",
	prependTo: "prepend",
	insertBefore: "before",
	insertAfter: "after",
	replaceAll: "replaceWith"
}, function( name, original ) {
	jQuery.fn[ name ] = function( selector ) {
		var ret = [], insert = jQuery( selector ),
			parent = this.length === 1 && this[0].parentNode;
		
		if ( parent && parent.nodeType === 11 && parent.childNodes.length === 1 && insert.length === 1 ) {
			insert[ original ]( this[0] );
			return this;
			
		} else {
			for ( var i = 0, l = insert.length; i < l; i++ ) {
				var elems = (i > 0 ? this.clone(true) : this).get();
				jQuery.fn[ original ].apply( jQuery(insert[i]), elems );
				ret = ret.concat( elems );
			}
		
			return this.pushStack( ret, name, insert.selector );
		}
	};
});

jQuery.extend({
	clean: function( elems, context, fragment, scripts ) {
		context = context || document;

		// !context.createElement fails in IE with an error but returns typeof 'object'
		if ( typeof context.createElement === "undefined" ) {
			context = context.ownerDocument || context[0] && context[0].ownerDocument || document;
		}

		var ret = [];

		for ( var i = 0, elem; (elem = elems[i]) != null; i++ ) {
			if ( typeof elem === "number" ) {
				elem += "";
			}

			if ( !elem ) {
				continue;
			}

			// Convert html string into DOM nodes
			if ( typeof elem === "string" && !rhtml.test( elem ) ) {
				elem = context.createTextNode( elem );

			} else if ( typeof elem === "string" ) {
				// Fix "XHTML"-style tags in all browsers
				elem = elem.replace(rxhtmlTag, fcloseTag);

				// Trim whitespace, otherwise indexOf won't work as expected
				var tag = (rtagName.exec( elem ) || ["", ""])[1].toLowerCase(),
					wrap = wrapMap[ tag ] || wrapMap._default,
					depth = wrap[0],
					div = context.createElement("div");

				// Go to html and back, then peel off extra wrappers
				div.innerHTML = wrap[1] + elem + wrap[2];

				// Move to the right depth
				while ( depth-- ) {
					div = div.lastChild;
				}

				// Remove IE's autoinserted <tbody> from table fragments
				if ( !jQuery.support.tbody ) {

					// String was a <table>, *may* have spurious <tbody>
					var hasBody = rtbody.test(elem),
						tbody = tag === "table" && !hasBody ?
							div.firstChild && div.firstChild.childNodes :

							// String was a bare <thead> or <tfoot>
							wrap[1] === "<table>" && !hasBody ?
								div.childNodes :
								[];

					for ( var j = tbody.length - 1; j >= 0 ; --j ) {
						if ( jQuery.nodeName( tbody[ j ], "tbody" ) && !tbody[ j ].childNodes.length ) {
							tbody[ j ].parentNode.removeChild( tbody[ j ] );
						}
					}

				}

				// IE completely kills leading whitespace when innerHTML is used
				if ( !jQuery.support.leadingWhitespace && rleadingWhitespace.test( elem ) ) {
					div.insertBefore( context.createTextNode( rleadingWhitespace.exec(elem)[0] ), div.firstChild );
				}

				elem = div.childNodes;
			}

			if ( elem.nodeType ) {
				ret.push( elem );
			} else {
				ret = jQuery.merge( ret, elem );
			}
		}

		if ( fragment ) {
			for ( var i = 0; ret[i]; i++ ) {
				if ( scripts && jQuery.nodeName( ret[i], "script" ) && (!ret[i].type || ret[i].type.toLowerCase() === "text/javascript") ) {
					scripts.push( ret[i].parentNode ? ret[i].parentNode.removeChild( ret[i] ) : ret[i] );
				
				} else {
					if ( ret[i].nodeType === 1 ) {
						ret.splice.apply( ret, [i + 1, 0].concat(jQuery.makeArray(ret[i].getElementsByTagName("script"))) );
					}
					fragment.appendChild( ret[i] );
				}
			}
		}

		return ret;
	},
	
	cleanData: function( elems ) {
		var data, id, cache = jQuery.cache,
			special = jQuery.event.special,
			deleteExpando = jQuery.support.deleteExpando;
		
		for ( var i = 0, elem; (elem = elems[i]) != null; i++ ) {
			id = elem[ jQuery.expando ];
			
			if ( id ) {
				data = cache[ id ];
				
				if ( data.events ) {
					for ( var type in data.events ) {
						if ( special[ type ] ) {
							jQuery.event.remove( elem, type );

						} else {
							removeEvent( elem, type, data.handle );
						}
					}
				}
				
				if ( deleteExpando ) {
					delete elem[ jQuery.expando ];

				} else if ( elem.removeAttribute ) {
					elem.removeAttribute( jQuery.expando );
				}
				
				delete cache[ id ];
			}
		}
	}
});
// exclude the following css properties to add px
var rexclude = /z-?index|font-?weight|opacity|zoom|line-?height/i,
	ralpha = /alpha\([^)]*\)/,
	ropacity = /opacity=([^)]*)/,
	rfloat = /float/i,
	rdashAlpha = /-([a-z])/ig,
	rupper = /([A-Z])/g,
	rnumpx = /^-?\d+(?:px)?$/i,
	rnum = /^-?\d/,

	cssShow = { position: "absolute", visibility: "hidden", display:"block" },
	cssWidth = [ "Left", "Right" ],
	cssHeight = [ "Top", "Bottom" ],

	// cache check for defaultView.getComputedStyle
	getComputedStyle = document.defaultView && document.defaultView.getComputedStyle,
	// normalize float css property
	styleFloat = jQuery.support.cssFloat ? "cssFloat" : "styleFloat",
	fcamelCase = function( all, letter ) {
		return letter.toUpperCase();
	};

jQuery.fn.css = function( name, value ) {
	return access( this, name, value, true, function( elem, name, value ) {
		if ( value === undefined ) {
			return jQuery.curCSS( elem, name );
		}
		
		if ( typeof value === "number" && !rexclude.test(name) ) {
			value += "px";
		}

		jQuery.style( elem, name, value );
	});
};

jQuery.extend({
	style: function( elem, name, value ) {
		// don't set styles on text and comment nodes
		if ( !elem || elem.nodeType === 3 || elem.nodeType === 8 ) {
			return undefined;
		}

		// ignore negative width and height values #1599
		if ( (name === "width" || name === "height") && parseFloat(value) < 0 ) {
			value = undefined;
		}

		var style = elem.style || elem, set = value !== undefined;

		// IE uses filters for opacity
		if ( !jQuery.support.opacity && name === "opacity" ) {
			if ( set ) {
				// IE has trouble with opacity if it does not have layout
				// Force it by setting the zoom level
				style.zoom = 1;

				// Set the alpha filter to set the opacity
				var opacity = parseInt( value, 10 ) + "" === "NaN" ? "" : "alpha(opacity=" + value * 100 + ")";
				var filter = style.filter || jQuery.curCSS( elem, "filter" ) || "";
				style.filter = ralpha.test(filter) ? filter.replace(ralpha, opacity) : opacity;
			}

			return style.filter && style.filter.indexOf("opacity=") >= 0 ?
				(parseFloat( ropacity.exec(style.filter)[1] ) / 100) + "":
				"";
		}

		// Make sure we're using the right name for getting the float value
		if ( rfloat.test( name ) ) {
			name = styleFloat;
		}

		name = name.replace(rdashAlpha, fcamelCase);

		if ( set ) {
			style[ name ] = value;
		}

		return style[ name ];
	},

	css: function( elem, name, force, extra ) {
		if ( name === "width" || name === "height" ) {
			var val, props = cssShow, which = name === "width" ? cssWidth : cssHeight;

			function getWH() {
				val = name === "width" ? elem.offsetWidth : elem.offsetHeight;

				if ( extra === "border" ) {
					return;
				}

				jQuery.each( which, function() {
					if ( !extra ) {
						val -= parseFloat(jQuery.curCSS( elem, "padding" + this, true)) || 0;
					}

					if ( extra === "margin" ) {
						val += parseFloat(jQuery.curCSS( elem, "margin" + this, true)) || 0;
					} else {
						val -= parseFloat(jQuery.curCSS( elem, "border" + this + "Width", true)) || 0;
					}
				});
			}

			if ( elem.offsetWidth !== 0 ) {
				getWH();
			} else {
				jQuery.swap( elem, props, getWH );
			}

			return Math.max(0, Math.round(val));
		}

		return jQuery.curCSS( elem, name, force );
	},

	curCSS: function( elem, name, force ) {
		var ret, style = elem.style, filter;

		// IE uses filters for opacity
		if ( !jQuery.support.opacity && name === "opacity" && elem.currentStyle ) {
			ret = ropacity.test(elem.currentStyle.filter || "") ?
				(parseFloat(RegExp.$1) / 100) + "" :
				"";

			return ret === "" ?
				"1" :
				ret;
		}

		// Make sure we're using the right name for getting the float value
		if ( rfloat.test( name ) ) {
			name = styleFloat;
		}

		if ( !force && style && style[ name ] ) {
			ret = style[ name ];

		} else if ( getComputedStyle ) {

			// Only "float" is needed here
			if ( rfloat.test( name ) ) {
				name = "float";
			}

			name = name.replace( rupper, "-$1" ).toLowerCase();

			var defaultView = elem.ownerDocument.defaultView;

			if ( !defaultView ) {
				return null;
			}

			var computedStyle = defaultView.getComputedStyle( elem, null );

			if ( computedStyle ) {
				ret = computedStyle.getPropertyValue( name );
			}

			// We should always get a number back from opacity
			if ( name === "opacity" && ret === "" ) {
				ret = "1";
			}

		} else if ( elem.currentStyle ) {
			var camelCase = name.replace(rdashAlpha, fcamelCase);

			ret = elem.currentStyle[ name ] || elem.currentStyle[ camelCase ];

			// From the awesome hack by Dean Edwards
			// http://erik.eae.net/archives/2007/07/27/18.54.15/#comment-102291

			// If we're not dealing with a regular pixel number
			// but a number that has a weird ending, we need to convert it to pixels
			if ( !rnumpx.test( ret ) && rnum.test( ret ) ) {
				// Remember the original values
				var left = style.left, rsLeft = elem.runtimeStyle.left;

				// Put in the new values to get a computed value out
				elem.runtimeStyle.left = elem.currentStyle.left;
				style.left = camelCase === "fontSize" ? "1em" : (ret || 0);
				ret = style.pixelLeft + "px";

				// Revert the changed values
				style.left = left;
				elem.runtimeStyle.left = rsLeft;
			}
		}

		return ret;
	},

	// A method for quickly swapping in/out CSS properties to get correct calculations
	swap: function( elem, options, callback ) {
		var old = {};

		// Remember the old values, and insert the new ones
		for ( var name in options ) {
			old[ name ] = elem.style[ name ];
			elem.style[ name ] = options[ name ];
		}

		callback.call( elem );

		// Revert the old values
		for ( var name in options ) {
			elem.style[ name ] = old[ name ];
		}
	}
});

if ( jQuery.expr && jQuery.expr.filters ) {
	jQuery.expr.filters.hidden = function( elem ) {
		var width = elem.offsetWidth, height = elem.offsetHeight,
			skip = elem.nodeName.toLowerCase() === "tr";

		return width === 0 && height === 0 && !skip ?
			true :
			width > 0 && height > 0 && !skip ?
				false :
				jQuery.curCSS(elem, "display") === "none";
	};

	jQuery.expr.filters.visible = function( elem ) {
		return !jQuery.expr.filters.hidden( elem );
	};
}
var jsc = now(),
	rscript = /<script(.|\s)*?\/script>/gi,
	rselectTextarea = /select|textarea/i,
	rinput = /color|date|datetime|email|hidden|month|number|password|range|search|tel|text|time|url|week/i,
	jsre = /=\?(&|$)/,
	rquery = /\?/,
	rts = /(\?|&)_=.*?(&|$)/,
	rurl = /^(\w+:)?\/\/([^\/?#]+)/,
	r20 = /%20/g,

	// Keep a copy of the old load method
	_load = jQuery.fn.load;

jQuery.fn.extend({
	load: function( url, params, callback ) {
		if ( typeof url !== "string" ) {
			return _load.call( this, url );

		// Don't do a request if no elements are being requested
		} else if ( !this.length ) {
			return this;
		}

		var off = url.indexOf(" ");
		if ( off >= 0 ) {
			var selector = url.slice(off, url.length);
			url = url.slice(0, off);
		}

		// Default to a GET request
		var type = "GET";

		// If the second parameter was provided
		if ( params ) {
			// If it's a function
			if ( jQuery.isFunction( params ) ) {
				// We assume that it's the callback
				callback = params;
				params = null;

			// Otherwise, build a param string
			} else if ( typeof params === "object" ) {
				params = jQuery.param( params, jQuery.ajaxSettings.traditional );
				type = "POST";
			}
		}

		var self = this;

		// Request the remote document
		jQuery.ajax({
			url: url,
			type: type,
			dataType: "html",
			data: params,
			complete: function( res, status ) {
				// If successful, inject the HTML into all the matched elements
				if ( status === "success" || status === "notmodified" ) {
					// See if a selector was specified
					self.html( selector ?
						// Create a dummy div to hold the results
						jQuery("<div />")
							// inject the contents of the document in, removing the scripts
							// to avoid any 'Permission Denied' errors in IE
							.append(res.responseText.replace(rscript, ""))

							// Locate the specified elements
							.find(selector) :

						// If not, just inject the full result
						res.responseText );
				}

				if ( callback ) {
					self.each( callback, [res.responseText, status, res] );
				}
			}
		});

		return this;
	},

	serialize: function() {
		return jQuery.param(this.serializeArray());
	},
	serializeArray: function() {
		return this.map(function() {
			return this.elements ? jQuery.makeArray(this.elements) : this;
		})
		.filter(function() {
			return this.name && !this.disabled &&
				(this.checked || rselectTextarea.test(this.nodeName) ||
					rinput.test(this.type));
		})
		.map(function( i, elem ) {
			var val = jQuery(this).val();

			return val == null ?
				null :
				jQuery.isArray(val) ?
					jQuery.map( val, function( val, i ) {
						return { name: elem.name, value: val };
					}) :
					{ name: elem.name, value: val };
		}).get();
	}
});

// Attach a bunch of functions for handling common AJAX events
jQuery.each( "ajaxStart ajaxStop ajaxComplete ajaxError ajaxSuccess ajaxSend".split(" "), function( i, o ) {
	jQuery.fn[o] = function( f ) {
		return this.bind(o, f);
	};
});

jQuery.extend({

	get: function( url, data, callback, type ) {
		// shift arguments if data argument was omited
		if ( jQuery.isFunction( data ) ) {
			type = type || callback;
			callback = data;
			data = null;
		}

		return jQuery.ajax({
			type: "GET",
			url: url,
			data: data,
			success: callback,
			dataType: type
		});
	},

	getScript: function( url, callback ) {
		return jQuery.get(url, null, callback, "script");
	},

	getJSON: function( url, data, callback ) {
		return jQuery.get(url, data, callback, "json");
	},

	post: function( url, data, callback, type ) {
		// shift arguments if data argument was omited
		if ( jQuery.isFunction( data ) ) {
			type = type || callback;
			callback = data;
			data = {};
		}

		return jQuery.ajax({
			type: "POST",
			url: url,
			data: data,
			success: callback,
			dataType: type
		});
	},

	ajaxSetup: function( settings ) {
		jQuery.extend( jQuery.ajaxSettings, settings );
	},

	ajaxSettings: {
		url: location.href,
		global: true,
		type: "GET",
		contentType: "application/x-www-form-urlencoded",
		processData: true,
		async: true,
		/*
		timeout: 0,
		data: null,
		username: null,
		password: null,
		traditional: false,
		*/
		// Create the request object; Microsoft failed to properly
		// implement the XMLHttpRequest in IE7 (can't request local files),
		// so we use the ActiveXObject when it is available
		// This function can be overriden by calling jQuery.ajaxSetup
		xhr: window.XMLHttpRequest && (window.location.protocol !== "file:" || !window.ActiveXObject) ?
			function() {
				return new window.XMLHttpRequest();
			} :
			function() {
				try {
					return new window.ActiveXObject("Microsoft.XMLHTTP");
				} catch(e) {}
			},
		accepts: {
			xml: "application/xml, text/xml",
			html: "text/html",
			script: "text/javascript, application/javascript",
			json: "application/json, text/javascript",
			text: "text/plain",
			_default: "*/*"
		}
	},

	// Last-Modified header cache for next request
	lastModified: {},
	etag: {},

	ajax: function( origSettings ) {
		var s = jQuery.extend(true, {}, jQuery.ajaxSettings, origSettings);
		
		var jsonp, status, data,
			callbackContext = origSettings && origSettings.context || s,
			type = s.type.toUpperCase();

		// convert data if not already a string
		if ( s.data && s.processData && typeof s.data !== "string" ) {
			s.data = jQuery.param( s.data, s.traditional );
		}

		// Handle JSONP Parameter Callbacks
		if ( s.dataType === "jsonp" ) {
			if ( type === "GET" ) {
				if ( !jsre.test( s.url ) ) {
					s.url += (rquery.test( s.url ) ? "&" : "?") + (s.jsonp || "callback") + "=?";
				}
			} else if ( !s.data || !jsre.test(s.data) ) {
				s.data = (s.data ? s.data + "&" : "") + (s.jsonp || "callback") + "=?";
			}
			s.dataType = "json";
		}

		// Build temporary JSONP function
		if ( s.dataType === "json" && (s.data && jsre.test(s.data) || jsre.test(s.url)) ) {
			jsonp = s.jsonpCallback || ("jsonp" + jsc++);

			// Replace the =? sequence both in the query string and the data
			if ( s.data ) {
				s.data = (s.data + "").replace(jsre, "=" + jsonp + "$1");
			}

			s.url = s.url.replace(jsre, "=" + jsonp + "$1");

			// We need to make sure
			// that a JSONP style response is executed properly
			s.dataType = "script";

			// Handle JSONP-style loading
			window[ jsonp ] = window[ jsonp ] || function( tmp ) {
				data = tmp;
				success();
				complete();
				// Garbage collect
				window[ jsonp ] = undefined;

				try {
					delete window[ jsonp ];
				} catch(e) {}

				if ( head ) {
					head.removeChild( script );
				}
			};
		}

		if ( s.dataType === "script" && s.cache === null ) {
			s.cache = false;
		}

		if ( s.cache === false && type === "GET" ) {
			var ts = now();

			// try replacing _= if it is there
			var ret = s.url.replace(rts, "$1_=" + ts + "$2");

			// if nothing was replaced, add timestamp to the end
			s.url = ret + ((ret === s.url) ? (rquery.test(s.url) ? "&" : "?") + "_=" + ts : "");
		}

		// If data is available, append data to url for get requests
		if ( s.data && type === "GET" ) {
			s.url += (rquery.test(s.url) ? "&" : "?") + s.data;
		}

		// Watch for a new set of requests
		if ( s.global && ! jQuery.active++ ) {
			jQuery.event.trigger( "ajaxStart" );
		}

		// Matches an absolute URL, and saves the domain
		var parts = rurl.exec( s.url ),
			remote = parts && (parts[1] && parts[1] !== location.protocol || parts[2] !== location.host);

		// If we're requesting a remote document
		// and trying to load JSON or Script with a GET
		if ( s.dataType === "script" && type === "GET" && remote ) {
			var head = document.getElementsByTagName("head")[0] || document.documentElement;
			var script = document.createElement("script");
			script.src = s.url;
			if ( s.scriptCharset ) {
				script.charset = s.scriptCharset;
			}

			// Handle Script loading
			if ( !jsonp ) {
				var done = false;

				// Attach handlers for all browsers
				script.onload = script.onreadystatechange = function() {
					if ( !done && (!this.readyState ||
							this.readyState === "loaded" || this.readyState === "complete") ) {
						done = true;
						success();
						complete();

						// Handle memory leak in IE
						script.onload = script.onreadystatechange = null;
						if ( head && script.parentNode ) {
							head.removeChild( script );
						}
					}
				};
			}

			// Use insertBefore instead of appendChild  to circumvent an IE6 bug.
			// This arises when a base node is used (#2709 and #4378).
			head.insertBefore( script, head.firstChild );

			// We handle everything using the script element injection
			return undefined;
		}

		var requestDone = false;

		// Create the request object
		var xhr = s.xhr();

		if ( !xhr ) {
			return;
		}

		// Open the socket
		// Passing null username, generates a login popup on Opera (#2865)
		if ( s.username ) {
			xhr.open(type, s.url, s.async, s.username, s.password);
		} else {
			xhr.open(type, s.url, s.async);
		}

		// Need an extra try/catch for cross domain requests in Firefox 3
		try {
			// Set the correct header, if data is being sent
			if ( s.data || origSettings && origSettings.contentType ) {
				xhr.setRequestHeader("Content-Type", s.contentType);
			}

			// Set the If-Modified-Since and/or If-None-Match header, if in ifModified mode.
			if ( s.ifModified ) {
				if ( jQuery.lastModified[s.url] ) {
					xhr.setRequestHeader("If-Modified-Since", jQuery.lastModified[s.url]);
				}

				if ( jQuery.etag[s.url] ) {
					xhr.setRequestHeader("If-None-Match", jQuery.etag[s.url]);
				}
			}

			// Set header so the called script knows that it's an XMLHttpRequest
			// Only send the header if it's not a remote XHR
			if ( !remote ) {
				xhr.setRequestHeader("X-Requested-With", "XMLHttpRequest");
			}

			// Set the Accepts header for the server, depending on the dataType
			xhr.setRequestHeader("Accept", s.dataType && s.accepts[ s.dataType ] ?
				s.accepts[ s.dataType ] + ", */*" :
				s.accepts._default );
		} catch(e) {}

		// Allow custom headers/mimetypes and early abort
		if ( s.beforeSend && s.beforeSend.call(callbackContext, xhr, s) === false ) {
			// Handle the global AJAX counter
			if ( s.global && ! --jQuery.active ) {
				jQuery.event.trigger( "ajaxStop" );
			}

			// close opended socket
			xhr.abort();
			return false;
		}

		if ( s.global ) {
			trigger("ajaxSend", [xhr, s]);
		}

		// Wait for a response to come back
		var onreadystatechange = xhr.onreadystatechange = function( isTimeout ) {
			// The request was aborted
			if ( !xhr || xhr.readyState === 0 || isTimeout === "abort" ) {
				// Opera doesn't call onreadystatechange before this point
				// so we simulate the call
				if ( !requestDone ) {
					complete();
				}

				requestDone = true;
				if ( xhr ) {
					xhr.onreadystatechange = jQuery.noop;
				}

			// The transfer is complete and the data is available, or the request timed out
			} else if ( !requestDone && xhr && (xhr.readyState === 4 || isTimeout === "timeout") ) {
				requestDone = true;
				xhr.onreadystatechange = jQuery.noop;

				status = isTimeout === "timeout" ?
					"timeout" :
					!jQuery.httpSuccess( xhr ) ?
						"error" :
						s.ifModified && jQuery.httpNotModified( xhr, s.url ) ?
							"notmodified" :
							"success";

				var errMsg;

				if ( status === "success" ) {
					// Watch for, and catch, XML document parse errors
					try {
						// process the data (runs the xml through httpData regardless of callback)
						data = jQuery.httpData( xhr, s.dataType, s );
					} catch(err) {
						status = "parsererror";
						errMsg = err;
					}
				}

				// Make sure that the request was successful or notmodified
				if ( status === "success" || status === "notmodified" ) {
					// JSONP handles its own success callback
					if ( !jsonp ) {
						success();
					}
				} else {
					jQuery.handleError(s, xhr, status, errMsg);
				}

				// Fire the complete handlers
				complete();

				if ( isTimeout === "timeout" ) {
					xhr.abort();
				}

				// Stop memory leaks
				if ( s.async ) {
					xhr = null;
				}
			}
		};

		// Override the abort handler, if we can (IE doesn't allow it, but that's OK)
		// Opera doesn't fire onreadystatechange at all on abort
		try {
			var oldAbort = xhr.abort;
			xhr.abort = function() {
				if ( xhr ) {
					oldAbort.call( xhr );
				}

				onreadystatechange( "abort" );
			};
		} catch(e) { }

		// Timeout checker
		if ( s.async && s.timeout > 0 ) {
			setTimeout(function() {
				// Check to see if the request is still happening
				if ( xhr && !requestDone ) {
					onreadystatechange( "timeout" );
				}
			}, s.timeout);
		}

		// Send the data
		try {
			xhr.send( type === "POST" || type === "PUT" || type === "DELETE" ? s.data : null );
		} catch(e) {
			jQuery.handleError(s, xhr, null, e);
			// Fire the complete handlers
			complete();
		}

		// firefox 1.5 doesn't fire statechange for sync requests
		if ( !s.async ) {
			onreadystatechange();
		}

		function success() {
			// If a local callback was specified, fire it and pass it the data
			if ( s.success ) {
				s.success.call( callbackContext, data, status, xhr );
			}

			// Fire the global callback
			if ( s.global ) {
				trigger( "ajaxSuccess", [xhr, s] );
			}
		}

		function complete() {
			// Process result
			if ( s.complete ) {
				s.complete.call( callbackContext, xhr, status);
			}

			// The request was completed
			if ( s.global ) {
				trigger( "ajaxComplete", [xhr, s] );
			}

			// Handle the global AJAX counter
			if ( s.global && ! --jQuery.active ) {
				jQuery.event.trigger( "ajaxStop" );
			}
		}
		
		function trigger(type, args) {
			(s.context ? jQuery(s.context) : jQuery.event).trigger(type, args);
		}

		// return XMLHttpRequest to allow aborting the request etc.
		return xhr;
	},

	handleError: function( s, xhr, status, e ) {
		// If a local callback was specified, fire it
		if ( s.error ) {
			s.error.call( s.context || s, xhr, status, e );
		}

		// Fire the global callback
		if ( s.global ) {
			(s.context ? jQuery(s.context) : jQuery.event).trigger( "ajaxError", [xhr, s, e] );
		}
	},

	// Counter for holding the number of active queries
	active: 0,

	// Determines if an XMLHttpRequest was successful or not
	httpSuccess: function( xhr ) {
		try {
			// IE error sometimes returns 1223 when it should be 204 so treat it as success, see #1450
			return !xhr.status && location.protocol === "file:" ||
				// Opera returns 0 when status is 304
				( xhr.status >= 200 && xhr.status < 300 ) ||
				xhr.status === 304 || xhr.status === 1223 || xhr.status === 0;
		} catch(e) {}

		return false;
	},

	// Determines if an XMLHttpRequest returns NotModified
	httpNotModified: function( xhr, url ) {
		var lastModified = xhr.getResponseHeader("Last-Modified"),
			etag = xhr.getResponseHeader("Etag");

		if ( lastModified ) {
			jQuery.lastModified[url] = lastModified;
		}

		if ( etag ) {
			jQuery.etag[url] = etag;
		}

		// Opera returns 0 when status is 304
		return xhr.status === 304 || xhr.status === 0;
	},

	httpData: function( xhr, type, s ) {
		var ct = xhr.getResponseHeader("content-type") || "",
			xml = type === "xml" || !type && ct.indexOf("xml") >= 0,
			data = xml ? xhr.responseXML : xhr.responseText;

		if ( xml && data.documentElement.nodeName === "parsererror" ) {
			jQuery.error( "parsererror" );
		}

		// Allow a pre-filtering function to sanitize the response
		// s is checked to keep backwards compatibility
		if ( s && s.dataFilter ) {
			data = s.dataFilter( data, type );
		}

		// The filter can actually parse the response
		if ( typeof data === "string" ) {
			// Get the JavaScript object, if JSON is used.
			if ( type === "json" || !type && ct.indexOf("json") >= 0 ) {
				data = jQuery.parseJSON( data );

			// If the type is "script", eval it in global context
			} else if ( type === "script" || !type && ct.indexOf("javascript") >= 0 ) {
				jQuery.globalEval( data );
			}
		}

		return data;
	},

	// Serialize an array of form elements or a set of
	// key/values into a query string
	param: function( a, traditional ) {
		var s = [];
		
		// Set traditional to true for jQuery <= 1.3.2 behavior.
		if ( traditional === undefined ) {
			traditional = jQuery.ajaxSettings.traditional;
		}
		
		// If an array was passed in, assume that it is an array of form elements.
		if ( jQuery.isArray(a) || a.jquery ) {
			// Serialize the form elements
			jQuery.each( a, function() {
				add( this.name, this.value );
			});
			
		} else {
			// If traditional, encode the "old" way (the way 1.3.2 or older
			// did it), otherwise encode params recursively.
			for ( var prefix in a ) {
				buildParams( prefix, a[prefix] );
			}
		}

		// Return the resulting serialization
		return s.join("&").replace(r20, "+");

		function buildParams( prefix, obj ) {
			if ( jQuery.isArray(obj) ) {
				// Serialize array item.
				jQuery.each( obj, function( i, v ) {
					if ( traditional || /\[\]$/.test( prefix ) ) {
						// Treat each array item as a scalar.
						add( prefix, v );
					} else {
						// If array item is non-scalar (array or object), encode its
						// numeric index to resolve deserialization ambiguity issues.
						// Note that rack (as of 1.0.0) can't currently deserialize
						// nested arrays properly, and attempting to do so may cause
						// a server error. Possible fixes are to modify rack's
						// deserialization algorithm or to provide an option or flag
						// to force array serialization to be shallow.
						buildParams( prefix + "[" + ( typeof v === "object" || jQuery.isArray(v) ? i : "" ) + "]", v );
					}
				});
					
			} else if ( !traditional && obj != null && typeof obj === "object" ) {
				// Serialize object item.
				jQuery.each( obj, function( k, v ) {
					buildParams( prefix + "[" + k + "]", v );
				});
					
			} else {
				// Serialize scalar item.
				add( prefix, obj );
			}
		}

		function add( key, value ) {
			// If value is a function, invoke it and return its value
			value = jQuery.isFunction(value) ? value() : value;
			s[ s.length ] = encodeURIComponent(key) + "=" + encodeURIComponent(value);
		}
	}
});
var elemdisplay = {},
	rfxtypes = /toggle|show|hide/,
	rfxnum = /^([+-]=)?([\d+-.]+)(.*)$/,
	timerId,
	fxAttrs = [
		// height animations
		[ "height", "marginTop", "marginBottom", "paddingTop", "paddingBottom" ],
		// width animations
		[ "width", "marginLeft", "marginRight", "paddingLeft", "paddingRight" ],
		// opacity animations
		[ "opacity" ]
	];

jQuery.fn.extend({
	show: function( speed, callback ) {
		if ( speed || speed === 0) {
			return this.animate( genFx("show", 3), speed, callback);

		} else {
			for ( var i = 0, l = this.length; i < l; i++ ) {
				var old = jQuery.data(this[i], "olddisplay");

				this[i].style.display = old || "";

				if ( jQuery.css(this[i], "display") === "none" ) {
					var nodeName = this[i].nodeName, display;

					if ( elemdisplay[ nodeName ] ) {
						display = elemdisplay[ nodeName ];

					} else {
						var elem = jQuery("<" + nodeName + " />").appendTo("body");

						display = elem.css("display");

						if ( display === "none" ) {
							display = "block";
						}

						elem.remove();

						elemdisplay[ nodeName ] = display;
					}

					jQuery.data(this[i], "olddisplay", display);
				}
			}

			// Set the display of the elements in a second loop
			// to avoid the constant reflow
			for ( var j = 0, k = this.length; j < k; j++ ) {
				this[j].style.display = jQuery.data(this[j], "olddisplay") || "";
			}

			return this;
		}
	},

	hide: function( speed, callback ) {
		if ( speed || speed === 0 ) {
			return this.animate( genFx("hide", 3), speed, callback);

		} else {
			for ( var i = 0, l = this.length; i < l; i++ ) {
				var old = jQuery.data(this[i], "olddisplay");
				if ( !old && old !== "none" ) {
					jQuery.data(this[i], "olddisplay", jQuery.css(this[i], "display"));
				}
			}

			// Set the display of the elements in a second loop
			// to avoid the constant reflow
			for ( var j = 0, k = this.length; j < k; j++ ) {
				this[j].style.display = "none";
			}

			return this;
		}
	},

	// Save the old toggle function
	_toggle: jQuery.fn.toggle,

	toggle: function( fn, fn2 ) {
		var bool = typeof fn === "boolean";

		if ( jQuery.isFunction(fn) && jQuery.isFunction(fn2) ) {
			this._toggle.apply( this, arguments );

		} else if ( fn == null || bool ) {
			this.each(function() {
				var state = bool ? fn : jQuery(this).is(":hidden");
				jQuery(this)[ state ? "show" : "hide" ]();
			});

		} else {
			this.animate(genFx("toggle", 3), fn, fn2);
		}

		return this;
	},

	fadeTo: function( speed, to, callback ) {
		return this.filter(":hidden").css("opacity", 0).show().end()
					.animate({opacity: to}, speed, callback);
	},

	animate: function( prop, speed, easing, callback ) {
		var optall = jQuery.speed(speed, easing, callback);

		if ( jQuery.isEmptyObject( prop ) ) {
			return this.each( optall.complete );
		}

		return this[ optall.queue === false ? "each" : "queue" ](function() {
			var opt = jQuery.extend({}, optall), p,
				hidden = this.nodeType === 1 && jQuery(this).is(":hidden"),
				self = this;

			for ( p in prop ) {
				var name = p.replace(rdashAlpha, fcamelCase);

				if ( p !== name ) {
					prop[ name ] = prop[ p ];
					delete prop[ p ];
					p = name;
				}

				if ( prop[p] === "hide" && hidden || prop[p] === "show" && !hidden ) {
					return opt.complete.call(this);
				}

				if ( ( p === "height" || p === "width" ) && this.style ) {
					// Store display property
					opt.display = jQuery.css(this, "display");

					// Make sure that nothing sneaks out
					opt.overflow = this.style.overflow;
				}

				if ( jQuery.isArray( prop[p] ) ) {
					// Create (if needed) and add to specialEasing
					(opt.specialEasing = opt.specialEasing || {})[p] = prop[p][1];
					prop[p] = prop[p][0];
				}
			}

			if ( opt.overflow != null ) {
				this.style.overflow = "hidden";
			}

			opt.curAnim = jQuery.extend({}, prop);

			jQuery.each( prop, function( name, val ) {
				var e = new jQuery.fx( self, opt, name );

				if ( rfxtypes.test(val) ) {
					e[ val === "toggle" ? hidden ? "show" : "hide" : val ]( prop );

				} else {
					var parts = rfxnum.exec(val),
						start = e.cur(true) || 0;

					if ( parts ) {
						var end = parseFloat( parts[2] ),
							unit = parts[3] || "px";

						// We need to compute starting value
						if ( unit !== "px" ) {
							self.style[ name ] = (end || 1) + unit;
							start = ((end || 1) / e.cur(true)) * start;
							self.style[ name ] = start + unit;
						}

						// If a +=/-= token was provided, we're doing a relative animation
						if ( parts[1] ) {
							end = ((parts[1] === "-=" ? -1 : 1) * end) + start;
						}

						e.custom( start, end, unit );

					} else {
						e.custom( start, val, "" );
					}
				}
			});

			// For JS strict compliance
			return true;
		});
	},

	stop: function( clearQueue, gotoEnd ) {
		var timers = jQuery.timers;

		if ( clearQueue ) {
			this.queue([]);
		}

		this.each(function() {
			// go in reverse order so anything added to the queue during the loop is ignored
			for ( var i = timers.length - 1; i >= 0; i-- ) {
				if ( timers[i].elem === this ) {
					if (gotoEnd) {
						// force the next step to be the last
						timers[i](true);
					}

					timers.splice(i, 1);
				}
			}
		});

		// start the next in the queue if the last step wasn't forced
		if ( !gotoEnd ) {
			this.dequeue();
		}

		return this;
	}

});

// Generate shortcuts for custom animations
jQuery.each({
	slideDown: genFx("show", 1),
	slideUp: genFx("hide", 1),
	slideToggle: genFx("toggle", 1),
	fadeIn: { opacity: "show" },
	fadeOut: { opacity: "hide" }
}, function( name, props ) {
	jQuery.fn[ name ] = function( speed, callback ) {
		return this.animate( props, speed, callback );
	};
});

jQuery.extend({
	speed: function( speed, easing, fn ) {
		var opt = speed && typeof speed === "object" ? speed : {
			complete: fn || !fn && easing ||
				jQuery.isFunction( speed ) && speed,
			duration: speed,
			easing: fn && easing || easing && !jQuery.isFunction(easing) && easing
		};

		opt.duration = jQuery.fx.off ? 0 : typeof opt.duration === "number" ? opt.duration :
			jQuery.fx.speeds[opt.duration] || jQuery.fx.speeds._default;

		// Queueing
		opt.old = opt.complete;
		opt.complete = function() {
			if ( opt.queue !== false ) {
				jQuery(this).dequeue();
			}
			if ( jQuery.isFunction( opt.old ) ) {
				opt.old.call( this );
			}
		};

		return opt;
	},

	easing: {
		linear: function( p, n, firstNum, diff ) {
			return firstNum + diff * p;
		},
		swing: function( p, n, firstNum, diff ) {
			return ((-Math.cos(p*Math.PI)/2) + 0.5) * diff + firstNum;
		}
	},

	timers: [],

	fx: function( elem, options, prop ) {
		this.options = options;
		this.elem = elem;
		this.prop = prop;

		if ( !options.orig ) {
			options.orig = {};
		}
	}

});

jQuery.fx.prototype = {
	// Simple function for setting a style value
	update: function() {
		if ( this.options.step ) {
			this.options.step.call( this.elem, this.now, this );
		}

		(jQuery.fx.step[this.prop] || jQuery.fx.step._default)( this );

		// Set display property to block for height/width animations
		if ( ( this.prop === "height" || this.prop === "width" ) && this.elem.style ) {
			this.elem.style.display = "block";
		}
	},

	// Get the current size
	cur: function( force ) {
		if ( this.elem[this.prop] != null && (!this.elem.style || this.elem.style[this.prop] == null) ) {
			return this.elem[ this.prop ];
		}

		var r = parseFloat(jQuery.css(this.elem, this.prop, force));
		return r && r > -10000 ? r : parseFloat(jQuery.curCSS(this.elem, this.prop)) || 0;
	},

	// Start an animation from one number to another
	custom: function( from, to, unit ) {
		this.startTime = now();
		this.start = from;
		this.end = to;
		this.unit = unit || this.unit || "px";
		this.now = this.start;
		this.pos = this.state = 0;

		var self = this;
		function t( gotoEnd ) {
			return self.step(gotoEnd);
		}

		t.elem = this.elem;

		if ( t() && jQuery.timers.push(t) && !timerId ) {
			timerId = setInterval(jQuery.fx.tick, 13);
		}
	},

	// Simple 'show' function
	show: function() {
		// Remember where we started, so that we can go back to it later
		this.options.orig[this.prop] = jQuery.style( this.elem, this.prop );
		this.options.show = true;

		// Begin the animation
		// Make sure that we start at a small width/height to avoid any
		// flash of content
		this.custom(this.prop === "width" || this.prop === "height" ? 1 : 0, this.cur());

		// Start by showing the element
		jQuery( this.elem ).show();
	},

	// Simple 'hide' function
	hide: function() {
		// Remember where we started, so that we can go back to it later
		this.options.orig[this.prop] = jQuery.style( this.elem, this.prop );
		this.options.hide = true;

		// Begin the animation
		this.custom(this.cur(), 0);
	},

	// Each step of an animation
	step: function( gotoEnd ) {
		var t = now(), done = true;

		if ( gotoEnd || t >= this.options.duration + this.startTime ) {
			this.now = this.end;
			this.pos = this.state = 1;
			this.update();

			this.options.curAnim[ this.prop ] = true;

			for ( var i in this.options.curAnim ) {
				if ( this.options.curAnim[i] !== true ) {
					done = false;
				}
			}

			if ( done ) {
				if ( this.options.display != null ) {
					// Reset the overflow
					this.elem.style.overflow = this.options.overflow;

					// Reset the display
					var old = jQuery.data(this.elem, "olddisplay");
					this.elem.style.display = old ? old : this.options.display;

					if ( jQuery.css(this.elem, "display") === "none" ) {
						this.elem.style.display = "block";
					}
				}

				// Hide the element if the "hide" operation was done
				if ( this.options.hide ) {
					jQuery(this.elem).hide();
				}

				// Reset the properties, if the item has been hidden or shown
				if ( this.options.hide || this.options.show ) {
					for ( var p in this.options.curAnim ) {
						jQuery.style(this.elem, p, this.options.orig[p]);
					}
				}

				// Execute the complete function
				this.options.complete.call( this.elem );
			}

			return false;

		} else {
			var n = t - this.startTime;
			this.state = n / this.options.duration;

			// Perform the easing function, defaults to swing
			var specialEasing = this.options.specialEasing && this.options.specialEasing[this.prop];
			var defaultEasing = this.options.easing || (jQuery.easing.swing ? "swing" : "linear");
			this.pos = jQuery.easing[specialEasing || defaultEasing](this.state, n, 0, 1, this.options.duration);
			this.now = this.start + ((this.end - this.start) * this.pos);

			// Perform the next step of the animation
			this.update();
		}

		return true;
	}
};

jQuery.extend( jQuery.fx, {
	tick: function() {
		var timers = jQuery.timers;

		for ( var i = 0; i < timers.length; i++ ) {
			if ( !timers[i]() ) {
				timers.splice(i--, 1);
			}
		}

		if ( !timers.length ) {
			jQuery.fx.stop();
		}
	},
		
	stop: function() {
		clearInterval( timerId );
		timerId = null;
	},
	
	speeds: {
		slow: 600,
 		fast: 200,
 		// Default speed
 		_default: 400
	},

	step: {
		opacity: function( fx ) {
			jQuery.style(fx.elem, "opacity", fx.now);
		},

		_default: function( fx ) {
			if ( fx.elem.style && fx.elem.style[ fx.prop ] != null ) {
				fx.elem.style[ fx.prop ] = (fx.prop === "width" || fx.prop === "height" ? Math.max(0, fx.now) : fx.now) + fx.unit;
			} else {
				fx.elem[ fx.prop ] = fx.now;
			}
		}
	}
});

if ( jQuery.expr && jQuery.expr.filters ) {
	jQuery.expr.filters.animated = function( elem ) {
		return jQuery.grep(jQuery.timers, function( fn ) {
			return elem === fn.elem;
		}).length;
	};
}

function genFx( type, num ) {
	var obj = {};

	jQuery.each( fxAttrs.concat.apply([], fxAttrs.slice(0,num)), function() {
		obj[ this ] = type;
	});

	return obj;
}
if ( "getBoundingClientRect" in document.documentElement ) {
	jQuery.fn.offset = function( options ) {
		var elem = this[0];

		if ( options ) { 
			return this.each(function( i ) {
				jQuery.offset.setOffset( this, options, i );
			});
		}

		if ( !elem || !elem.ownerDocument ) {
			return null;
		}

		if ( elem === elem.ownerDocument.body ) {
			return jQuery.offset.bodyOffset( elem );
		}

		var box = elem.getBoundingClientRect(), doc = elem.ownerDocument, body = doc.body, docElem = doc.documentElement,
			clientTop = docElem.clientTop || body.clientTop || 0, clientLeft = docElem.clientLeft || body.clientLeft || 0,
			top  = box.top  + (self.pageYOffset || jQuery.support.boxModel && docElem.scrollTop  || body.scrollTop ) - clientTop,
			left = box.left + (self.pageXOffset || jQuery.support.boxModel && docElem.scrollLeft || body.scrollLeft) - clientLeft;

		return { top: top, left: left };
	};

} else {
	jQuery.fn.offset = function( options ) {
		var elem = this[0];

		if ( options ) { 
			return this.each(function( i ) {
				jQuery.offset.setOffset( this, options, i );
			});
		}

		if ( !elem || !elem.ownerDocument ) {
			return null;
		}

		if ( elem === elem.ownerDocument.body ) {
			return jQuery.offset.bodyOffset( elem );
		}

		jQuery.offset.initialize();

		var offsetParent = elem.offsetParent, prevOffsetParent = elem,
			doc = elem.ownerDocument, computedStyle, docElem = doc.documentElement,
			body = doc.body, defaultView = doc.defaultView,
			prevComputedStyle = defaultView ? defaultView.getComputedStyle( elem, null ) : elem.currentStyle,
			top = elem.offsetTop, left = elem.offsetLeft;

		while ( (elem = elem.parentNode) && elem !== body && elem !== docElem ) {
			if ( jQuery.offset.supportsFixedPosition && prevComputedStyle.position === "fixed" ) {
				break;
			}

			computedStyle = defaultView ? defaultView.getComputedStyle(elem, null) : elem.currentStyle;
			top  -= elem.scrollTop;
			left -= elem.scrollLeft;

			if ( elem === offsetParent ) {
				top  += elem.offsetTop;
				left += elem.offsetLeft;

				if ( jQuery.offset.doesNotAddBorder && !(jQuery.offset.doesAddBorderForTableAndCells && /^t(able|d|h)$/i.test(elem.nodeName)) ) {
					top  += parseFloat( computedStyle.borderTopWidth  ) || 0;
					left += parseFloat( computedStyle.borderLeftWidth ) || 0;
				}

				prevOffsetParent = offsetParent, offsetParent = elem.offsetParent;
			}

			if ( jQuery.offset.subtractsBorderForOverflowNotVisible && computedStyle.overflow !== "visible" ) {
				top  += parseFloat( computedStyle.borderTopWidth  ) || 0;
				left += parseFloat( computedStyle.borderLeftWidth ) || 0;
			}

			prevComputedStyle = computedStyle;
		}

		if ( prevComputedStyle.position === "relative" || prevComputedStyle.position === "static" ) {
			top  += body.offsetTop;
			left += body.offsetLeft;
		}

		if ( jQuery.offset.supportsFixedPosition && prevComputedStyle.position === "fixed" ) {
			top  += Math.max( docElem.scrollTop, body.scrollTop );
			left += Math.max( docElem.scrollLeft, body.scrollLeft );
		}

		return { top: top, left: left };
	};
}

jQuery.offset = {
	initialize: function() {
		var body = document.body, container = document.createElement("div"), innerDiv, checkDiv, table, td, bodyMarginTop = parseFloat( jQuery.curCSS(body, "marginTop", true) ) || 0,
			html = "<div style='position:absolute;top:0;left:0;margin:0;border:5px solid #000;padding:0;width:1px;height:1px;'><div></div></div><table style='position:absolute;top:0;left:0;margin:0;border:5px solid #000;padding:0;width:1px;height:1px;' cellpadding='0' cellspacing='0'><tr><td></td></tr></table>";

		jQuery.extend( container.style, { position: "absolute", top: 0, left: 0, margin: 0, border: 0, width: "1px", height: "1px", visibility: "hidden" } );

		container.innerHTML = html;
		body.insertBefore( container, body.firstChild );
		innerDiv = container.firstChild;
		checkDiv = innerDiv.firstChild;
		td = innerDiv.nextSibling.firstChild.firstChild;

		this.doesNotAddBorder = (checkDiv.offsetTop !== 5);
		this.doesAddBorderForTableAndCells = (td.offsetTop === 5);

		checkDiv.style.position = "fixed", checkDiv.style.top = "20px";
		// safari subtracts parent border width here which is 5px
		this.supportsFixedPosition = (checkDiv.offsetTop === 20 || checkDiv.offsetTop === 15);
		checkDiv.style.position = checkDiv.style.top = "";

		innerDiv.style.overflow = "hidden", innerDiv.style.position = "relative";
		this.subtractsBorderForOverflowNotVisible = (checkDiv.offsetTop === -5);

		this.doesNotIncludeMarginInBodyOffset = (body.offsetTop !== bodyMarginTop);

		body.removeChild( container );
		body = container = innerDiv = checkDiv = table = td = null;
		jQuery.offset.initialize = jQuery.noop;
	},

	bodyOffset: function( body ) {
		var top = body.offsetTop, left = body.offsetLeft;

		jQuery.offset.initialize();

		if ( jQuery.offset.doesNotIncludeMarginInBodyOffset ) {
			top  += parseFloat( jQuery.curCSS(body, "marginTop",  true) ) || 0;
			left += parseFloat( jQuery.curCSS(body, "marginLeft", true) ) || 0;
		}

		return { top: top, left: left };
	},
	
	setOffset: function( elem, options, i ) {
		// set position first, in-case top/left are set even on static elem
		if ( /static/.test( jQuery.curCSS( elem, "position" ) ) ) {
			elem.style.position = "relative";
		}
		var curElem   = jQuery( elem ),
			curOffset = curElem.offset(),
			curTop    = parseInt( jQuery.curCSS( elem, "top",  true ), 10 ) || 0,
			curLeft   = parseInt( jQuery.curCSS( elem, "left", true ), 10 ) || 0;

		if ( jQuery.isFunction( options ) ) {
			options = options.call( elem, i, curOffset );
		}

		var props = {
			top:  (options.top  - curOffset.top)  + curTop,
			left: (options.left - curOffset.left) + curLeft
		};
		
		if ( "using" in options ) {
			options.using.call( elem, props );
		} else {
			curElem.css( props );
		}
	}
};


jQuery.fn.extend({
	position: function() {
		if ( !this[0] ) {
			return null;
		}

		var elem = this[0],

		// Get *real* offsetParent
		offsetParent = this.offsetParent(),

		// Get correct offsets
		offset       = this.offset(),
		parentOffset = /^body|html$/i.test(offsetParent[0].nodeName) ? { top: 0, left: 0 } : offsetParent.offset();

		// Subtract element margins
		// note: when an element has margin: auto the offsetLeft and marginLeft
		// are the same in Safari causing offset.left to incorrectly be 0
		offset.top  -= parseFloat( jQuery.curCSS(elem, "marginTop",  true) ) || 0;
		offset.left -= parseFloat( jQuery.curCSS(elem, "marginLeft", true) ) || 0;

		// Add offsetParent borders
		parentOffset.top  += parseFloat( jQuery.curCSS(offsetParent[0], "borderTopWidth",  true) ) || 0;
		parentOffset.left += parseFloat( jQuery.curCSS(offsetParent[0], "borderLeftWidth", true) ) || 0;

		// Subtract the two offsets
		return {
			top:  offset.top  - parentOffset.top,
			left: offset.left - parentOffset.left
		};
	},

	offsetParent: function() {
		return this.map(function() {
			var offsetParent = this.offsetParent || document.body;
			while ( offsetParent && (!/^body|html$/i.test(offsetParent.nodeName) && jQuery.css(offsetParent, "position") === "static") ) {
				offsetParent = offsetParent.offsetParent;
			}
			return offsetParent;
		});
	}
});


// Create scrollLeft and scrollTop methods
jQuery.each( ["Left", "Top"], function( i, name ) {
	var method = "scroll" + name;

	jQuery.fn[ method ] = function(val) {
		var elem = this[0], win;
		
		if ( !elem ) {
			return null;
		}

		if ( val !== undefined ) {
			// Set the scroll offset
			return this.each(function() {
				win = getWindow( this );

				if ( win ) {
					win.scrollTo(
						!i ? val : jQuery(win).scrollLeft(),
						 i ? val : jQuery(win).scrollTop()
					);

				} else {
					this[ method ] = val;
				}
			});
		} else {
			win = getWindow( elem );

			// Return the scroll offset
			return win ? ("pageXOffset" in win) ? win[ i ? "pageYOffset" : "pageXOffset" ] :
				jQuery.support.boxModel && win.document.documentElement[ method ] ||
					win.document.body[ method ] :
				elem[ method ];
		}
	};
});

function getWindow( elem ) {
	return ("scrollTo" in elem && elem.document) ?
		elem :
		elem.nodeType === 9 ?
			elem.defaultView || elem.parentWindow :
			false;
}
// Create innerHeight, innerWidth, outerHeight and outerWidth methods
jQuery.each([ "Height", "Width" ], function( i, name ) {

	var type = name.toLowerCase();

	// innerHeight and innerWidth
	jQuery.fn["inner" + name] = function() {
		return this[0] ?
			jQuery.css( this[0], type, false, "padding" ) :
			null;
	};

	// outerHeight and outerWidth
	jQuery.fn["outer" + name] = function( margin ) {
		return this[0] ?
			jQuery.css( this[0], type, false, margin ? "margin" : "border" ) :
			null;
	};

	jQuery.fn[ type ] = function( size ) {
		// Get window width or height
		var elem = this[0];
		if ( !elem ) {
			return size == null ? null : this;
		}
		
		if ( jQuery.isFunction( size ) ) {
			return this.each(function( i ) {
				var self = jQuery( this );
				self[ type ]( size.call( this, i, self[ type ]() ) );
			});
		}

		return ("scrollTo" in elem && elem.document) ? // does it walk and quack like a window?
			// Everyone else use document.documentElement or document.body depending on Quirks vs Standards mode
			elem.document.compatMode === "CSS1Compat" && elem.document.documentElement[ "client" + name ] ||
			elem.document.body[ "client" + name ] :

			// Get document width or height
			(elem.nodeType === 9) ? // is it a document
				// Either scroll[Width/Height] or offset[Width/Height], whichever is greater
				Math.max(
					elem.documentElement["client" + name],
					elem.body["scroll" + name], elem.documentElement["scroll" + name],
					elem.body["offset" + name], elem.documentElement["offset" + name]
				) :

				// Get or set width or height on the element
				size === undefined ?
					// Get width or height on the element
					jQuery.css( elem, type ) :

					// Set the width or height on the element (default to pixels if value is unitless)
					this.css( type, typeof size === "string" ? size : size + "px" );
	};

});
// Expose jQuery to the global object
window.jQuery = window.$ = jQuery;

})(window);
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The politics and practicalities of 
curriculum change 


Eleanor Raw ling 


Why 1991? 


1991 was a key year for school Geography. In that year the Statutory Order for 
Geography in the National Curriculum was published. To achieve Geography's 
acceptance as a NC subject and its 'place in the sun', the Geographical Association 
(GA) had campaigned vigorously and many hailed this as a significant triumph for 
the subject cominunity (Bailey 1991). In iact, geographers paid a high price for this 
victory. With its five traditionally focused attainment targets and 183 content- 
based statements of attainment, the 1991 Geography Order seemed to signal a 
move back to the kind of inforrnational/utilitarian tradition from which Goodson 
(1998) claims the geography cominunity had worked so hard to break away since 
1950. The overlapping programmes of study did not ~nake a workable curriculum 
framework and the Order seemed to ignore features such as key ideas, geographical 
enquiry and issue-based investigations in Geography, characteristic of the previous 
twenty years of curriculuin development (Rawling 1992; Lambert 1994; Roberts 
1991). Stephen Ball (1994), in his work on the influence of the New Right, 
con~mented on the consequences of this repositioning of the Geography curriculum 
as he saw it: 


With its undertones of assimilation, nationalism and consensus around the 
regressive re-establishment of fictional past glories, restorationist National 
Curriculum geography isolates students in time and space, cutting them off 
from the realities of the single European market, global economic dependen- 
cies and inequalities, and the ecological crisis. 


This experience of complete curriculum upheaval was shared by many other 
curriculum subjects, as a result of the processes set in motion by the Education 
Reform Act. Ball (1990) examines the conflicts which characterised the produc- 
tion of the Mathematics and English Orders, and other authors have investigated 
the experience of non-core subjects (e.g. Evans and Penney 1995 for PE; Phillips 
1998 for History). In each case, as Ball points out, contestation ovcr the detail of 
subject knowledge represented a power struggle for domination and for prestige by 
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different communities and groups within the educational state. Specifically, in the 
1988-93 period, the dominant group influencing educational policy was the 'New 
Right'. In the case of geography, the governme~lt-appoi~lted Geography Working 
Group was steered towards a political solution (Rawling 1992). Thus geography 
had won the status battle but apparently lost the ideological argunlents to the 'New 
Right' and to what Ball and subsequent writers have called 'cultural restorationism' 
with its emphasis on ~liscrete and traditional forms of subject content and a peda- 
g o 8  of didactic transmission. 


It can be argued that the subsequent curriculum history of school Geography in 
the 1990s reveals the substantial cost of this ideological defeat. The subject 
community suffered a blow to its confidence and morale, particularly those curric- 
ulum projects and individuals which had moved into more progressive modes of 
operation. It also had to devote considerable creative energy to supporting teachers 
and to redressing this formulation, with some success, as this paper will show. It 
might also be argued that, as a consequence of its residual image as merely a utili- 
tarian and informational subject, school Geography in the 1990s has not been 
recognised as a significant 'frontline' contributor to the curriculu~n. I t  is always the 
first candidate for reduction, optional status or dis-application when more impor- 
tant initiatives require space, as recent policy decisions over KS1,2 and 4 reveal. It 
has also been constrained from playing its full part in debates about broader initiatives 
- for example, citizenship, sustainable development education and thinking skills. 


Given this situation, it is tempting to assume that all subsequent curriculum 
changes have been minor. In both the Dearing Review (1993-5) and the QCA 
Review (1998-9) the emphasis has been on reduction, sin~plification and 
improving manageability and there has not been the opportunity for a major 
rethink, certainly for any non-core subject (though the Literacy and Numeracy 
strategies have necessitated reformulation for English and Maths). Much of the 
New Right ideology (subject-based curriculum, emphasis on content) has remained 
embedded in the NC structure. Indeed Kclly (1999) suggests that curriculum 
change in the 1990s has been 'no more than tinkering with content, attainment 
targets, profile components, levels and so on ...l (p. 101). Neverthless, the Geog- 
raphy Order has undergone significant restructuring, and seen the re-emergence of 
progressive educational features such as geographical enquiry, values and a global 
dimension (though significantly geography has not managed to improve its curric- 
ulum status, particularly at KS4). Helsby and MC Culloch note that 


disputes over detail (of the NC) should not be seen as simply teething prob- 
lems, as the sponsors of the National Curriculum would no doubt have 
preferred to think, but as continuing contestation over the principles and prac- 
tices involved. 


(Helsby and McCulloch 1996: 8) 


The remainder of this chapter will analyse the continuing contestation over the 
Geography curriculum. In so doing it will also raise more general issues about the 
politics and practicalities of curriculum change in this period since 1991. Many 







studies of educational policy-making (Dale 1989; Ball 1990; Ball 1994; Carr and 
Wartnett 1996) have focused on  analysing aspects of the 1988 Education Refom~ 
Act, particularly the National Curriculum, and in this way have elucidated the 
characteristics and impacts of policy-making for the period from the mid-1980s to 
about 1993. Studies of other National Curriculunl subjects (Evans and Penney 
1995; Phillips 1998) have also tended to focus on  the construction and implemen- 
tation of the original National Curriculum documents. This chapter will seek to 
move the debate forward by looking at  the processes and impacts of two National 
Curriculum Reviews and the changing policy trends and structures becoming 
apparent under 'New Labour'. 


The policy cycle applied to  the changing Geography 
curriculum 


Bowe, Ball and Gold (1992) warn of the dangers of following a linear approach to 
policy studies in education, explaining that this leads to a separation of policy 
generation from policy implementation, as if policy is merely 'what gets done to 
people'. They propose instead recognition of a continuous policy cycle, comprising 
three policy contexts: the context of influence, in which interested parties struggle 
to dominate the prevailing discourses; the context of text production in which the 
official policy texts (e.g. NC Order, non-statutory guidance) are produced; and the 
context of practice, i n  which the official policy is received and subject to interpreta- 
tion and to some extent 're-creation'. Evans and Penney (1995) have traced the 
sequence of policy text p rod~~c t ion  for a National Curriculurn subject (PE) but it 
has not been used before to analyse and compare the subsequent impact of two 
National Curriculum Reviews. Table 2.1 (overleaf) shows in overview how the 
policy contexts can be applied to Geography and should he  referred to, alongside 
the text of this section. The overlapping nature of each context is significant - 
effectively the context of practice for one National Curriculum is the context of 
influence for the next. Note that the dates are notional - the 'contexts' are not 
precise periods. 


The first review of the National Geography Curriculum 


The 1991-3 period (the context of practice for the first NC and the context of 
influence for the Dearing Review) was dominated by the pragmatic realisation that 
the national Geography framework, as outlined in the 1991 Order, was virtually 
unworkable in curriculum and assessment terms. Initial reactions both of the geog- 
raphy community as a whole and of individual teachers, focused on  the sheer 
weight of prescription, o n  the limiting nature of the 'infbrmation about the world' 
view of geography, and on the apparently alien ideology it incorporated. However, 
as more evidence became available about irnple~nentation from Ofsted (1993a and 
b),  so deeper structural concerns assumed greater significance. Despite the conclu- 
sion that - 'the way in which the AT/PoS structure has heen interpreted makes it 
difficult to plan good quality work' (NCC 1992), neither the National Curriculum 







Ti~ble 2.1 The Policy Cycle Approach applied to the Geography National Curr~culuiu 


O~iginal Geography N C  
(1 99 1 Orded 


Context of New h g h t  'discourse of 
influence derision' 


Geography gains a place ill the 
curriculum but unresolved 
issues about process/content 


Context of text Direct political control over 
production Geography Working Group 


and intenrention by Secretaw 
of State with Draft Order 


Subject professional influence 
marginalised 


Context of Severe i~llplementation 
p~actzce prohlenis especially primary 


KS4 curriculum never 
iiilplemented and Geography 
optional after 1 9 9 3 4  


Overall An imposed political solution 
message produces a 'cult~~rally restored' 


Geopphy  ctirricztlum 


Dearing Review of N C  
(1 995 Order) 


Ooem~helming evidence of faulty 
Order (NCCjOfsted) 


Political imperative to 'rescue' 
the N C  and Dearing special 
para 3.49 about geography 


Pragmatic single-focus exercise 
- 'simplify' 


SCAA runs subject advisory 
groups, with strong central 
control of task + outcomes 


Subject coinmunity has 
constrained influence 


Improvements in practice noted 
by SCAA/Ofsted 


Subject associations raise profile 
a i d  membership and work 
together 


A pragmatic solution results in an 
iinprowd simplified Geography 
curriculzm~ framework 


QCA Review of NC Futi~re Curnctclum 
(1 999 Order) ReviewlCl~ange! 


Relief at  structural changes and Governnlent priorities at  
flexibility KS1/2/4 constrain Geography 
Re-emergence of progressive f d ~ r ?  
educat io~~al  influe~lce via 'Command curriculum' 
SCAA/QCA publications approach threatens te:lcher 


professionalism? 


Multi-focus exercise - simplify Rcdling p r o p m i n e  of projects 
+ new agenda instead of 2005 review - 


QCA subject teams given Geography included from 2001 
freedom to draw o n  subject task Existing strategies (e.g. Literacy 
groups + consultants KSlI2, KS3 Strateky) preeinpt 


Labour's new agenda is a 'no-go' decisions? 
area for Q C A  


Big issues will be: Either 
Re-establisllillg lligll quality Creative interpretation of NC by 
geograplly at  KS1, 2 a d  3 geography community ensures 
Supply of geography teachers contribution to curriculum 


Changing 14-1 9 curriculunl priorities 
context O r  continued decline in quality/ 


status 


Professional influence allows 
co~uolidation in cwriculum detail 
but fails to improve status 


Note 
The 1991 and 1995 Geograph requirements were both implemrnted in the same year that they became statutory (i.e. September 1991 and September 1995). The 1999 
rsquiremenrz rscrix-ed scatutun- status in 1999 but were not ~~l~plemented until September 2WD. Hence they are often referred to as the National C~~rriculum 2000. 
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Council (NCC) nor the Schools Examination and Assessment Council (SEAC) 
were able to provide much immediate support. As Ball points out (1994, p. 28) the 
New Right actually tightened its grip on policy-making in the 1991-3 period. 
NCC's 1991 non-sratutory guidance for Geography was the subject of bitter 
conflicts between the Geography Task Group (professional geography educational- 
ists called in to advise NCC) and the right-wing-dominated NCC Council 
members. It was later rated by an independent evaluation as 'the least usef~il' of 
NCC's INSET materials (Social Surveys, Gallup Poll 1992). In SEAC, under Lord 
Griffiths' chairmanship, there was a continuing push from the centre to extend 
bureaucratic control, in the form of national assessment instruments. For geog- 
raphy, work began on optional KSI SATs, KS3 tests, KS4 National Curriculum- 
based GCSE criteria, despite SEAC Geography Committee's own recognition of 
the intractable problems the requirements provided for assessment (1990). In the 
event, both KS3 tests and the NC-related GCSE criteria were abandoned in 1993, 
but for political rather than curriculum reasons. 


It would have been difficult to ignore the mounting evidence in 1991-3 of the 
structural inadequacies of the Geography Order. The Geographical Association 
(GA), whilst explicitly recognising these faults, took the line that constructive 
support to geography teachers on making the most of the National Curriculum 
(Rawling 1991) was the best way to maintain and promote good geography, at the 
same time as campaigning for change. Both the GA and the Council of British 
Geography (COBRIG) made strong representations to Sir Ron Dearing, 
attempting to read the political climate by accepting that major change to content 
was not on offer, but suggesting that reformulation of the AT/PoS relationship was 
a necessary first step, before slimming could be addressed. Such lobbying, backed by 
Ofsted evidence, proved effective. The Final Dearing Report (1993) contained a 
separate paragraph (4.39, p. 36) which gave special dispensation for structural 
amendments to be made to the Geography Order, despite the fact that the whole 
exercise was publicised as merely 'slimming down'. 


The process of text production in the Dearing Review (Decenlber 1993- 
September 1995) was handled not by the Department for Education (DIE) but by 
the School Curriculunl and Assessment Authority (SCAA) newly created in 
October 1993 as a direct result of the Dearing recommendations. Teacher discon- 
tent 199213 meant that, for negative reasons, the loriefwas slimming down the over- 
weighted National Curriculum structure and enhancing flexibility for teachers. For 
geography, there was the added necessity for structural change. Subject advisory 
groups were set up to undertake the threefold task of identifying essential knowl- 
edge, understanding and skills from the original suhject orders, redrafting the 
programmes of study more simply and writing the new level descriptions (SCAA 
1993). SCAA was anxious to keep a tight rein on individual suhject enthusiasms 
(seen by many as a problem of the original exercise) and to maintain overarching 
consistency and coherence. Hence there were also powerful Key Stage Advisoly 
Groups acting in a cross-checking and supervisory capacity at every stage of the 
work. Although subject officers were nonlinally in charge of the development work, 
control was also exerted centrally from SCAA by means of: set guidelines for 
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menlbership of the subject advisory groups; chairing of each subject advisory group 
by an assistant chief executive of SCAA (in Geography's case, Keith Weller - also 
responsible for Science and the KS4 groups); common proforma for undertaking 
and reporting the developnlent work; and the existence of a SCAA Council 
observer on each subject advisory group (for Geography, Shawar Sadeque). The 
work was all tightly managed and controlled within the short timescale (Jan-March 
1991), before the proposals went to the Secretary of State (April) and out for 
consultation in May 1994. Although some subjects may have chafed under these 
restrictions, for Geography the situation could only improve from the low point of 
1991. The subject advisory group, with strong C A  and teacher representation, was 
fully supportive of the thrust towards simplification and Inay even be said to have 
gained from the tightly focused task, given the clear recognition of the Geography 
Order's problems (Battersby 1995). The revised Geography Order may be described 
as a pragmatic solution to the 1991 Order. It provided a new structure for the 
programmes of study, clarified the relationship between the ATs and PoS and gave 
partial recognition to geographical enquiry (though, significantly, this politically 
sensitive term was not actually used in the Order). 


The second review of the National Geography Cunintlum 


The context of practice for the 1995 Order was also the context of influence for the 
QCA Review, and for the subject community the emphasis was on professional 
consolidation. Roger Carter, Chair of the GA's Education Standing Committee, 
expressed the relief of much of the profession: 


The revised National Curriculum for geography is good news. Most of the 
problems identified in the earlier Order have been addressed, although some 
with more success than others. Teachers will now be able to work with 
programmes of study that are more realistic in content terms, more straightfor- 
ward in presentation, and clearer about the relationship between Key Stages. 


(Roger Carter, TES, November 1994) 


For the National Curriculum as a whole, the Dearing Review had shifted the 
emphasis away from 'delivery' and towards teachers' responsibilities for devel- 
oping a nlinimum national framework. Given this, SCAA was able to play a very 
different role to that of SEAC and NCC pre-1993. The appointments of Sir Ron 
Dearing as its first chair (from April 1994), Gillian Shepherd as Secretary of State 
for Education (from July 1994), and Nick Tate as Chief Executive of SCAA (from 
October 1994) sig~~alled the beginning of a period in which the curriculum and 
assessment body was able to give greater stress to curriculum matters and, as 
Dainton (1996) suggests, to operate more consultatively. Significantly, the 
Corporate Plan for 1995-8 (SCAA 1995a) recognised, in Aim l ,  the need to 
identify and undertake 'development worlc to support the National Curriculum'. 
The SCAA (and later QCA) Geography Team was able to develop a strategy for 
subject support and an increasingly fruitful relationship with the subject 







associations and the geography teaching community. This was reflected during 
the 1994-9 period in regular updating meetings, publication of a termly subject 
'Update', and involvement of subject experts and consultative groups in all its 
work. SCAAJQCA officers also attended suhject association committee meetings 
as observers. Another result was the production of a whole range of curriculum- 
focused guidance publications. Exemplification of Standards for Geography at 
KS3 (SCAA 1996a), Expectations in Geography at KS1/2 (SCAA 1997a), and 
Optional Tests and Tasks for Geography at KS3 (SCAA 1996h) all incorporated 
a strong element of curriculunl planning and a framework of geographical 
enquiry, despite their rather unpromising assessment-focused titles. Curriculum 
Planning at Key Stage 2 (SCAA 199713) and Geographical Enquiry at Key Stages 
1-3 (QCA 1998) were more ostentatiously focused on curriculu~n matters. Geog- 
raphy's high profile in more general SCAA publications (IT guidance 1995b; Use 
of Language 1996c) also proved useful as a way of emphasising geography's wider 
contribution. The significance of these publications is that, at national level, they 
laid the groundwork for further necessary structural changes and more progres- 
sive features to be added to the Geography Order in the forthcoming review. They 
also lifted the level of professional debate and raised the morale of the geography 
education community. It is not surprising to find that SCAA monitoring (1996d 
and 1997c) and Ofsted inspection evidence (1999a and b) charted a steady 
improvement in the implementation of scllool geography. There were, of course, 
continuing concerns (e.g. interpretation of enquiry, assessment) but by July 1997 
when a pre-Review Consultation Conference was held, the SCAA geography 
team reported that manageability was no longer the big issue. A growing realisa- 
tion that Geography's position in the school curriculunl was steadily being dimin- 
ished, particularly in the primary curriculum and at KS4, meant that 'the key issue 
in a review of Geography is its place in the curriculum' (SCAA 1997d). 


In the 1998-9 Review, handled by the Qualifications and Curriculum Authority 
(QCA, newly-formed in 1997 from the merger of SCAA and the National Council 
for Vocational Qualifications, NCVQ), a l tho~~gh the suhject groups were given the 
more directive name of 'task groups', they were not as tightly constrained this time. 
QCA was keen as SCAA had been to maintain consistency and coherence across 
the whole exercise hut, given the greater consultation and dialogue which had 
taken place in the 1995-8 period, it felt more able to involve and trust the subject 
conlmunities to undertake the required work. Significantly too, QCA was much 
larger than SCAA, since it had taken over the \7ocational and general vocational 
qualifications work from NCVQ, and its Council, despite having stronger represen- 
tation from the more progressive educational community, played a very different 
role to that of its predecessor. It was no longer possible after October 1997 to 
involve Council members in the minutiae of decisions about individual subjects. 
QCA's own subject officers were given responsibility for leading and managing the 
process. There was a small co-ordinating National Curriculum Review division and 
Key Stage/phase groups were established with a remit to overview the whole 
process. But the task groups were chaired by the QCA subject teams not by senior 
QCA officers and there were no QCA Council observers on subject task groups. 







More significantly, despite their names, the subject task groups did not represent 
one single high profile group destined to carry out all the work. They were merely 
one part of a myriad of groups and individuals from which the subject teams sought 
assistance. For Geography, again, the style of development suited the situation, at 
least in terms of the work on the curriculum. The subject officers had built up a 
strong and positive relationship with the subject community, including not only the 
Geographical Association but also the Council for British Geography and the 
newly-merged (1995) Royal Geographical Society with Institute of British Geogra- 
phers (RGS-IBG). The SCAA and G A  publications of the 1995-8 period had 
established considerable agreement over the key aspects of the subject at school 
level. This all provided a sound professional basis from which to ensure that the 
review would make further improvements to the structure and detail of the Geog- 
raphy Order. The subject conmlunity was not as successful in effecting changes to 
geography's cumculum status. The KS4 curriculum requirements remained virtu- 
ally intact, apart from additional new requirements in the form of citizenship. 


The next curriculunt review? 


As far as providing a contest of practice for teachers and an influence on the next 
review, the National Geography Curriculum 2000 (DEEIQCA 1999) now 
provides a national framework for the subject which, after ten years, finally makes 
curriculum sense. It highlights Geography's wider contribution to the curriculum 
(including to education for sustainable development and citizenship) and leaves 
teachers considerable curriculun~ freedom to vary the content and develop varied 
teaching and learning approaches. More significantly, perhaps, a progressive educa- 
tional ideology has emerged, thus to some extent contesting the 'cultural 
restorationism' of the 1991 Order. Of course, as Alexander has comn~ented (1985, 
p. 158), 'ideologies do not come in single file, one replacing the other, but compete, 
interact and continue in juxtaposition'. The current National Geography Curric- 
ulum is a mix of residual and emerging ideologies, but it least it represents a better 
balance of what Marsden (1995) has called education-focused, society-focused and 
subject-focused emphases than at any time in the past twenty years. This combined 
with its minimal format means that there is freedom of interpretation. Arguably it is 
a 'post-modern curriculum' in this respect, although whether teachers will be 
willing or able to implement this newly found freedom is less clear (Rawling 200 1). 


However, since 1997, the educational discourse has been moving away from the 
details of curriculum frameworks - that was yesterday's struggle for which the QCA 
Review probably represented the last battle. Not only has the focus shifted to new 
policy issues (e.g. literacy, numeracy, thinking skills) but the conditions in the 
1990s which allowed increasing influence from professional geography educators 
are already changing. As Power and Whitty (1999) have shown, New Labour 
educational policies do not so much present 'a Third Way' as a continuation of 
right-wing policies with an  even harder-line approach to implementation, apparent 
in targets, performance indicators and specific curriculum strategies (e.g. the 
Literacy and Numeracy Strategies). Bell (1999) refers to the post-1997 period as a 
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distinctive 'excelletlce phase' in educational policy-making, with a strong emphasis 
on outcomes and controlled strategies. Geography has not gained from these 
approaches in the 1997-2001 period. The stress on literacy and numeracy and the 
1998 announcement that the programmes of study were no longer compulsory for 
the 'non-core six' have caused a decline in access to geography for pupils in many 
primary schools. The KS4 review decision leaves Geography as an optional subject 
alongside an ever-expanding compulsory curriculum, so it will not be able to 
improve its position, despite the wider disapplication possibilities now available 
(QCA 2000). Geographers are also anxious about the possible impact of the Labour 
Government's desire to create room for its new agenda of citizenship, personal, 
social and health education, education for sustainable development and creative 
and cultural education. The new Citizenship requirements, compulsory from 2002 
at KS3 and 4, provide particular concerns because of their separate subject format. 
Implementation details have been left to schools and so it is not clear yet to what 
extent the existence of another set of requirements will be interpreted as a totally 
new subject on the timetable, or as an opportunity to extend and develop the 
contribution of existing subjects like Geography. 


For all curriculum subjects, the experience of Geography also reveals the growing 
impact of new groups of people and new structures which have been brought into 
policy-making by New Labour. The recommendations about the 'new agenda' 
topics (citizenship, personal, social and health education, sustainable development 
education, creativity and cultural education) were made by government-appointed 
task groups working throughout 1998-9. Although they eventually fed into a joint 
DfEE/QCA Preparation for Adult Life overview group and so into the NC review, 
they were not an integral part of the review process. Thus the QCA subject teams 
were only able to feed appropriate curriculum requirements into revised orders at a 
late stage (e.g. environmental change/sustainable development and citizenship 
references into geography) and in some cases, a separate decision was taken (e.g. to 
create a Citizenship Subject Order) instead of considering what existing subject 
formulations had to offer. 


Another example is the Standards and Effectiveness Unit (SEU), established as a 
separate unit at the DEE. The SEU is large and influential (in numbers, SEU staff 
roughly equal numbers in SCAA pre-1997). The SEU has impacted directly on the 
work of QCA's subject teams. Although the decision was taken to produce joint 
SEU/QCA Schemes of Work for all subjects instead of non-statutory guidance to 
support the revised curriculum, the Maths and English teams were not allowed to 
produce KS1/2 Schemes of Work because of potential conflict with the Literacy 
and Numeracy Strategies. So far the impact on Geography has been slight but 
significant, involving debates over the extent to which the Schemes of Work for 
Geography were to be directive (the approved interpretation) or exemplary (a 
ruodel for curriculum development). From 2001, SEU activities will impact more 
directly on geography departments as the Key Stage 3 Strategy extends the Literacy 
and Numeracy initiatives into secondary schools, promotes ICT and introduces a 
specific strand concerned with Teaching and Learning in the Foundation subjects 
(TLF). The TLF is being trialled in some ~ i l o t  local authorities during 2000-1 and 







many geography departments are involved. Potentially the individual elements of 
TLF (including planning effective learning, thinking skills, motivation and conti- 
nuity) oger the opportunity for geography teachers to be more creative and flexible 
with the National Cuniculum. However, what it also reveals is that the centre of 
gravity of curriculum policy-making and management seems to be changing, with 
the SEU in the ascendant. Ministerial appointments and departmental changes 
resulting from the 2001 General Election (June) seem unlikely to cause major new 
directions at the Department for Education and Skills (DES).  With Estelle Morris 
as Secretaq of State, the DES is likely to continue the DEE's proactive role in 
cumculuni matters. Since October 2000, Professor David Hargreaves has taken 
over as the new Chief Executive of QCA. With future changes to the Natiomal 
Curriculum and the school curriculum in mind, it will be crucial to see how QCA 
and SEU divide up their respective responsibilities, what processes of continuing 
review and change might be envisaged and how centrally individual subjects will he 
involved in ~olicy matters. Already, in 2001, the signs are that QCA, under 
Hargreaves' leadership, wishes to maintain a significant curriculum role - seen for 
example in the attention being given to the Creativity Across the Curriculum 
Project and to the development of Citizenship Schemes of Work. Geography is 
involved in both these initiatives. Equally however, QCA's regulatory and moni- 
toring functions as an assessment authority are assuming greater importance as the 
nunlber of academic and vocational qualifications grows and with the recently 
announced review of the functioning of the ASIA2 structure. Although no official 
pronouncements have been made about the next curriculum review, it now seems 
less likely that there will be a big Natiold Curriculum review in 2005. The QCA 
curriculum projects, established after the last review (e.g. Science for the 21st 
Century, coherence in the 14-19 curriculum) effectively comprise a rolling 
programme of change and development. From April 2001, Geography and History 
are included in this process through the QCA Geography and History Curriculum 
Project. A small amount of funding is available for some reflection and rethinking 
about the appropriateness of existing curriculum frameworks (from 3-19 years) for 
the twenty-first century. What is not clear yet is what, if any, action will result from 
the project's findings and how significant these will be alongside the more directed 
and classroom-focused stntegies being developed by the SEU's TLF activities. 


Identifying some key conclusions and issues 


The differing scale and character of curriculum change 


The 1989-91 period was an example of the 'big bang' approach to subject change, 
with a high-profile working group developing a completely new curriculum in rela- 
tive secrecy and isolation from the rest of the subject communi.ty. The Conserva- 
tive government had chosen this approach deliberately, in order to promote what it 
saw as a 'fresh start' to the school curriculum and to reject previously acceptecl 
professional expertise and wisdom about the stlbject (Lawton 1994). By contrast, 
both reviews of the National Curriculum were necessarily smaller scale because 
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they were starting from existing Orders and attempting to simplify and reduce 
them. In addition, and also inevitably because of problems caused both for the 
whole curriculum and for Geography bp the first attempt, the process was less secre- 
tive and involved the subject community more directly. The  Dearing Review may 
be seen, in retrospect, as a pragmatic single focus exercise, aimed a t  'rescuing' the 
National Curriculum. In comparison, the Q C A  Review was a more multi-focused 
exercise, encompassing both continuing amendment and consolidation of the 'old' 
curriculun~ (inherited from the previous government), but more significantly, the 
introduction of New Labour's distinctive interests which tended to cut across the 
old subject framework. Some N C  subjects benefited from this clash ofinterests -in 
Geography's case there were gains in the curriculum framework but losses in curric- 
ulum status. The Dearing and QCA Reviews now seem to represent the end of 
'sorting out' the old curriculum; the signs are that New Labour's policy emphases 
and new ways of working herald a new era in which there is less interest in the 
details of curriculum input by subject (e.g. the Geography curriculum details) and 
more interest in curriculum output in certain defined areas (literacy targets, GCSE 
league tables). As already suggested, there is unlikely to be full-scale curriculum 
review in 2005 but instead a programme of separate 'projects' over the next few 
years. The Geography and History Curriculum Project provides one part of the 
context of influence for future changes, but so also do the Key Stage 3 Strategy and 
the pronlotion of citizenship. 


Changing sites for struggles over subject knowledge 


If the analysis is correct, then the 1990s have seen a significant shift in the location 
of subject power struggles. The  1990s for geography have been all about amending 
the detail of the 1991 Order to produce a workable curriculum framework and, in 
this respect, the 1994-2000 climate was favourable to change. Within the subject 
community it is now essential to support teachers in creatively implementing this 
framework and so to continue to be concerned with subject content details. 
However, at national level, the sites for promotion of and maintenance of the 
subject perspective have changed. Geography's future status and the contribution 
it will be allowed to make to the curriculum will depend, as for other subjects, on 
how it is seen to address the newer policy initiatives emerging since 1997. These 
include raising literacy and numeracy standards, contributing to ICT develop- 
ments, participating in the TLF work, promoting citizenship and sustai~~able devel- 
opment education and, for 14-19, providing a range of accessible opportunities for 
young people. For many of these, Geography has relevant experience to share (e.g. 
thinking skills, Leat 1998), is already being asked to contribute (e.g. GA involve- 
mcnt in the literacy s t ra tqy at KS3), or can draw on new aspects of the Geography 
curriculum (e.g. environmental change and sustainable development; enquiry). 
This is not to suggest that school subjects like Geography should merely become 
servicing agents for continually changing national priorities. Geographers have 
gradually realised that the existence of a strong and interactive relationship 
between the suhject in schools and in higher education is crucial to the status and 
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well-being at all levels (Rawling and Daugherty 1996). It does not matter whether 
the context is a primary curriculunl increasingly focused on the basics, coherence at 
14-19, or Geography's role in key skills development in higher education. Most 
geographers agree that these are better dealt with from the base of a common and 
dymamically growing understanding of Geography's contribution to education for 
the twenty-first century (Unwin 1992; Morgan 2000). In the more diffuse policy 
arenas of the 2000s, one important weapon for geography educators may be a much 
clearer view of geographic entitlement - what aspects of geographical knowledge, 
skills and understanding are essential for young people at different ages, and partic- 
ularly by the time they leave school. Power struggles over subject knowledge arc 
likely to continue, even in an increasingly non-subject-based educational policy 
framework. 


The growing importance of professional educators active within 
policy-making arenas 


In 1986, Lawton drew attention to the different kinds of people involved in policy- 
making at  the DES, then perceived as the central body in decision-making. He 
identified politicians, bureaucrats and professional educators, represented particu- 
larly by the 450 or so HMI, as holding different beliefs and values and hence making 
distinctive impacts on educational policy. As a result, policy decisions at the DES 
were rarely the result of consensus, hut more often arose from compromise or nego- 
tiation within what Lawton called the 'tension system'. For geography pre-1988, 
the HMI had heen particularly supportive of some of the more progressive clevelop- 
ments initiated by the curriculun~ projects and this may, in part, explain why the 
geography subject community failed to recognise the clangers in the NC exercise. 


After 1988, this delicately balanced tension system was destroyed and the impact 
of professional educators as a group was seriously constrained. The experience of 
geography shows that the influence of subject HMI, and of the newly created 
subject officers at NCC and SEAC, was marginalised in the National Curriculum 
production process. The evidence points overwhelmingly to the dominant influ- 
ence of politicians in the 1991-3 as far as policy affecting the Geography 
curriculunl is concerned. 


However, after 1993, one of the most significant features for Geography, and 
possibly for other subjects, has been the re-emergence of a professional educa- 
tional influence, This is particularly noticeable through the work of the subject 
officers in SCAA and QCA, but supported by those remaining HMI ahle to play a 
subject role (e.g. the HMI National Geography Adviser and the HMI Teacher 
Education Inspector). The changed political climate and procedures in both 
reviews have enabled these people to work co-operatively rather than in conflict 
with the subject community and so to help effect considerable change to the 
Geography Order. 


Significantly, the Labour administration has brought new groups of professionals 
into policy-making and policy management since 1997 - the task forces, advisory 
groups, special advisers, developers of literacy and numeracy strategies and staff of 
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the SEU. The SEU, for example, now has five divisions (LEA Improvement, School 
Improvement, Pupils Standards, Diversity and Best Practice, Excellence in Cities) 
and many of its staff come from educational rather than a civil service or adminis- 
trative background (see DfEE Standards website). High-profile educationalists 
such as Tim Brighouse (until l999 Vice-Chair of the Standards Task Force), David 
Hargreaves (Vice-Chair of the Standards Task Force until 2000 and his appoint- 
ment as Chief Executive of QCA) and David Reynolds (School Improvement 
Adviser) have been given positions where their voices can be heard. The National 
Education Research Forum is another initiative (from 1999) which intends to draw 
educationalists into the debate about using research findings to inform policy. 
Whilst these attempts at dialogue reflect Labour's belief that 'what matters is what 
works' (Blair 1998) and are to be welcomed generally because they bring a larger 
group of professional educators into the policy-making circle, they do raise wider 
issues. For example, how should some, at least, of these people be classified on 
Lawton's table? As a number of commentators have pointed out (Bell 1999; Power 
and Whitty 1999) the Labour government's approach promotes a strange mixture 
of autonomy and control. It is pragmatic and willing initially to incorporate ideas 
from different perspectives but, having decided on policy, then detailed implemen- 
tation is set within a directive framework of targets and strategies. Thus the work of 
the SEU now focuses almost exclusively on specific strategies such as school 
improvement and raising standards, using the government's own interpretation of 
how this is to be pursued and, significantly for Geography, of which subjects will be 
included. For the moment, it might be more correct to see SEU staff as 'technocrats' 
acting in a tightly controlled policy management role, rather than as professional 
educators commenting on and influencing policy direction. Task groups and advi- 
sory groups may be less directed, and it is not yet clear, for instance, how much 
freedom will be exercised by the National Education Research Forum and whetker 
it will have the genuine ability to influence rather than react to the policy agenda 
(Pring 2000). Given this situation, it beconles even more crucial that the 
geographic education co~nmunity can act as a united and powerful professional 
voice for the subject at all levels in education. 


Changing power structures inside the educational state 


In the conclusion (Endnote) to his book about Politics and Policy-muking in Educa- 
tion, Ball (1990) presented a diagrammatic representation of the contending influ- 
ences inside the eclucational state (p. 212). It illustrates the struggles over school 
knowledge played out between the New Right 'cultural restorationists', who 
strongly influenced Nunher 10 and the Secretary of State's office, and the more 
psogressive cducationalists with their power base in the NCC and HMI. The DES, 
with its more traditional 'reforming humanist' ideology and openness to 'industrial 
trainer' ideas from business and industry lobbies, acted as a moderating influence. 


The politics of the changing Geography curriculum throughout the 1990s 
suggests that this representation now needs to be amended (see Figure 2.1 ). The 
lines of ideological conflict are not so easily drawn in 2001. New Labour does not 
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Figure 2.1 Struggles over school knowledge inside the educational state 


Source: Ball (1990: 212). 


define itself in old ideological terms, but draws on a mixture of ideas from across the 
full ideological spectrum. Targets, performance indicators and the basic and key 
skills represent a continuation of right-wing curriculum policies. Measures to 
promote citizenship, sustainable development education, personal, social and 
health education and values borrow from more radical, left-wing agendas. It might 
be suggested that it is not the curriculum policies themselves which represent New 
Labour's 'Third Way', but the approach and structures of control which have been 
introduced to implement these policies. New Labour seems to have built up a power 
bloc in which political advisers, task groups, Ofsted and, notably, the SEU, are 
focused directly on implementing stated government educational policies on a 
direct line from Number 10. Several political commentators have noted the 
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growing influence and strong control exerted by the Prime Minister (Kavanagh and 
Seldon 1999; Hennessy 2000). Kavanagh and Seldon noted that Tony Blair 
increased the nunlber of political advisers in Whitehall from 38 under John Major 
to 64 by January 1998 (and recent newspaper speculations suggest that the number 
is now nearer 78). He has taken on  a more direct approach to setting and over- 
seeing strategy which frequently sidelines government departments. This is what 
Hennessy (2000) calls the 'command Although designed to make 
things happen and to promote 'joined up policy' this strong control has implica- 
tions for education, and specifically for curriculunl policy-making. In the last six 
years, professional geography educators have been given considerable freedom 
within broad policy frameworks to manage the detail and make amendments to 
the subject order. This was true in SCAA and also in the  first two years of QCA. 
However, once the official National Curriculum Review was finished and 
Labour's own actions started to take effect, QCA was faced with a whole range of 
new political advisers and a rival body. The  SEU now provides not  only advice to 
Ministers on QCA's policy management role but it actually implements new 
policy initiatives (e.g. the Literacy Strategy). So far the greatest impact of this has 
been felt by the core subjects. The SEU staff responsible for Literacy and 
Numeracy already duplicate to some extent the work of Q C A  subject officers, 
with consequences for the latters' independence. The appointment of a SEU 
Science Director for KS3 may overlap with the work of the Q C A  Science Team. 
New initiatives such as thinking skills and assessment for learning, both part of 
the Key Stage 3 strategy, seem to be led from SEU, though they could easily have 
been allocated to QCA's curriculum division. There is not  necessarily any greater 
merit in Q C A  being the curriculum policy management body as compared to 
SEU. What is significant is that  the government has not re-defined QCA's curric- 
ulum role but created new structures which are under its direct influence. These 
more restricted approaches to curriculum policy management are already 
bringing criticism from academics (e.g. Ball 1999; Goldstein and Woodhouse 
2000) and seem set to continue under the new Secretary of State from 2001, 
despite talk of a toning-down of the 'control ethos'. It may be that  the freedom of 
movement which has been enjoyed and the open dialogue which this has allowed 
between geography educators within and outside the official agencies, is threat- 
ened by the more rigid and managerialist approach of the 'Third Way'. The 
subject conlmunities will need to be astute and watchful as to where the most 
powerful sites of curriculum policy-making emerge in the  2000s. 


Phases of policy-making 


Bell's study of educational policy in England ( 1  990) suggested that the 1988-99 
period divided into two main phases - the 'market phase' 1988-96 and the 'excel- 
lence phase', 1997 onwards. Although this may be appropriate as a broad framework 
for all educatioiml policy, my analysis seems to suggest that, as far as curriculum 
policy-making is concerned, there needs to be three subdivisions, as follows: 
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The 1988-93 phase, during which the National Curriculum subject Orders 
were developed. This was characterised by strong political control of the curric- 
zilzcm content, the pervasive influence of 'cultural restorationist' ideology, and 
the marginalisation of professional educators. 
The 1993-7 phase was a period ofpragmutic acconlmodation and negotiation, in 
which New h g h t  influence diminished and, because of the need to involve 
teachers more co-operatively in implementation, professional educators and 
teachers within and beyond the central agencies participated more in policy- 
making and management. 
The final phase, 1997 onwards, has been characterised by less ideology and more 
control - a  'command curriculum'. New Labour's Third Way is recognisable in 
the greater direction over outcomes and implementation strategies, with a new 
breed of 'technocrats' managing policy and even classroom interventions. The 
2001 Labour election victory may result in some changes of emphasis, bur it 
seems unlikely that there will be major changes in overall direction or any 
reason to talk of a new policy-making phase. 


Conclusion 


This chapter has focused on analysing the changing National Geography Curric- 
ulum 1991-2001. It has not dealt with the 14-19 curriculum where school Geog- 
raphy is heavily influenced by GCSE and ASIA level criteria and by awarding body 
specifications. However, the fortunes of Geography KS1-3 are inextricably linked 
to the character and status of the subject at 14-19. Recent declining nuiixbers for 
GCSE and A level, whatever the causes (Westaway and Rawling 2001), are almost 
certain to have a negative effect down the curriculum (5-14) and also up thc 
curriculum into higher education. The analysis in this chapter seems to suggest that 
if the geography community is to ensure the continuing growth and quality of the 
subject in primary and secondary schools, it will be necessary to maintain an aware- 
ness and understanding of the policy process and to recognise and use any opportu- 
nities which arise to strengthen the subject. A strong and cohesive geography 
subject community will be an important prerequisite so that geography can 
promote a positive image, revive and extend professionalism to deal with new 
initiatives, and present a united front to counter other powerful groups. Finally, an 
important weapon in the increasingly non-subject+based curricular struggles may 
be the recognition of a clear geographical entitlement, aiming to explain and justify 
the contribution of geography to education for the twentyfirst century. 
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Geography 
Teaching and Learning: The Future of School Geography 


Letters 


(Source: The Guardian, Tuesday November 27, 2001) 


Don't lose geography 
I share the misgivings of the author of your article (The erosion of geography, 
November 20). When I was teaching languages in the late 70s and early 80s I was 
often told by reasonably bright O- and A-level students that they did not need to know 
about geography as they had opted out of the subject when they were 13. 


The teaching of geography is very relevant and important and - judging from the work 
my son did for his GCSE - it is taught in a far more interesting and exciting way than 
when I went to school. 
We quite readily mock Americans and their president for their ignorance of the world 
outside, but if students can opt out of geography at the age of 11, then we could 
easily fall into the same category. 


Elke Davies 
Claverham, Somerset 


Universities are hit, too 
Congratulations to Paul Brown for pointing out the importance of geography in our 
present troubled times. It is hard, however, to agree with his line that "universities are 
largely unaffected". The Guardian has reported that geography provision has ended 
at, for example, Luton - once highly respected. 
Several new universities have now either closed or scaled down their geography 
provision. Many experienced lecturers are leaving, most of them on basic 
redundancy terms. It seems remarkable that the government has deliberately acted 
to demote geography but has made no financial provision to fund the departure of the 
academics whose careers have thereby been brought to a premature end.  


Name and address supplied  


Just the job 
It is sad that Paul Brown spoils an otherwise well argued defence of geography with 
a patronising attack on media and film studies degree programmes for being 
"oversubscribed with people seeking a glamorous life". Our students are as 
hardworking as any other undergraduates. Nor do they necessarily want to become 
an environmental or other kind of newspaper journalist. 


It is ironic that he cites Orwell in discussing the need for students to understand how 
governments use television for propaganda purposes during wars in far off places, 
such as Afghanistan. The fact that our programme explicitly addresses this is one of 
the main reasons it is popular with applicants. 


Dr Dominic Wring 
Programme director, BSc communication & media studies, department of social 


sciences, Loughborough University 
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